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Introduction 

The “Me and my courage case box” is addressed to professionals, who work with young, disadvantaged 

youth. The case box is the second intellectual output of the project COURAGE and complements the contents 

of the first intellectual output, the “Me and my Courage Self Study Manual for Trainers”, with didactic-meth-

odologically prepared tools to use in basic skill trainings on topics related to civil courage with young people.  

An important aspect to mention is that all of the activities follow a non-schooling approach (avoiding lectur-

ing, grading, etc.), because it has to be considered that some of the participants, who will be trained with the 

tools, might have negative experiences with formal learning. The principles, on which the activities are based 

on, are the following:  

• Participant orientation: Interests and needs, knowledge and learning habits of learners are orienta-

tion points for the design of the learning process.  

• Interest, living environment and experience orientation: This orientation point describes the basic 

attitude of adult educators to consistently align the topic of civil courage with the interests, needs 

and experiences of young adults, their language and their forms of communication are wanted and 

respected.  

• Reflection orientation: Reflection is an important learning tool to make interests, competences, 

learning progress, beneficial and hindering factors in the learning process not only conscious and 

visible, but also communicable. 

• Everyday orientation: Basic skills in civil courage are based on concrete everyday situations. Every-

day orientation is fed by authentic cases and examples from the immediate social environment of 

the young adults, family, friends, school, training company, employment agency, etc.  

• Competence orientation: Learners with rather negative educational biographies, often focus on their 

deficits, as they might have experienced in school through poor grades. The key of the competence 

orientation is to focus on competences that learners have and how these can be further developed 

through training.  

• Biographical orientation: An examination of past experiences in one`s biography, in which civil cour-

age was lived or in which exactly this was not the case is a suitable approach to the topic. It can be 

useful for the target group to learn about past learning experiences, developed learning attitudes 

and behaviour, and an important prerequisite for the active and self-organized shaping of one's own 

learning. 

This document is structured in 6 big chapters. The tools in each chapter are sequenced to start with 

activities to introduce learners to the respective topic, e.g. through discussions or case studies. Further 

activities become more challenging, in the sense that they require active engagement from the learners, 

e.g. through role plays or interviews. They can be used like in the prescribed sequence, or changed in 

order to fit the requirements of a specific course. In this context, the tools can also be used isolated.  

The topics of the first five chapters were chosen based on the project consortium’s agreement regarding 

current developments and the needs of the beneficiaries to develop civil courage. The last one is added 

because it became clear that not every activity on civil courage can be assigned to one of these topics, 
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but has rather transversal character. Therefore, the final chapter primarily focuses on empowerment, 

which is also an important aspect of the COURAGE project. Empowerment in these activities means indi-

vidual strength, but also collective, through networking with like-minded people, as well as on active 

participation on current societal issues. Thus, learners will not only be able to intervene courageously in 

critical situations, but also to actively support the prevention of negative tendencies.  

The chapters comprise the following topics: 

1. Verbal and physical violence in everyday life  

2. Public racism  

3. Emergency situations in everyday life 

4. Mobbing and bullying  

5. Social discrimination of groups and individuals 

6. Empowerment for civil courage 

In the first chapter, “verbal and physical violence in everyday life”, trainers find a collection of tools that 

support them to prepare the target group for different situations that include any type of violence and 

require to show civil courage. In order to develop civil courage in learners, the first tools focus on raising 

awareness for the concept of violence and possible actions that can be derived from them. In different 

role plays, learners can practice their experiences from these activities. The final tool puts special em-

phasis on the topic of abusive relationships and how to recognise them.  

The tools that are assigned to the second topic “public racism”, are very practical. Initially, there are 

several case studies, with which different situations that involve racism can be discussed. By means of a 

video analysis, learners will, in a further activity, identify racist behaviour in different situations. Finally, 

the skills of changing perspective can be trained with the conduction of interviews with people involved 

in racist assaults.   

In the third chapter, “emergency situations in everyday life”, learners initially have to find possible solu-

tions to provided scenarios. In a further activity, they will elaborate a task on behaviour in emergency 

situations. For this purpose, they will have to answer 20 questions and discuss and agree on possible 

solutions in group work. Finally, they can learn from interviews with people, who benefitted from another 

person’s civil courage in an emergency situation.  

The fourth chapter, “Mobbing and bullying”, is an important one, as it comprises diverse ways of acting, 

has different severities and appears in different aspects of life. For example, mobbing involves teasing, 

but also molesting and can even lead to violent behaviour. It appears in schools, among peer groups or 

at the work place. A relatively new, but present issue that is regularly discussed in the media is mobbing 

in virtual spaces, e.g. on social media. Therefore, one focus of the chapter also lies on this topic.  

The tools initially deal with the description of a fictive case, in which learners have to collect ideas on 

possible actions to support the victim in the description. They will further discuss the topic of bullying 

and develop role plays based on it. Finally, they are asked to deal with their own experiences of bullying 

or mobbing, either as directly involved party (victim or bully) or indirectly involved (stories from friends, 

observations on the street, etc.). If it becomes clear that learners were actively involved in mobbing or 

bullying, it has to be noted that the trainer should have experience with dealing with sensitive topics and 

be able to deal with the group, while, at the same time, ensuring a safe space.  
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For the introduction of the topic on courage in digital spaces, learners are asked to interview people on 

the street about their experiences with hate speech, mobbing online, etc. Further, they will discuss dif-

ferent cases of mobbing on social media. Based on their knowledge from these activities, they are asked 

to start a campaign on the topic.  

The next chapter deals with the topic of “Social discrimination of groups and individuals”. For the intro-

duction to this sensitive topic, learners can initially conduct an activity, in which they have to evaluate 

potential tenants for their fictive house, based on certain characteristics. Through this activity, they will 

become aware of their own prejudices, which is a good starting point for dealing with the topic of dis-

crimination. In a role play, which can also function as an introductory activity, learners will take different 

roles and will experience, which "labels" are connected to them. Learners will further experience through 

discussions, what it means to belong to a group that is “unseen” or “seen” and through an active unit, 

what it means to be assigned to a societal group. They will discuss sexism on the basis of videos, and 

actively experience what it means to be discriminated based on disability, by performing a related role 

play or simulation. Besides taking the perspective of a discriminated person, they will also discuss con-

troversial cases from working contexts and try to find possible solutions. A final important aspect is the 

support of groups that are in threat of being discriminated. In this context, learners are asked to develop 

a campaign in frame of competing group work. To round the topic, the final tool suggests an excursion 

to an organisation that support discriminated groups. Professionals working in the field can give learners 

a valuable insight into their work and information to support their development of awareness for this 

issue.  

The final chapter “Empowerment for civil courage” deals with tools that have a transversal character, as 

previously stated. While the previous chapters focus on concrete situations, this additional one deals 

with the basics. In this chapter, learners will discuss human rights, and be introduced to people, who 

became famous because of their courage. The method of the “forum theatre” is included, as well as a 

role play on the perpetrator-victim-observer triad that can be applied as an introductory activity to sev-

eral topics (e.g. anti-discrimination, anti-violence, etc.). 

The chapter also includes a unit on relaxation that could help learners to become more self-aware. This 

is an important precondition to establish a critical attitude and to be able to actively participate in society. 

In this unit, learners will identify fake news, learn from role models and will be encouraged to inde-

pendently hold motivating speeches.  

Finally, an important aspect for civil courage is, besides individual strength, the support of a group of like-

minded people. In a final part, learners will learn to support each other and to discuss topics neutral and 

appreciative.  
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1.1. Stages of violence 
This activity wants to show that violence plays a role in many situations and has different forms. It can be 

verbal, physical or emotional and even dangerous. In some cases, violence can also be required, e.g. when 

a mother pulls her child’s arm, because it ran on the street without looking. In order to be able to intervene 

appropriately in critical situations, this activity sensitises learners for different expressions of violence. The 

implementation of the activity will support them to better recognise violent situations in everyday life. 

Through practical exercises, they will experience different stages of violence and learn how to use pose, 

voice tone and words to defend themselves.   

Abstract: 

Within this activity we want to 
support learners to enhance their 
attention to be able to react ap-
propriately in situations that may 
lead to violence. 

 

(Source: https://pixabay.com/de) 

Topic: 

Civic courage 

Basic skills: 

Civil courage 

Main factors: 

Observation, attention 

Keywords: 

Forms of violence, action against 
violence 

Cost: 

Low 

Duration: 

1 hour 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning out-

comes 

The learning outcomes of this ac-

tivity are to train learners to rec-

ognise critical situations through 

observation and promote their 

attention for violent behaviour 

in daily situations.   

Skills 

The skills trained in this activity 

refer to the ability of paying at-

tention and experiencing the 

feelings of others through obser-

vation. They will  

► recognise violent behaviour 

in different stages  

► observe verbal and non-ver-

bal signs that call for inter-

vention in a critical situation 

► develop strategies to deal 

with situations that involve 

violence 

 

Competences 

We want learners to be compe-

tent to evaluate situations that 

involve violence, even if not ob-

vious, and to take action. They 

are able to 

► set boundaries by formulating  

clear and confident state-

ments 

► use non-verbal communica-

tion to signalise boundaries 

for themselves and others 

► decide if they intervene in a 

critical situation with regard 

to their own safety 

 

Knowledge 

The learners know at the end of 

the activity that violence plays a 

role in different situations. De-

pending on the situation, it is re-

quired to intervene, step back or 

call for help. They know that 

► violence has different forms  

► intervention is possible after 

a thorough evaluation of 

threats 

► withdrawal from situations 

that include violence is 

sometimes the safest option 
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Activity description 

Consider the following steps for the development 

of the activity. 

Stages of violence 

We are planning to provide learners with an ac-

tive method that sensitises them for different 

stages of violence. In a safe space and with people 

they know, they can try out different approaches 

to deal with violence. 

 

Preparation of activity 

For preparing this activity, it must be considered 

that learners will need space to move. Therefore, 

it is recommended to conduct this activity in a big 

room with no obstacles like chairs, etc.  

1) Prepare situations that describe different 

forms of violent/not violent behaviour.  

2) Prepare two pieces of paper and note “violent” 

on one and “not violent” on the other. Place 

them in two corners of the room. 

3) Make sure that every pair has enough space to 

move.  

4) Create a positive atmosphere and pair learn-

ers, who already know each other (e.g. person 

sitting next to each other). 

Implementation of activity 

1)  The room is separated into two areas. Learn-

ers stand in the middle. In the left corner, the 

paper with the word “violent” written on it is 

posted. In the right corner, a paper with the 

word “not violent” is posted.  

2)  Read several examples of violent/non-violent 

behaviour in everyday life situations.  

3)  Learners are asked to move either towards the 

left corner, if they evaluate the situation as 

“violent” or towards the right corner, if they 

think it is “not violent”. They can also stand in 

between, if they are not sure. 

4)  Next, they are asked to get together in pairs. 

They try out different situations, in which one 

of them (the “offender”) walks towards the 

other (the “victim”).  

5)  In the first round, the victim says “stop” if the 

offender comes to close and s-/he has to stop. 

6) In the second round, the victim says stop, but 

the offender only stops, after the victim said it 

twice.  

7)  In the third round, the offender stops, when s-

/he thinks it is better to stop because of the 

defence position of the “victim”. 

8) The same steps can be conducted with verbal 

violence. After the rounds, the partners 

change roles. 

 

Assessment/ evaluation of activity 

1) The pair work can be observed and used for as-

sessment. 

2) The groups’ engagement as well as each mem-

ber’s contribution can be used for assess-

ment. 

3) Learners are asked to write a short text about 

what violence means to them and at which 

point it is required to intervene, according to 

their opinion. 

 

Follow up 

After the work in pairs, the whole group reflects 

about being in two different roles and how this 

awareness can be useful for civil courage.
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Methodological summary: 

► Working method: Pair work, activation method 

► Assessment/evaluation method:  

* Observation: The pair work can be observed and used for assessment, as well as the groups’ 

engagement and each member’s contribution. 

* Learners are asked to write a short text about what violence means to them and at which point, it 

is required to intervene. 

► Methodological recommendation for implementation in existing training measures: 

* This activity can be used as activating measure, e.g. in the morning or after lunch. It can be used 

as “opening“ for a following activity on topics, e.g. body awareness, gender and diversity  

► Learning environment preparation: Room with enough space for learners to move around 

► Resources/ materials needed: paper, pens, tape 

► Motivation drivers for learners: being active, no strict prescriptions, work with a partner  

►  Suggested activity to do next: Reflection and discussion on being in two different roles, feelings that 

arose in the situations, etc.  

► This activity is adapted from: http://www.eingreifen.de/html/uebungen-zivilcourage-

eingreifen.de.html 
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Your task: 

 

Stages of violence  

 
(https://pixabay.com/de) 

Within this activity learners will experience violence, 

but in a safe space. In pairs, they will try out different 

stages of violence, which will sharpen their awareness 

for violent behaviour in daily situations.  

Required Material 

► paper  

► pens 

► tape 

► room with enough space 

 

 

Get ready for the activity! 

 

(https://pixabay.com/de) 

STEP 1 

Think of cases or conduct online research to 

gather some examples of violent behaviour.  

Use difficult cases that allow more than one in-

terpretation. 

Consider… 

The examples 
should be formu-
lated and read 
clearly for learn-
ers to under-
stand.  

Do it… 

 

 (https://pixabay.com/de) 

STEP 2 

Explain the activity and ask learners to stand in 

the middle of the room. Read each example af-

ter the other. Give learners enough time to de-

cide on one side. After this activity, you can 

take a break to reflect on this activity before 

starting with the next one. 

Notes on Step 2 

Clarify that there 

is no wrong or 

right and encour-

age learners to 

choose one posi-

tion.  

https://pixabay.com/de/leistung-vereinbarung-waffen-3470201/
https://pixabay.com/de/geschäft-schreibtisch-dokument-hand-1868015/
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Your Notes: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(https://pixabay.com/de) 

STEP 3 

Make sure, that each learner has a partner and 

enough space to move around. Walk through 

the room and/or observe the pair work. 

 

Notes on Step 3 

Take notes on 
your observa-
tions.  

The finish… 

 

(https://pixabay.com/de) 

STEP 4 

If you can see, that everyone has finished, bring 

the group back to the plenary and initiate a dis-

cussion.  

 

Notes on Step 4 

Ask learners par-
ticularly about 
their perception 
of violence from 
different perspec-
tives.   
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1.2. "Helping instead of Gawking" 
With this three-part activity, young adults deal in a lively and reflexive way with a potentially violent sit-

uation. In stages, they experience and learn how to deal with such situations as a group without having 

to use violence themselves. Different variants are tried out which can lead to a non-violent, successful 

solution. (Source: “Zivilcourage – (k)ein Kinderspiel!?” http://www.helfenstattgaffen.de/hsg/lehrerinfor-

mation_zivil.pdf )

Abstract: 

This sequence of exercises aims 
to test alternative ways of pre-
venting violence in everyday life. 

 

Are you looking or looking away? 

(Source: Sarah Jasinszczak) 

Topic: 

verbal and physical violence 

Basic skills: 

Teamwork, problem solving,  Un-
derstanding diversity 

Main factors: 

Intervene early and de-escalating 
in threatening violent situations 

Keywords: 

Prevention of violence, strength 
of group intervention, alternative 
problem solving 

Cost: 

Low 

Duration: 

2 hours 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning out-

comes 

With the stages of this exercise 

unit, young adults learn how to 

interfere early in initiating vio-

lent situations as a group. They 

get to know variants of de-esca-

lating behaviour. 

Skills 

The following skills can be ac-

quired with the help of these ex-

ercise stages: 

► Assess threatening situations, 

in particular with regard to 

their potential development 

► As a member of a helping 

group, grasp his position, 

role and mission.  

► Different possibilities of de-

escalating interventions (as 

helper and victim)  

Competences 

Through these exercise stages, 

the young adults can become 

more competent  

► to recognize potentially 

threatening situations (as 

helper and victim) 

► to intervene timely and pre-

ventively (instead of gawp-

ing) 

► to react self-confidently and 

appropriately 

► to face diversity 

Knowledge 

The learners know after these 

exercise stages 

► What different developments 

and patterns of events can 

incipient violent situations 

take?  

► What different feelings and 

opinions people have about 

violence and the limits of vi-

olence?   

► Various options for non-vio-

lent preventive intervention.  

 

 

http://www.helfenstattgaffen.de/hsg/lehrerinformation_zivil.pdf
http://www.helfenstattgaffen.de/hsg/lehrerinformation_zivil.pdf
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Activity description 

Consider the following steps for the development 

of the activity. 

“Helping instead of Gawping“ 

You watch as someone tries to steal the smart 

phone from a new visitor of the youth club. What 

can we do if we, as a clique, observe that some-

one is threatened with anger or violence?  

Preparation of activity 

For these exercise stages you need a room for 

movement for role-playing and a camel game, but 

also chairs for concentrated evaluations. Intro-

duce the group to the exercise: "You never walk 

alone... If we as a clique are on the move and ob-

serve that someone else is being threatened, then 

we can help. How can that work? We'll try that to-

day: starting with a smartphone theft situation 

and a quiz on violence, creative camel playing and 

playing the mobile phone theft situation again." 

1) Prepare the room accordingly.   

2) Prepare the example text for the role play and 

"Violence-No Violence" cards on white DIN A-

4 cards and different coloured DIN A-4 cards 

for headings "Violence" and "No Violence". 

3) Flipchart with enough paper for recording ob-

servations securing further results. 

Implementation of activity 

1)  Make sure that the sequence of exercises is 

clear to the participants.  

2) The participants who agree to make the first 

game (theft of the smartphone) should pre-

pare themselves briefly. 

3) There is a discussion: "What happened and 

how could the scene go on? The results are 

collected, but not evaluated (flipchart).  

4) Now the concept of violence. For this purpose, 

the participants classify the situations on the 

DIN A-4 cards in the shape of a line, lying on 

the ground between "violence" and "no vio-

lence". A discussion will arise as to which card 

should be where and how the different feel-

ings are in relation to violence...  

5) Then the camel game takes place, in which a 

camel butcher wants to slaughter a ready for 

slaughter camel from the herd. The correct 

camel must be selected and found. The ques-

tion is what the camel herd is doing to protect 

the mature camel (if they protect it at all!).  

6) Finally, the initial lead is used to play the camel 

in new variations. The participants should try 

non-violent variants in role play and together 

consider whether the variants lead to a non-

violent, successful solution. 

Assessment/ evaluation of activity 

1) The exercise stages can be considered success-

ful if the participants have realized how differ-

ent the tolerance limits among them are with 

regard to what is violence and what is not vio-

lence. 

2) It is also a success if the participants are able 

to find accepted solutions for themselves in 

the last stage. 

Follow up 

Participants may be interested in playing and ex-

ercising further situations in order to practice 

their solutions and discover further possible solu-

tions, and also problems that each solution may 

bring. 

 



 

 

Methodological summary: 

► View of attempted smartphone theft::  

► Possible dialogue:  

► Victim: runs to youth club and is busy with smart phone 

► Perpetrator: Hey, cool, new? 

► Victim: Yeah, got it last week, awesome thing! 

► Perpetrator: That's it, give it to me. 

► Victim: Are you crazy? 

► Perpetrator: You probably didn't understand me, give it here I said! 

► The moderator interrupts and turns to the participants: 

► What happened here? 

► How could the scene go on? 

► Answers are recorded on a flipchart. Moderator summarizes and leads to exercise two. 

► Quiz: "Violence - No violence":   

► Use a string or a tape, in order to mark on the ground two sides as poles. On one side there is a 

yellow card with the inscription "Violence", on the other a "No Violence". There are situation 

descriptions of approaching violence (white) prepared by the moderator on DIN A-4 cards, e.g. 

young people scratching with a knife bus stop, boy pinching a girl's bottom, skater driving at 30 

km/h through a well-attended pedestrian zone. 

► Each participant takes a situation map and positions himself between violence or no violence. There 

are discussions about what is desired. The moderator may and should provoke by responding to 

specially discussed cards, asking for different opinions or also asking whether everyone agrees with 

the allocations. 

► It should be ensured on the flipchart that different views and perceptions of violence exist and that 

there can be fluid transitions between violent and non-violent behaviour. It can also be 

differentiated between verbal and physical violence. 

► The Camel Game: 

► One person should be selected to be the camel butcher, he or she leaves the room. The group is a 

camel herd from which one camel is given the role of a camel ready for slaughter. This is marked 

with a camel's tail (crepe tape or safety pin and a 40 cm long bag of cord/wool/cloth). The group 

thinks for about 5 minutes about how they can (non-violently!!!!) prevent the butcher from 

slaughtering the mature camel. Then the butcher comes in and gets to work. If the game erupts 

into violence, the moderator interrupts with the rule "no violence" (shout loudly or hold up the 

sign). The game can be played in 2-3 rounds to find new solutions. 

► Finally, solutions are collected and reflected on how the camel herd behaved, how the camel was 

protected, to what extent violence occurred in the game (which ones?) The game usually shows 

that there are many ways out of misery when everyone sticks together and cooperates. 

► Another role play game on smartphone theft 

► The participants now have the opportunity to try out the possible solutions that they have learned 

from the previous phases using the initial example. 

►  Finally, the participants are given the opportunity to write down their own definition of violence 

and the possible solutions that are important in their learning diary. 
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Hand-out for participants 

 

Your task: 

 

Helping instead of gawking: Being strong together   

 
(Source: pixabay.com) 

Today, we are gathering experiences together on how 

to intervene prematurely and successfully as a group 

in situations where violence threatens. 

Required Material 

► Tape or cord,  

► DIN-A-4 cards white and yellow, Edding pencil 

► Approximately 40 cm rope/string/wool and safety 

pin 

 

 

Get ready for the activity! 

 

Why 

(Source: pixabay.com) 

STEP 1 

Briefly introduce the participants to the exercise 

stages and goals of what you want to do in the 

next two hours. Make them curious about the 

exercises that will enable them to try alterna-

tive solutions to avoid violence. 

Consider… 

Think carefully 
about giving as 
much instructions 
as necessary and 
as little as possi-
ble. 

Do it… 

 

Articulated male 

(Source: pixabay.com) 

STEP 2 

Perform each exercise in the chosen format; 

make brief reflections and record important in-

formation in writing.   

Notes on Step 2 

Pay attention to 

respect various 

views on vio-

lence! 
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Your Notes: 

 

 

 

 

 

 

 

 

 

 

 

 

Solutions 

(Source: pixabay.com) 

STEP 3 

Continuously collect solutions that will be used 

in camel play and final role-playing games. 

Notes on Step 3 

Note: There is no 
right or wrong, 
but a reasonable 
or unreasonable. 

The finish… 

 

Owl (Source: pixabay.com) 

STEP 4 

Look together at the collected results from the 

exercises, read some out if necessary. Depend-

ing on the group, invite them to write down 

questions about their own understanding of vi-

olence and solutions in the learning diary. In-

clude them with a small flash of light: What did I 

like here today? What impressed me? 

Notes on Step 4 

Join in with the 
flash-light round 
yourself. Surely 
something im-
pressed you too! 
Appreciate the 
many solution 
ideas 



 

 

 
 
This project n° 2018-1-UK01-KA204-048016 has been funded with support from the European 
Commission. This publication reflects the views only of the author, and the Commission can-
not be held responsible for any use which may be made of the information contained therein. 

15 
 

 

1.3. Groped in a tramway – who helps? 
This activity wants to show young people that civil courage is an important issue that can affect everyone 

in several common life situations. Everyone can get into a situation where he/she needs help – or where 

another person urgently needs support. But is it obvious that you will get help if urgently needed – or are 

you always ready to help others? This video shows how fast you can find yourself in such an uncomfortable 

and difficult situation, where you are the victim or the one, who should become proactive. Such circum-

stances should be perceived consciously and the learners are invited to find several possible solutions as 

to how the involved persons could have reacted. In a further step, the learners should reflect on their 

personal experiences in similar situations.            

Abstract: 

Within this activity, we want to 
create an awareness of needed 
civil courage in several life situa-
tions that can affect everyone. 

 

(Source: https://pixabay.com/de) 

Topic: 

Civil courage 

Basic skills: 

Civil courage 

Main factors: 

Civil courage, initiative, help 

Keywords: 

Consciousness raising, fostering 
courage, possibilities for action 

Cost: 

low 

Duration: 

1 hour 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning out-

comes 

The learning outcomes of this ac-

tivity are to sensitize learners for 

several life situations, where 

help is desired. Possible solu-

tions should initiate a general 

awareness for helping others. 

Skills 

The skills trained in this activity 

are related to creating an aware-

ness of civil courage, to increase 

the participants’ social and func-

tional ability. They will become 

aware, that 

► everyone can become a vic-

tim or an involved person - 

anywhere and at any time 

► social cohesion and helping 

others should be a moral ob-

ligation 

► a failure to render assistance 

might endanger the victim/ 

other persons and you might 

feel guilty (or even be found 

guilty) 

 

 

Competences 

We want the young learners to 

be competent enough to evalu-

ate situations, in which help is 

needed and that learners feel 

that they can take the appropri-

ate action. They are able to 

► determine difficult situations 

realistic and objective 

► take the right decision to de-

escalate the situation 

► keep calm and act solution-

oriented, without endanger-

ing oneself or others 

Knowledge 

The participants know at the end 

of the activity how fast you can 

find yourself in a situation, when 

help is needed. They know that 

► there are several ways to re-

act 

► it is necessary, to evaluate 

the situation carefully before 

intervening 

► they are in an unforeseen sit-

uation, which has no patent 

solution and a very careful 

procedure is necessary
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Activity description 

Consider the following steps for the development 

of the activity. 

Groped in a tramway – who helps? 

We are planning to show the participants a short 

video, which shows a young girl, who is groped on 

a tramway by two young guys. One woman tries 

to step in while another young man isn’t brave 

enough to act. Finally, the groped girl frees herself 

from this uncomfortable situation. 

After watching the video a community reflection 

and exchange of opinions should begin. Partici-

pants should review several other possible actions 

and talk about the necessity of civil courage. The 

trainer raises questions if needed. 

 

Preparation of activity 

1. For preparing this activity you have to find an 

appropriate video. We chose the video: 

https://www.youtube.com/watch?v=cbnfqm

Wkiu8.  

2. Let the participants know what the task of the 

activity is: “Watch that video and pay atten-

tion to the involved persons’ actions. What do 

they feel? What would you do in that situa-

tion?" 

3. Find an appropriate video and download it. 

4. Prepare for yourself some detailed questions 

to ask the participants after watching the 

video to initiate a good reflection and discus-

sion. 

5. Create a positive atmosphere by selecting a 

classroom with enough chairs and a functional 

computer with internet access, a beamer and 

projection screen. 

Implementation of activity 

1) Be clear about the task of the activity and reas-

sure yourself that it is understood by every-

one.  

2) The participants watch the video 

3) A reflection/discussion about the seen video: 

What roles did the involved persons have? 

How did they feel? Are/were there any other 

possible solutions and actions?  

4) Optional: ask if anybody has any previous ex-

perience of similar situations among the par-

ticipants. 

 

Assessment/ evaluation of activity 

1) The activity is considered to be a success if the 

participants are able to talk about the seen 

video and if they are able to create possible 

solutions and actions. They should recognize 

the importance and need of civil courage in 

several life situations and develop the willing-

ness to engage with the subject. 

2) Incite learners to use the learning diaries to re-

flect the learning experience of this activity.  

 

Follow up 

In a further step, participants should reflect on 

personal previous experiences in similar situa-

tions: What was the situation about? What did 

you observe in that situation? What role did you 

have in this case? What did you (or other persons) 

do? What happened? What did you feel? What 

could have been done better? etc. 

 

https://www.youtube.com/watch?v=cbnfqmWkiu8
https://www.youtube.com/watch?v=cbnfqmWkiu8
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Methodological summary: 

► Working method: watching a video in the group with a following reflection and discussion 

► Assessment/evaluation method:  

* Formative evaluation: ask the participants questions which show if they have an understanding of 

the subject matter; ask for their personal opinion and for other possible solutions/actions;  

* Learning diaries - incite the learners to take notes of the most important things they learned 

(enhancing the ability to extract information and draw conclusions) 

► Methodological recommendation for implementation in existing training measures: 

* It is important to gain the learners' interest and to motivate them well for this task; they develop 

their civil courage competences and learn about suitable possibilities for action. 

► Learning environment preparation: classroom, chairs 

► Resources/ materials needed: computer with internet access, beamer, projection screen, Video: 

https://www.youtube.com/watch?v=cbnfqmWkiu8 

► Motivation drivers for learners: ask good questions, be positive, praise and thank for inputs 

► Suggested activity to do next: participants reflect previous personal experiences in similar situations 

on their own. In a further step, those who want, tell the rest of the group about. Possible solutions 

and actions can be discussed. 

https://www.youtube.com/watch?v=cbnfqmWkiu8
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Hand-out for participants 

 

Your task: 

 

Groped in a tramway – who helps?  

 
(https://pixabay.com/de) 

Within this activity you will learn what you can do, if 

someone is in an uncomfortable and possibly danger-

ous situation. Take heart and intervene carefully! 

Required Material 

► Video: 

https://www.youtube.com/watch?v=cbnfqm 

Wkiu8 

 

 

Get ready for the activity! 

 

(https://pixabay.com/de) 

STEP 1 

Look for an appropriate video and download it. 

Select a classroom with enough chairs and a 

functional computer with internet access. You 

need a beamer and a projection screen. Think 

about suitable questions for the following re-

flection/discussion after watching the video. 

Consider… 

Think what you 
will ask the par-
ticipants or which 
good arguments 
you can give to 
initiate a useful 
discussion. 

Do it… 

 

 (https://pixabay.com/de) 

STEP 2 

Give the participants clear instructions on what 

they should focus their attention, while watch-

ing the video. Then show the selected video. 

Notes on Step 2 

Make sure that 

the computer/in-

ternet connection 

works. 

https://pixabay.com/de/leistung-vereinbarung-waffen-3470201/
https://www.youtube.com/watch?v=cbnfqmWkiu8
https://www.youtube.com/watch?v=cbnfqmWkiu8
https://pixabay.com/de/geschäft-schreibtisch-dokument-hand-1868015/
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Your Notes: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
(https://pixabay.com/de) 

STEP 3 

Start a reflective dialogue with the participants: 

What role do involved persons have? What may 

they have felt? What did you feel? What have 

you done? What could have been done better? 

etc. 

Notes on Step 3 

Prepare good 
questions and ar-
guments, if there 
are no/only few 
inputs by partici-
pants 

The finish… 

 

(https://pixabay.com/de) 

STEP 4 

Invite participants to reflect previous experi-

ences in similar situations on their own. In a fur-

ther step, some participants can tell their expe-

riences to the group. The situation can be evalu-

ated and other possible solutions/action can be 

developed. 

Notes on Step 4 

Prepare another 
case/situation if 
no one wants to 
talk about previ-
ous experiences. 
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1.4. Remember 
This activity wants the participants to self-reflect on personal experiences following Tool 1. The partici-

pants are requested to think about various personal experiences, in which they were in tense situations, 

where people needed help or where they experienced violence, mobbing, harassment or an unfair treat-

ment on their own. Participants should make themselves aware, what their thoughts, feelings, fears and 

worries in that situation were about. They should also try to remember other peoples interventions and 

actions. This careful examination aims to create a new awareness among situations, where courage or 

empathic skills are needed.    

Abstract: 

Within this activity, we want the 
participants to self-reflect various 
experienced situations, in which 
courage would have been desira-
ble. 

 

(Source: https://pixabay.com/de) 

Topic: 

Civil courage 

Basic skills: 

Civil courage 

main factors: 

Civil courage, empathy, initiative 

Keywords: 

Reflection personal experiences, 
coping with feelings 

Cost: 

low 

Duration: 

1 hour 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning out-

comes 

The learning outcomes of this ac-

tivity is to enable a conscious ex-

amination, where participants 

should become aware of their 

thoughts, feelings and fears in 

experienced tense situations. 

Skills 

The skills trained in this activity 

are related to creating an aware-

ness of ones feelings, threats 

and worries, and empathy skills. 

They experience that 

► they become emotionally in-

volved – both as a victim or 

as the (only) involved person 

► it’s quite difficult to do noth-

ing/something to deescalate 

the situation 

► everyone can become a vic-

tim or involved person - any-

where and at any time and 

you have to cope with cer-

tain feelings and threats. 

Competences 

We want the participants to 

evaluate fragile situations in or-

der to become aware of an ade-

quate method of dealing with 

potential tense feelings so that 

they can still take the appropri-

ate action. They are able to 

► determine difficult situations 

realistic and objective 

► perceive fragile situations 

subjectively 

► keep calm and act solution-

oriented, without endanger-

ing oneself or others 

Knowledge 

The participants know at the end 

of the activity, that fragile situa-

tions always have a strong emo-

tional component. The deliber-

ate confrontation and also the 

exchange of experiences is help-

ful to cope with upcoming feel-

ings and to create possible ac-

tions. They know that 

► it’s most important to keep 

calm and cool in these tense 

situations  

► it is necessary to evaluate the 

situation carefully before in-

tervening 

► they are in an unforeseen sit-

uation which has no patent 

solution and a very careful 

procedure is necessary

Activity description 
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Consider the following steps for the development 

of the activity. 

Remember… 

We are planning to give the participants a practi-

cal guide/questionnaire, which helps them to self-

reflect experienced fragile situations where cour-

age and empathic skills would have been desira-

ble.  

Preparation of activity 

For preparing this activity, it is required to provide 

a practical guide/questionnaire for the partici-

pants’ self-reflection. 

Let the participants know what the task of this ac-

tivity is: “Remember experienced situations, in 

which you or other persons were in tense situa-

tions – like in the watched video – and help was 

needed. Go through the questionnaire and take 

notes. Afterwards some participants are re-

quested to talk about their experiences. Be sure, 

that nobody is forced to talk about the experience 

if he/she doesn’t want to do that and that your 

experiences become treated with confidentiality". 

1) Provide a questionnaire, which helps the par-

ticipants to self-reflect personal experiences 

in fragile situations. 

2) keep in mind, that during the self-reflection 

some unpleasant feelings may come up, 

which make participants sad or anxious. Make 

sure, that you can give empathic support if 

necessary. 

3) Create a positive atmosphere by selecting a 

quiet classroom with enough tables and 

chairs. 

Implementation of activity 

1) Be clear about the task of the activity and reas-

sure yourself that it is understood by every-

one.  

2) The participants will 

receive the questionairreand make the self-re-

flection on their own: 

Questionnaire: 

• Have you ever been in a situation where you/ 

another person experienced violence, harass-

ment, mobbing or an unfair treatment and 

needed help? 

• What was the situation about? What hap-

pened? 

• How many persons were involved?  

• What role did you have in this situation?  

• What did you think/feel in that situation? 

What were your fears/worries etc.? 

• What have you/other persons done? Did any-

body intervene? What happened then? 

• What could have been done better? 

3) Talk about participants’ experiences. Discuss 

other possible approaches and actions. 

4) Ask for the participants thoughts, feelings, 

threats and worries in the experienced situa-

tions. 

Assessment/ evaluation of activity 

1. The activity is considered to be a success if par-

ticipants do the self-reflection on their own 

and are able to talk afterwards about their re-

sponses. If nobody wants to talk about his or 

her experiences, the trainer gives a case, 

which can be discussed. 

2. Incite learners to use the learning diaries to re-

flect the learning experience of this activity.  

Follow up 

In a further step, the participants’ emotions in the 

experienced fragile situations can be focused on. 

Write their emotions on a flipchart, or allow par-

ticipants to discuss their feeling and emotions in 

pairs. 
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Methodological summary: 

► Working method: personal self-reflection (following a questionnaire) with a discussion to conclude. 

► Assessment/evaluation method:  

* Formative evaluation: give the participants a questionnaire, which helps them to self-reflect  on 

their own experienced tense situations; ask some participants to talk about their experience; other 

participants are requested to share their views so that a discussion can become stimulated. 

* Learning diaries - incite the learners to take notes of their new insights that the examination 

and/or following discussion teaches them (enhancing the ability to extract information and draw 

conclusions) 

► Methodological recommendation for implementation in existing training measures: 

* It is important to motivate the learners well for this task; give them enough time to do the self-

reflection, tell them that nobody will be forced to talk about their experience if he/she doesn’t 

want to.  

► Learning environment preparation: classroom, tables, chairs 

► Resources/materials needed: questionnaire, paper, pencil 

► Motivation drivers for learners: prepare a good questionnaire; make sure that nobody is forced to 

talk about the experience and that their personal stories become treated with confidentiality. 

► Suggested activity to do next: talk about experienced thoughts, feelings, threats and worries. 
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Hand-out for participants 

 

Your task: 

 

Remember…  

 
(https://pixabay.com/de) 

Within this activity you will get a practical guide/ques-

tionnaire to self-reflect experienced fragile situation 

according to specific criteria 

Required Material 

► Questionnaire (see previous page)  

 

 

 

Get ready for the activity! 

 

(https://pixabay.com/de) 

STEP 1 

Prepare a questionnaire, which helps the partic-

ipants to self-reflect experienced tense situa-

tions. Select a (quiet) classroom with enough ta-

bles and chairs, so that participants can work in 

peace. 

Consider… 

Think about what 
questions you can 
ask to enable a 
good self-reflec-
tion. 

Do it… 

 

 (https://pixabay.com/de) 

STEP 2 

Give the participants clear instructions on what 

they should focus their attention on in the self-

reflection. Hand out the questionnaire. Tell the 

participants that nobody will be forced to talk 

about their experiences afterwards if he/she 

doesn’t want to do so. Participants do their self-

reflection. 

Notes on Step 2 

Make sure that 

you have a ques-

tionnaire for 

every participant. 

Maybe some 

great emotions 

occur, ensure em-

pathic support if 

necessary 

https://pixabay.com/de/leistung-vereinbarung-waffen-3470201/
https://pixabay.com/de/geschäft-schreibtisch-dokument-hand-1868015/
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Your Notes: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(https://pixabay.com/de) 

STEP 3 

Some participants should talk about their expe-

rience. Other participants are requested to 

share their view or to ask questions. Discuss the 

inputs and create other possible approaches 

and actions. 

Notes on Step 3 

Prepare further 
questions and ar-
guments, if there 
are no/only few 
inputs by partici-
pants. 

The finish… 

 

(https://pixabay.com/de) 

STEP 4 

After talking about the situations, put the par-

ticipants’ thoughts, feelings, fears and worries 

into the focus.  

Notes on Step 4 

Prepare another 
case/situation if 
no one wants to 
talk about previ-
ous personal ex-
periences. 
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1.5. Get well prepared for threatening sit-

uations! 
In this tool you will find some exercises that help you to become aware of the power and energy that is 

needed to help yourself and others in critical situations. The exercises are based on the assumption that 

there is a lot of strength and energy in each of us; it is about becoming aware of it and being better pre-

pared for threatening situations. 

Abstract: 

With this activity young adults 
can gain self-confidence in order 
to be able to act in critical situa-
tions. 

 
Together 

(Source: pixabay.com) 

Topic: 

emergency situations in everyday 
life;  verbal and physical violence; 

Basic skills: 

Civil courage, empathy, social 
spirit, verbal and nonverbal com-
munication 

Main factors: 

Multiple forms of expression of 
defence, understanding, retreat 

Keywords: 

Activation of knowledge, reflect 
attitudes 

Cost: 

Low 

Duration: 

2 hours 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning out-

comes 

The learning outcomes of this ac-

tivity are to sensitize learners for 

impressions and feelings of per-

son involved in critical situations 

and for various behaviour possi-

bilities. 

Skills 

The skills trained in this se-

quence of exercises aim to raise 

awareness of different percep-

tions of critical situations and po-

tential interventions by the peo-

ple involved (attackers, eye-

catchers and victims). There are 

► various perceptions, impres-

sions and emotions, if one is 

in a critical situation. 

► different behaviour possibili-

ties and possible measures, 

in order to affect the situa-

tion and de-escalate if neces-

sary. 

► in everyone and each 

strength and energy for han-

dling such situations, which 

can be activated. 

 

 

 

Competences 

Learners sharpen their self- 

confidence with regard to situa-

tion-relevant competences such 

as decision making, responsive-

ness, body language; they aquire 

the competence to assess chal-

lenging situations, to assess 

themselves in such situations 

and to try out interventions in a 

scdenario in oder to  

► put yourself in the shoes of 

the others.  

► take different points of view 

► perceive impressions and 

feelings. 

Knowledge 

The learners learn:  

► There are different perspec-

tives on critical situations 

and different ways to react. 

► There are adequate, appro-

priate and inappropriate, 

wrong forms of intervention. 

► Critical situations have differ-

ent courses.  

► They know a wide range of 

(de-)escalating reaction pat-

terns.  
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Activity description 

Consider the following steps for the development 

of the activity. 

Self-confidence in critical situations 

Do you know how much power and energy there 

is within you to help yourself and others when 

things get rough? Knowing your strengths and be-

ing able to use them at the right time - that's what 

some of these exercises are all about, to 

strengthen you and prepare you for threatening 

situations. 

Preparation of Activity 

No special materials are needed for this sequence  

of exercises. Only space is required to move and 

to discuss impressions, perceptions and emotions. 

The room can be inside or outside in good 

weather. 

1) Decide where and when you want to do the se-

quence of exercises and prepare a short infor-

mation for each exercise on a flipchart or as a 

Hand-out.  

2) Decide how you want to organize the se-

quence: Partner exercises or small groups 

3) Decide if you want to take photos or short vid-

eos to replay the evidence and information 

being conveyed. 

4) Prepare reflective questions, e.g. in the learn-

ing diary or on a flipchart, in order to evaluate 

each exercise. 

Implementation of activity 

1) Make sure that the organization of the exercise 

sequence is clear to all (see attachment).  

2) Because the exercises are possible in different 

settings: Let the participants have a say in the 

respective settings.  

3) Make it clear that contribution is healthy and 

required; exercises can therefore be done sev-

eral times with changing roles.  

4) When reflecting, it is important to be able to 

express one's own impressions and feelings as 

well as those of others. 

5) Record important results and insights on a flip-

chart. 

Assessment/ evaluation of activity 

1) The sequence of exercises was successful if the 

participants manage to play the situations several 

times changing roles, reactions and results. 

2) The reflection should show the variety of suc-

cessful or less successful reactions and forms of 

intervention. 

3) The sequence of exercises was successful when 

participants became aware of their own reactions 

and interventions, were able to try out alternative 

patterns and felt better prepared for critical situa-

tions.  

4) Finally, invite the participants to evaluate 

(score) on the flipchart, which contains the most 

important results and findings, what was or is 

most important to them. 

Follow up 

It may be that the group decides to do such exer-

cises again in order to try out more typical situa-

tion patterns and become confident.  

A further exercise could be I-messages (instead of 

you-messages). I-messages are surprising and tes-

tify to strength and sovereignty. 
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Methodical hints / instructions for the exercises: 

1. Statue Exercise:  

► Two persons stand in front of each other with closed eyes; one is a perpetrator, the other a fearful 

victim. Both of them put themselves intellectually into their roles. Then they open their eyes and 

take a posture and a facial expression to express their thoughts. E.g. perpetrator: "I'll finish you off. 

You can already see the fear." E.g. victim: "Why does nobody help me? If only I was strong!” Both 

remain standing as statues for about 30 seconds, then they leave the role.  

► The purpose of this exercise is to get a feeling of how you feel as a victim and why. Who plays 

perpetrator, puts itself perhaps for the first time into the situation to exercise power on others and 

to be the stronger one. This may feel good and give you self-confidence. But you can also see that 

the other persons action is a major factor in how powerful and stong you feel. 

► Procedure: Do this exercise with different partners. Everyone should be a perpetrator and a victim. 

Afterwards talk about your feelings and perceptions. Why did you feel strong, why weak and 

inferior? 

2.  Theatre: 

► In the exercise you recreate an event that someone in the group has experienced for themselves. 

You divide into e.g. perpetrators, victims, peepers, spectators. The first time you play it exactly as it 

happened. Afterwards, during further runs, everyone can spontaneously ,and without consultation, 

bring in new ideas for action. Only the perpetrators should try to stick to the original behaviour. 

Maybe the victim reacts much earlier or there are several helpers who oppose the perpetrator. 

► Purpose of the exercise: This exercise shows how effective joint action can be and is very good 

preparation for situations in real life.  

► Procedure: Do several runs and try out different patterns. Exchange your impressions here as well. 

3.  "STOP“!  

► This exercise consists of several steps. Two people stand a very large distance from each other (10 m 

or more) and one person is an attacker,with the other person acting a victim. 

► Step 1: The attacker approaches the victim quickly and with an evil face. As soon as the victim has a 

bad feeling, she takes a self-confident stance, looks the attacker firmly in the eyes and says: 

"STOP". The attacker stops. 

► Step 2: Like step one, but: The attacker is not impressed by the first "STOP" and continues to 

approach the victim. Only at the second request, not to go any further, he does stop. 

► Step 3: The same exercise as in steps 1 and 2, but: The attacking person only stops when he/she has 

the feeling that it is better not to continue because the defensive reaction (!) is credible. 

► With step 3 it can be that the attacked person must call "STOP" several times and become really 

loud. This is exactly the purpose of the exercise: to use the voice, to get loud, to let the indignation 

run free. As an attacker it can happen to you that you suddenly stop without wanting, although 

your victim seems to be an easy victim. 

► Source: http://www.eingreifen.de/htl/uebungen-zivilcourage-eingreifen.de.html (28.03.2019) 

►  
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Hand-out for participants 

 

Your task: 

 

Self-Confident in critical situations  

 
Trust Self-confidence 

(Source: pixabay.com) 

You hear it more often, perhaps you have already ex-

perienced it: threatening situations in normal everyday 

life. How to deal with them when you feel threatened? 

We do a few experiments in which we try out what can 

work and why and what can't. 

Required Material 

► The descriptions of the exercises as flipchart or 

Hand-out for each learner 

► A flipchart to write down results and findings from 

the exercises. 

► A calculator to view photos from the exercises. 

 

Get ready for the activity! 

 

Ideas 

(Source: pixabay.com) 

STEP 1 

Introduce the participants to what you want to 

do in the next two hours. Make them curious 

about various scenic exercises. Make it clear 

what you have set and what you want to decide 

together. 

Consider… 

Where is the co-
determination 
and co-decision 
of the partici-
pants in the exer-
cises important? 

Do it… 

 

Cube play Crabs 

(Source: pixabay.com) 

STEP 2 

Perform each exercise in the chosen format and 

then immediately reflect on the exercise, giving 

everyone the chance to express perceptions, 

feelings and observations. Capture key results 

on a flipchart. 

Notes on Step 2 

The exercises can 

be funny but also 

very intensive. 
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Your Notes: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Hand United together 

(Source: pixabay.com) 

STEP 3 

If necessary, watch the photos or short video 

sequences with the participants. Let partici-

pants comment freely on what they see. Per-

haps something will be noticed that hasn't been 

said before. 

Notes on Step 3 

Use your peda-
gogical antenna: 
maybe the partic-
ipants just want 
to see each other, 
but don't want to 
evaluate each 
other again! 

The finish… 

 

Conclusion 

(Source: pixabay.com) 

STEP 4 

Focus on the collected results from the exer-

cises, read some of them out if necessary. De-

pending on the group, invite them to a points 

procedure or let them say freely and voluntarily 

what was the most important observation for 

each other ("What are you taking with you in 

your suitcase today?"). 

Notes on Step 4 

Capturing partici-
pants' impres-
sions is an expres-
sion of apprecia-
tion and is almost 
always well re-
ceived! 
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1.6. Verbal violence in everyday life 
This activity wants to enable the learner to generate effective methods of trying to stop any verbal violence 

that they may see happening on the streets in the real world. Verbal violence is usually defined to be when 

a person is forcefully criticised with the power of mouth, in particular the power of speech. A verbal attack 

is when one person insults or denounces another person, commonly characterised by underlying anger 

and hostility.  

Abstract: 

Within this activity we want the 
learner to learn effective meth-
ods to stop verbal attacks. Verbal 
attacks harm social cohesion and 
can lead to the victim feeling em-
barrassed and very demoralised. 

 

Topic: 

Verbal violence in everyday life 

Basic skills: 

Problem solving, social skills, 
communication. 

 

Keywords: 

Courage, Decision making, Effec-
tive 

Cost: 

Low 

Duration: 

1 and a half hours 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning out-

comes 

The learning outcomes of this ac-

tivity are to be able to effectively 

and easily stop any verbal at-

tacks that may be heard in eve-

ryday life. Verbal attacks can be 

heard on the streets and even in 

the workplace making it vital to 

know how to deal with them and 

stop them from occurring. 

 

Skills 

The skills trained in this activity 

are more related being able to 

effectively stop verbal violence. 

The skills trained are: 

► Problem Solving 

► Decision Making 

► Communication Skills 

 

Knowledge 

The participants know at the end 

of the activity how to: 

► Recognise a verbal attack 

► Stop a verbal attack 

► Deter verbal attacks from oc-

curring 
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Activity description 

Verbal Violence Role-plays 

We are planning an activity whereby a group of 

learners will create a variety of role-plays; each 

role-play should portray an effective method of 

dealing with verbal attacks. Each role-play will be 

analysed and the best bits taken from it and 

added to a group mind map that will enable the 

learners to clearly view the effective methods of 

dealing with verbal violence. It should be noted 

that the activity will be facilitated by an adult 

learner who will also keep track of time. 

 

Preparation of activity 

For the preparation of this activity, we will need 

to firstly go through some basic materials on ver-

bal violence. The material will be distributed in 

the classroom so that every student can partici-

pate and has the opportunity to learn some key 

basic information before partaking in the main 

task. They will be given some time to silently read 

the information and then the main task will be in-

troduced. Let them know what the task of this ac-

tivity is: “The activity will help the learner deduce 

effective methods of dealing with verbal vio-

lence.". 

1) Print out the supporting material and ensure 

pens are available for students to annotate 

and analyse their print outs. 

2) Prepare for yourself more detailed information 

about verbal violence such as stats and facts.  

3) Create a positive atmosphere by selecting a 

classroom with enough chairs and tables, and 

working materials. A large space will be re-

quired for the main activity, with chairs 

pushed around the edge, creating space to 

produce a role play. 

 

 

Implementation of activity 

 
1) Be clear about the task of the activity and reas-

sure yourself that it is understood by every-

one. Also ask for some previous experience or 

special knowledge among the participants. 

Provide around 10 minutes for the students to 

read the Hand-out and ensure that they fully 

understand the important information. 

2) The participants prepare their role-plays, two 

different role plays should be created portray-

ing two potential different methods of dealing 

with verbal violence. The verbal attack should 

be an attack that is on the street in public 

where numerous people can hear. The timing 

given for the role plays to be created should 

be around 45 minutes. Short but precise role 

plays would suffice. 

3) A discussion about the potential positive and 

negatives of the methods will be held and 

notes will be taken on the group mind map 

displayed on a projector or large whiteboard. 

4) Upon completion of the mind map highlighting 

positive methods, the groups should recreate 

just one of their role-plays, ensuring that it 

has positive methods using their newfound 

civic courage attitude. 

 

Assessment/ evaluation of activity 

 
The activity is considered to be a success if the 

participants are able to discuss the methods of 

dealing with verbal violence that they witnessed 

in the role-plays and participants should be able 

to recognise the potential drawbacks to each 

method but also potential positives. 
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Methodological summary: 

► Working method: some information should be taught and followed by individual work and group 

discussions.  

► Role-Plays will be particularly useful when teaching the information. 

► Assessment/evaluation method:  

* Formative evaluation: A group mind map will be placed in a visible position and discussions will 

be held from what has been analysed. 

* Learning diaries - incite the learners to take notes of the most important things they learned 

(enhancing the ability to extract information and draw conclusions) 

► * Upon reflecting on positive methods, the role plays should be recreated to portray their new civic 

courage skills and positive solutions. 

► Methodological recommendation for implementation in existing training measures: 

* It is important to gain the learners' interest and to motivate them well for this task; they develop 

their civil courage competences and learn about suitable possibilities for action. The most effective 

way of doing this is with the participants engaging and fully applying themselves to the activity.  

► Learning environment preparation: classroom, chairs, tables, pens, paper, project and computer, 

enough space to clear working space for role-play. 

► Resources/ materials needed: printer, paper, pens, projector, and computer. 

► Motivation drivers for learners: praise, be positive, turn wrong answers into correct answers, and 

give feedback. 

►  
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Hand-out for participants 

 

Your task: 

 

Verbal Violence Role-plays  

 
 

Within this activity you will learn how to effectively 

handle acts of verbal violence. In the modern world, 

Verbal violence and attacks are becoming ever present 

and harming the social cohesion of our day to day 

lives, creating unnecessary conflicts. 

Required Material 

► Paper 

► Pens 

 

 

Get ready for the activity! 

 

 

STEP 1 

Using the hand-out provided, read the key in-

formation about verbal violence and specifically 

highlight two key pieces of information that you 

think may be helpful when attempting to stop 

the problem. 

Consider… 

Think what you 
may feel if you 
are the attacker 
and also what you 
may feel if you 
were the victim. 

Do it… 

 

 

STEP 2 

In groups of 3, you are required to create two 

different role-plays. Each role-play should show 

a scenario of verbal violence and a different 

way of dealing with the problem at hand. 

 

 

 

 

STEP 3 

Upon showing the whole class the two role-

plays that you created, the methods that you 

thought of and portrayed will be discussed and 
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Your Notes: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

the positives and negatives will be analysed and 

noted on a group mind map. 

The finish… 

 

 

STEP 4 

The group mind map will be discussed as a 

whole class to ensure key information is under-

stood. You will then return to your smaller 

groups and recreate your role plays to ensure 

the most positive and effective solutions are 

used, to highlight your civic courage. 
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1.7. Physical Violence 
This activity wants to inform learners of the most effective ways to stop physical violence.  In the modern 

world, physical violence is becoming less common, but it is still necessary to recognise and understand the 

key ways to stop physical violence and why it is important to do so. Physical violence can lead to very 

serious injury for the victim, so it is important to try and help the individual involved. Admittedly, inter-

vening in such a tense situation requires a great deal of courage and self-confidence, but rest assured that 

this activity will help enhance and improve these key skills. 

Abstract: 

Within this activity we want to 
emphasise the importance of 
stopping physical violence, but 
also improve the basic skills re-
quired to effectively act in a 
tense situation such as an act of 
physical violence. 

 

 

Topic: 

Physical Violence 

Basic skills: 

Decision making, Communica-
tion, Problem solving 

Employability factors: 

Communication, Problem solving 

Keywords: 

Physical Violence, Decision mak-
ing 

Cost: 

Low 

Duration: 

2 hours 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning out-

comes 

The learning outcomes of this ac-

tivity are to ensure that the 

learner understands the im-

portance of intervening when 

witnessing an act of physical vio-

lence, but also to understand 

and be able to choose the best 

intervention methods. 

 

Skills 

The skills trained in this activity 

are more related to decision 

making and civic courage. The 

skills trained are: 

► Problem solving 

► Decision making 

► Communication 

► Courage 

 

Competences 

We want the young learners to 

be competent enough to: 

► Act effectively and decisively 

► Use the correct method of in-

tervention depending on the 

situation. 

► Understand the importance 

of intervening 

 

Knowledge 

The participants know at the end 

of the activity how to: 

► Intervene 

► Act effectively 
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Activity description 

Consider the following steps for the development 

of the activity. 

Physical Violence Role-plays 

We are planning an activity whereby the adult 

learners will be split into smaller groups of 4 and 

they will be asked to produce three role plays. 

Each role play will portray a different physical vio-

lence situation and a different potential method 

of intervening. The learners should spend some 

time brainstorming potential ideas before at-

tempting to show their solutions in role play form. 

The activity and timings should be monitored by a 

teacher who will act as a facilitator. 

 

Preparation of activity 

Preparation of the activity will be straightforward, 

with the room being set up to provide enough 

space to create role plays. Pens and paper will 

have to be sourced so that the learners can brain 

storm ideas. The learners will then be told what 

they are going to do: “You are going to create role 

plays that will portray different solutions to physi-

cal violence situations". 

1) Prepare the room so that there is large area of 

space for groups of 4 to create their role 

plays. 

2) Prepare yourself for the discussion after the 

role plays by researching and familiarising 

yourself with methods of intervention when a 

physical violence situation arises. 

3) Ensure that enough paper and pens are in the 

room so that the learners can brainstorm 

early ideas. 

 

 

 

Implementation of activity 

 
1) Be clear about the task of the activity and reas-

sure yourself that it is understood by every-

one. Also ask for some previous experience or 

special knowledge among the participants. 

2) Split the larger group into smaller groups of 4 

people and provide them with pens and paper 

to begin brainstorming ideas with regards to 

intervening when seeing physical violence. 

3) After giving the groups enough time to con-

sider options of intervention and the pros and 

cons of each option, give them time to ex-

plore their ideas more by creating three role 

plays to portray three different solutions to 

the group. 

4) Upon witnessing the three different solutions, 

then pros and cons should be analysed as a 

group to help solidify the understanding 

about which methods of intervention could 

work. The role plays should allow the groups 

to also make an emotional connection with all 

involved parties. 

 

Assessment/ evaluation of activity 

 
1) The activity is considered to be a success if the 

participants are able to identify correct meth-

ods of intervention but also understand their 

pros and cons. 

2) Incite learners to use the learning diaries to re-

flect the learning experience of this activity.  
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Methodological summary: 

► Working method: some information should be taught and followed by individual work and group 

discussions.  

► Role-Plays will be particularly useful when teaching the information. 

► Assessment/evaluation method:  

* Formative evaluation: A group mind map will be placed in a visible position and discussions will 

be held from what has been analysed. 

* Learning diaries - incite the learners to take notes of the most important things they learned 

(enhancing the ability to extract information and draw conclusions) 

► * Upon reflecting on positive methods, the role plays should be recreated to portray their new civic 

courage skills and positive solutions. 

► Methodological recommendation for implementation in existing training measures: 

* It is important to gain the learners' interest and to motivate them well for this task; they develop 

their civil courage competences and learn about suitable possibilities for action. The most effective 

way of doing this is with the participants engaging and fully applying themselves to the activity.  

► Learning environment preparation: classroom, chairs, tables, pens, paper, project and computer, 

enough space to clear working space for role-play. 

► Resources/ materials needed: printer, paper, pens, projector, and computer. 

►  
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Hand-out for participants 

 

Your task: 

 

Physical Violence Role plays  

 
 

Within this activity you learn how to intervene effec-

tively in a situation where physical violence is used, 

but also understand the importance of intervening and 

understand the emotions of the parties involved. 

Required Material 

► Pens 

► Paper 

 

 

Get ready for the activity! 

 

 

STEP 1 

In small groups, you will be given time to mind 

map some ideas. You will need to create two 

mind maps, one to brainstorm ideas of how to 

stop physical violence and another to brain-

storm ideas of when physical violence is seen 

and in what form. 

Consider… 

The pros and cons 
of each interven-
tion method. 

Do it… 

 

 

STEP 2 

Choose three different intervention methods 

and create three short role plays that portray 

the methods of intervention. Ensure that each 

role play is based on physical violence situations 

in public. Would you react in the same way if 

the incident was in an isolated area? 

Notes on Step 2 

Consider the 

emotions of the 

people involved. 

 

STEP 3 

Act your role plays to the larger group. While 

watching other people’s solutions, make notes 
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Your Notes: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 specifically considering the pros and cons of 

each action. 

The finish… 

 

 

 

STEP 4 

Upon witnessing everybody’s solutions, a group 

discussion will be facilitated by a member of 

staff and the best solutions will be chosen and 

analysed. 
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1.8. Take position 
This activity wants to show that using civil courage in a critical situation can be difficult. Every person is 

sometimes insecure, looks away or interferes in a way that does not contribute to the relaxation of an 

uncomfortable incident. In order to learn how to deal with such incidents, learners are confronted with 

taking different positions that show them what it feels like to be in a difficult situation. From observing 

their own and others’ actions, they will gain confidence to be able to act courageously and adequately in 

situations in which other people are affected by violence. 

Abstract: 

Within this activity we want to 
support learners to reflect differ-
ent positions in a critical situation 
and learn to react courageously 
to them. 

 

(Source: https://pixabay.com/de) 

Topic: 

Civic courage 

Basic skills: 

Civil courage 

Main factors: 

Observation, change viewpoints 

Keywords: 

Forms of violence, action against 
violence 

Cost: 

low 

Duration: 

1 hour 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning out-

comes 

The learning outcomes of this ac-

tivity are to strengthen the 

learners ability to intervene in 

situations that involve violence 

and react to them in a deescalat-

ing and self-protecting way.   

Skills 

The skills trained in this activity 

refer to the ability of paying at-

tention and learning from others 

through observation. They will 

be able to 

► recognise useful behaviours 

to show in critical situations 

► discuss different behaviours 

in critical situations and eval-

uate their reasons 

► develop strategies of behav-

iour to intervene in situa-

tions that involve violence 

 

Competences 

We want learners to be compe-

tent to evaluate situations that 

involve violence and adequate 

reactions to them.  They are able 

to 

► evaluate, how a critical situa-

tion can be approached 

► build contact with other peo-

ple to jointly approach the 

offender 

► to approach the “victim“ in a 

way that helps to relax the 

situation 

 

Knowledge 

The learners know at the end of 

the activity that each critical situ-

ation requires different actions, 

one of which can also be to step 

back and call for help. They know 

that 

► intervening addresses the vic-

tim not the offender 

► remembering emergency 

numbers can be helpful for 

critical situations 

► in case of physical violence, 

the safest option is to make 

an emergency call  
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Activity description 

Consider the following steps for the development 

of the activity. 

Take position 

We are planning to provide learners with an ac-

tive method that sensitises them for different 

roles one can take in a situation that requires civic 

courage. In a safe space and with people they 

know, they can try out different roles and situa-

tions to test different behaviours and recognise 

how it feels to be an observer, a victim, or an of-

fender. 

Preparation of activity 

For preparing this activity, it has to be considered 

that it is an activity for the whole group, which re-

quires space. Therefore, it is recommended to 

conduct this activity in a big room or outside. 

1) Prepare pieces of white paper (same number 

as learners in the group) and write a short de-

scription of behaviours on each. The majority 

will include examples like these: “I often repri-

mand other people”, “I am not sure, what I 

should do”, “I prefer to look instead of inter-

vening”, “I am afraid when a situation is esca-

lating”, etc. 

2) In addition, approximately 4-6 (depending on 

the size of the group) descriptions should in-

clude violent or molesting behaviour. For ex-

ample: “I push another person, because s-/he 

has dark skin”, “I mock someone, because s-

/he is overweight”, “I make fun of other peo-

ple when I am with my friends”, etc.  

3) Think of several social situations, in which the 

different behaviours can be embedded, e.g. 

on the bus, in a bar, on the street at night, at 

the workplace. 

4) Create a positive atmosphere and encourage 

learners to participate in the activity. 

Implementation of activity 

1) Each learner receives one piece of paper and 

is asked to behave like the description says.  

2) Make sure that every learner understands 

the activity and agrees on playing his/her 

role. 

3) Explain that there will be different situations 

(e.g. on the bus, in a bar, on the street at 

night, at the workplace) and ask learners to 

imagine themselves in this situation (the 

whole group). Within each situation, the 

learners are then asked to start with their 

“roles”.  

4) Stop the situation after some time. 

5) Make a short break and let learners sit down 

to reflect the situation. 

6) After a short reflection round, the next situ-

ation can be performed, etc. 

7) Also, the pieces of paper can be exchanged 

between learners. This way, they can take 

different roles. 

Assessment/ evaluation of activity 

1) The group work can be observed and used for 

assessment. 

2) The groups’ engagement as well as each mem-

ber’s contribution can be used for assess-

ment. 

3) Discussion/written task/reflection note. 

Follow up 

Learners discuss which behaviour is useful for crit- 

ical situations and which behaviour should be 

avoided.  
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Methodological summary: 

► Working method: activation, improvisation 

► Assessment/evaluation method:  

* Observation: The group work can be observed and used for assessment, as well as the groups’ 

engagement and each member’s contribution. 

* Learners are asked to reflect on the activity and their different roles. The assessment can take 

place in from of oral discussion or learners write a short text about what it means to be in different 

positions and to react quickly in a critical situation.  

► Methodological recommendation for implementation in existing training measures: 

* This activity can be used as an introduction, to explore (brainstorming) the topic or be used to 

consolidate knowledge. 

► Learning environment preparation: room with enough space/outside, pieces of paper with different 

“roles“ 

► Resources/ materials needed: paper, flipchart and markers, room with enough space/outside 

► Motivation drivers for learners: being active, possibility to act freely, work as a group 

►  Suggested activity to do next: Reflection and discussion on being in different roles, feelings that 

arose in the situations, conclusions about useful/not so useful behaviours in critical situations. 
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Hand-out for participants 

 

Your task: 

 

Take position  

 
(https://pixabay.com/de) 

Within this activity learners will experience what it 

means to take different positions and to react quickly 

to a critical situation that involves different forms of vi-

olence.   

Required Material 

► paper 

► flipchart and markers 

► room with enough space/outside 

 

 

Get ready for the activity! 

 

(https://pixabay.com/de) 

STEP 1 

Think of different positions people can take in a 

critical situation in public that involves violence 

(e.g. molesting). You can also conduct online re-

search to gather some examples of violent be-

haviour/reactions of people in critical situa-

tions. 

Consider… 

The examples 
should be short 
and formulated 
clearly for learn-
ers to under-
stand.  

Do it… 

 

 (https://pixabay.com/de) 

STEP 2 

Explain the activity and ask learners, if they 

agree on playing their role. Describe the first 

setting, e.g. “You are on the bus in the evening. 

There are few people, one starts…..” After the 

activity, you can take a break to for reflection 

before starting with the next one. 

Notes on Step 2 

Clarify that there 

is no wrong or 

right and encour-

age learners to 

perform in their 

role.  

https://pixabay.com/de/leistung-vereinbarung-waffen-3470201/
https://pixabay.com/de/geschäft-schreibtisch-dokument-hand-1868015/
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Your Notes: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(https://pixabay.com/de) 

STEP 3 

As soon as you finished explaining the situation 

(e.g. on the bus), learners start with their im-

provisation. Remember taking breaks between 

the situations.  

 

Notes on Step 3 

Don’t interrupt 
the improvisa-
tion, unless it 
threats to be-
come serious.  

The finish… 

 

(https://pixabay.com/de) 

STEP 4 

As soon as all situations have been played, bring 

the group back to the plenary and initiate a dis-

cussion.  

 

Notes on Step 4 

Ask learners par-
ticularly about 
behaviours that 
are useful/not 
useful in these 
situations.    
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1.9. Abusive Relationships 
This activity wants learners to not only recognise what an abusive relationship looks like, but also how to 

help somebody who is in an abusive relationship.   Leaving an abusive relationship, and even recognising 

an abusive relationship is   something that is often very hard to do, so it is vital that the adult learners are 

able to help intervene and offer the correct advice. Abusive relationships also take many forms, it does not 

solely mean physical abuse, but also mental abuse and even financial abuse. This activity will help learners 

understand more about the topic and how to help. 

Abstract: 

Within this activity we want to 
inform learners of the different 
type of abuse and also how to 
help the victim. It can often be 
hard to intervene however being 
as individuals can be blinded by 
love, but hopefully, by having the 
civic courage and correct 
knowledge, a difference can be 
made. 

 

Topic: 

Abusive relationships 

Basic skills: 

Decision making, problem solv-
ing, communication 

Keywords: 

Abuse, communication 

Cost: 

Low 

Duration: 

Two hours 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning out-

comes 

The learning outcomes of this ac-

tivity are to ensure that the 

learners understand that there 

are different forms of abuse. 

Learners should also understand 

potential methods that they 

could use to help a victim. 

 

Skills 

The skills trained in this activity 

are: 

► Problem solving 

► Decision making 

► Communication skills 

 

Competences 

We want the young learners to 

be competent enough to:  

► Help a victim of abuse 

► Share their knowledge with 

other potential helpers  

 

Knowledge 

The participants know at the end 

of the activity: 

► That abuse in relationships 

can take different forms 

► Methods that they could use 

to help a victim 
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Activity description 

Consider the following steps for the development 

of the activity. 

Abusive Relationships Role-plays 

We are planning an activity whereby the adult 

learners will work together in groups of 3 or 4 to 

create three different role plays. Each role play 

should depict a different form of abuse and a so-

lution that would help. Learners should be given 

time to research different abuse to give them an 

idea of what they are going to portray via short 

role-plays. Upon completion of the role-plays, a 

group discussion will be facilitated to ensure un-

derstanding. 

 

Preparation of activity 

For the preparation of this activity, we will need 

to firstly go through some basic materials on 

abuse within relationships. The material will be 

distributed in the classroom so that every student 

can participate and has the opportunity to learn 

some key basic information before partaking in 

the main task. They will be given some time to si-

lently read the information and then the main 

task will be introduced. Let them know what the 

task of this activity is: “The activity will help you 

understand the different forms of abuse within re-

lationship and how you could help a victim". 

1) Print out the supporting material and ensure 

pens are available for students to annotate 

and analyse their print outs. 

2) Prepare for yourself more detailed information 

about abusive relationships such as stats and 

facts.  

3) Create a positive atmosphere by selecting a 

classroom with enough chairs and tables, and 

working materials. A large space will be re-

quired for the main activity, with chairs 

pushed around the edge, creating space to 

produce a role play. 

Implementation of activity 

 
1) Be clear about the task of the activity and reas-

sure yourself that it is understood by every-

one. Also ask for some previous experience or 

special knowledge among the participants. 

Provide around 10 minutes for the students to 

read the Hand-out and ensure that they fully 

understand the important information. 

2) The participants prepare their role-plays, two 

different role plays should be created portray-

ing two different forms of abuse within rela-

tionships and two different solutions. The tim-

ing given for the role plays to be created 

should be around 45 minutes. Short but pre-

cise role plays would suffice. 

2) A discussion about the potential positive and 

negatives of the methods will be held and 

notes will be taken on the group mind map 

displayed on a projector or large whiteboard. 

3) Upon completion of the mind map highlighting 

positive methods, the groups should recreate 

just one of their role-plays, ensuring that it 

has positive methods using their newfound 

civic courage attitude. The different forms of 

abuse seen should also be analysed.  

Assessment/ evaluation of activity 

 
1) The activity is considered to be a success if the 

participants are able to understand that abuse 

occurs in different forms and that participants 

are able to help victims and share their 

knowledge. 

2) Incite learners to use the learning diaries to re-

flect the learning experience of this activity.  
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Methodological summary:  

► Working method: some information should be taught and followed by individual work and group 

discussions.  

► Role-Plays will be particularly useful when teaching the information. 

► Assessment/evaluation method:  

* Formative evaluation: A group mind map will be placed in a visible position and discussions will 

be held from what has been analysed. 

* Learning diaries - incite the learners to take notes of the most important things they learned 

(enhancing the ability to extract information and draw conclusions) 

► * Upon reflecting on positive methods, the role plays should be recreated to portray their new civic 

courage skills and positive solutions. 

► Methodological recommendation for implementation in existing training measures: 

* It is important to gain the learners' interest and to motivate them well for this task; they develop 

their civil courage competences and learn about suitable possibilities for action. The most effective 

way of doing this is with the participants engaging and fully applying themselves to the activity.  

► Learning environment preparation: classroom, chairs, tables, pens, paper, project and computer, 

enough space to clear working space for role-play. 

► Resources/ materials needed: printer, paper, pens, projector, and computer. 

►  
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Hand-out for participants 

 

Your task: 

 

Abusive Relationships Role-plays  

 
 

Within this activity you will gain a better understand-

ing with regards to the different forms of abuse within 

relationships. You will also understand how you can 

help tackle the problem. 

Required Material 

► Pens 

► Paper 

► Hand-out 

 

 

Get ready for the activity! 

 

 

STEP 1 

Using the Hand-out provided, read the key in-

formation about abusive relationships and spe-

cifically highlight two key pieces of information 

that you think may be helpful when attempting 

to stop the problem. 

Consider… 

Think what you 
may feel if you 
are the attacker 
and also what you 
may feel if you 
were the victim. 

Do it… 

 

 

STEP 2 

In groups of 3, you are required to create two 

different role-plays. Each role-play should show 

a different type of abuse and a different way of 

dealing with the problem at hand. 

 

 

 

STEP 3 

Upon showing the whole class the two role-

plays that you created, the methods that you 

thought of and portrayed will be discussed and 
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Your Notes: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 the positives and negatives will be analysed and 

noted on a group mind map. 

The finish… 

 

 

STEP 4 

The group mind map will be discussed as a 

whole class to ensure key information is under-

stood. You will then return to your smaller 

groups and recreate your role plays to ensure 

the most positive and effective solutions are 

used, to highlight your civic courage. 
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2. Public racism  
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2.1. Just no inhibitions 
Again and again we hear and read about verbal or physical attacks on people of different appearance, 

name, religion or opinion. In this exercise, case studies of racist assaults will be used to challenge and 

promote empathy among young adults. What are the consequences of decisions in such situations, what 

are alternative courses of action? This is to be worked out in reflection rounds. (Idea taken from Handbook 

on Civil Courage: 

 http://www.landdermenschen.at/images/medienpaket_sichtweisen/ldm_zivilcourage_online.pdf)

Abstract: 

In this exercise, young adults will 
develop different responses to 
racist assaults. 

 

Assault 

(Source: Indimedia: 
https://de.indymedia.org/node/5
685 cc-by-sa) 

Topic: 

Civic courage 

Basic Skills: 

Empathy, responsibility, ability to 
act 

Keywords: 

Empathy, empowerment, re-
sponsibility 

Cost: 

low 

Duration: 

1 hour  

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of the learning out-

come 

The aim of this task is for young 

people to put themselves in situ-

ations that simulate racist at-

tacks in order to expand their 

own repertoire of actions. 

Skills  

The skills that are trained in this 

activity relate to empathy in situ-

ations and the reflection of alter-

natives. 

► The participants learn to dis-

cuss in the group and to take 

different perspectives. 

► The participants are encour-

aged to reflect on their own 

behaviour. 

► The participants themselves 

develop options for action in 

order to become more able 

to act in the event of attacks. 

Competences 

The following competencies are 

trained in this unit:  

► Empathy 

► Action oriented competencies 

► Finding allies 

 

Knowledge 

At the end of this tool, partici-

pants know what prevents peo-

ple from intervening in situations 

where others are exposed to rac-

ist behaviour and that it is good 

to consider options in advance 

so as not to feel helpless in situa-

tions of assault.  

https://de.indymedia.org/node/5685
https://de.indymedia.org/node/5685
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Description of the activity 

Just no inhibitions 

In this activity, the participants reflect on actual 

events of racist assaults and try to develop reac-

tions and other methods of action. 

It consists of one part in a group of two and an-

other part in the plenum. After the participants 

have exchanged their views on a concrete situa-

tion and developed suggestions in pairs, they talk 

about their impressions in the plenum in the sec-

ond step. 

Preparation of the unit 

1) In the room, the chairs are initially located in 

the chair circle; there should be sufficient 

space (additional rooms if necessary) to be 

able to work in pairs. 

2) Worksheets are prepared in appropriate 

numbers, each containing a report of a racist 

attack and the following work instructions: 

• Why didn´t anyone interfere? 

• What stopped other people from interven-

ing? 

• How could one have intervened? 

3) All groups need the Hand-out (see appendix) 

as well as flipchart paper and thick pens to 

record their results. 

4) Adhesive tape and a flat surface (wall) are 

required for hanging out the results. 

Implementation of activity 

1) Introduction 

The tutorial introduces the exercise, for exam-

ple: „There are always people, who only at-

tack others because they look, speak, believe,  

or somehow do not correspond to the “norm” 

that they expect. Here are a few examples. 

Please get together in groups of two and put 

yourself in the situation described. Then 

please work through the questions on the 

worksheets and record your results together 

with the worksheet and return to the circle.” 

2) Small group work 

The trainer distributes the material and may 

have to assist in the formation of the small 

groups and the distribution in the room. 

She/he should also be available for questions 

during the exercise. 

At the end of the given time she/he should in-

vite the small groups back into the circle. 

3) Plenary reflection 

The tutorial invites the participants to a short 

round of reflection in the plenum. A speaking 

stone can be placed in a circle and the ‘owner’ 

is asked to answer the questions from his/her 

perspective:  

A) How have you been reading the texts and 

working out the questions? 

B) How do you feel now that you see the abun-

dance of other examples around you? 

4) Transfer 

The tutor asks the participants what these in-

sights mean for them in everyday life. The dif-

ferent methods of action should be taken up 

again in order to demonstrate the abundance 

of action possibilities of each individual, taking 

into account the limits of assistance: Civil 

courage does not mean putting oneself in 

danger. 

5) Closing 

In conclusion, each participant names one as-

pect that impressed him/her.  
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Evaluation of the activity 

1) This exercise was successful if the participants 

on the one hand exposed reasons for action 

(or not acting) and on the other hand became 

aware of their own options for action.  

2) Participants have reflected their personal atti-

tude towards racist assults. 

3) The participants should record their findings 

from the exercise in their learning diary.  

Follow up 

The session should be followed by an energetic 

exercise, e.g. a constellation exercise or role play, 

to loosen the participants up and get them mov-

ing. 
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Methodological summary:  

► In the small group work, the participants themselves are guided into the reflection and development 

of options for action. The reflection circle in the following plenum promotes the perception of 

one´s own feelings and attitudes. 

► Evaluation method:  

* Learning diary  

* Concise moments are mentioned in the final round and recorded in writing if necessary. 

► Methodical notes  

* The method of working with a speech stone should be known or explained. 

*Participants may be able to build on their own experiences of (racist) discrimination. This should 

be noted. 

► Preparation of the learning environment: chair circle, room to spread out in when completing work 

in pairs and an area to hang up the results. 

► Material: Hand-outs, flipchart paper or large posters to write on, thick pens, adhesive tape. 

► Motivation: interactive process, bringing in own experiences 

► Suggested activity to do next: Movement activity 
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Hand-out for the participants 

 

Your task: 

 

Hand-out “Just no inhibitions“  

 
 (Source: pixabay.com) 

In this activity you will work as a pair on what may pre-

vent people from becoming active in situations of rac-

ist assault. In a further step, you will discuss possibili-

ties how to act yourself in such a situation. 

Required Material 

► Case study 

► Flipchart paper or a poster 

► Thick writing pens 

 

Get ready for the activity! 

 

Lorem ipsum 

(Source: lorem ipsum) 

STEP 1 

Read the case study and try to put yourself in 

the situation described as best as you can.  

You have about 5 minutes. 

Consider… 

How would you 
have felt if you'd 
been there? 

 

Do it… Small group work… you have 15 minutes! 

 

(Source: pixabay.com) 

STEP 1 

Discuss the following questions in your small 

group:  

"Why didn't anyone interfere?" 

"What stopped other people from intervening?" 

"How could they have intervened?" 

Notes on Step 1 

 

 

(Source: pixabay.com) 

STEP 2 

Collect your results by writing them on the 

poster. 

Notes on Step 2 
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Your Notes: 
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Case studies “Just no inhibitions”1
 

 
1 The cases of the worksheets are taken from the Racism Report of Zara. For more information see 
http://www.zara.or.at/index.php/beratung/rassismus-report 

Case 1: At the beginning of last year, a wave of hatred against 

the first baby born in Vienna in 2018 caused a stir. The parents 

of the Viennese New Year baby are of Turkish origin, the 

mother wears a headscarf. Media reports about the New 

Year's baby have resulted in numerous degrading contribu-

tions and comments. ZAR A alone reports more than 60 such 

hate articles. Some of these degrading contributions were as 

follows: "Next terrorist is born", "That something like this may 

reproduce at all... I am for forced abortion of such inferior 

creatures", "Those are the potential murderers of our grand-

children...", "Dirty pack" and "The devils multiply and spread 

like the plague". 

Case 2: In spring, R. goes outside with her 

two sons to play in a meadow near her 

apartment. An older woman comes along 

with her two dogs and begins to racially 

insult the children. Then she steps on R.'s 

6-year-old son's foot. The boy then has to 

go to the emergency room. R. knows the 

woman because she lives in her neigh-

bourhood. Even before this incident there 

had been several insults, also against 

other children. 

Case 3: Ms. L. is Afro-Austrian. In January, she and her one-year-old daughter took the Vienna tram 43. An 

older, visibly drunk man boarded the train. Mrs. L.'s daughter smiles at him and waves. The man immediately 

begins to scold "the foreigners". The girl smiles at him again. Thereupon the man says to her: "You little 

N...lone." Mrs. L. gets up and turns angrily to the man: "Are they just quiet now!” He mumbles on. Mrs. L. re-

peats: "You have already understood me, just shut up now!” The man moves away from her, but continues to 

shout: "The foreigners, there's more than Viennese in the city!” No one but Mrs. L. speaks to the man about 

his racist statements. 

Case 4: In October, a young woman 

with a headscarf pushes a baby car-

riage with twins through Vienna's 

Volkstheater underground station. 

Two more toddlers are walking next to 

her. An older woman meets them at 

the platform and says: "How many 

more children do they want to have? 

The young Muslim replies that it's 

hardly her business. Thereupon the old 

woman, accompanied by lewd hand 

movements, states: "You come here 

and can only make children! The 

young mother continues without 

turning around. 

Case 5: Ms. I. reported the following incident to ZARA in October. 

Two men, both about 50 years old, quickly approach the Reu-

mannplatz underground station and chant loudly: Jewish pigs, 

Jewish pigs! 

Case 6: Mr. A. is a Gambian citizen and lives and works in Vienna. 

One evening in April he is on his way home and in Grinzing he is 

boarding a tram on line 38. Near the door there are three elderly 

men and two ladies of the same age. When one of them notices 

Mr. A., he says to the person sitting next to him: "Look, a black 

man is coming! The person sitting next to him replies: "Just shoot 

him down and throw him out of the lane." The group laughs from 

the bottom of their hearts until one of the gentlemen notices that 

Mr. A. looks at him in horror. The man then warns his friend: 

"Watch out, I think he can understand us". 

http://www.zara.or.at/index.php/beratung/rassismus-report
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Case 7: Mrs. O. is a teacher at a grammar school. As part of a one-week school trip, she visits the Auschwitz 

concentration camp in Poland with 40 pupils and three colleagues. She asked ZARA to document the state-

ments made by her colleagues during this excursion: "The shitty gypsies, the rabble", "There are ethnic and 

racial differences", "These people [note: this refers to inhabitants of Arab states/dictatorships] cannot be gov-

erned differently", "The Turks do not obey Austrian laws", "The Hungarians and the Czechs do not obey Aus-

trian road traffic regulations", "I have not contributed much to the preservation of mankind. I have only given 

birth to two children. Two children receive the species, three the race". 

Case 8: Ms. T. works in a public social 

counselling institution in Vienna and in-

forms ZARA by telephone in September 

of the following incidents: One of her 

colleagues has for some time been at-

tracting attention with xenophobic state-

ments. In an e-mail in which she asked 

for a holiday, she said that she had not 

been assigned to any "Tschuschen fami-

lies anyway" on these days. At lunch, the 

colleague said about her clients: "They'll 

soon notice, the Tschuschen, that I don't 

want them". 

Case 9: Two young men are talking in a tram in Vienna. Ms. S. 

suspects that their parents are of Filipino origin. When one of 

the two men gets off the train, an older woman turns to the 

second man and inquires where he comes from. He replies that 

he is Austrian and was born in Vienna. The woman replied that 

he could not be an Austrian, since only White Austrians were 

Austrians. The young man does not answer any more. 

Case 10: Mrs. P. and her sister take the 

Wiener Schnellbahn in October. During 

the journey they talk partly in German 

and in their mother tongue Arabic. This 

disturbs two other passengers, they 

begin to insult the two as "Arabic sluts". 

In addition, they threaten the two that 

they "belong gassed and burned" and 

light their lighters several times to con-

firm their statement. The harassment 

and insults last about five minutes. Dur-

ing the whole incident Mrs. P. and her 

sister keep quiet so that the situation 

does not escalate. Unfortunately they are 

not supported by the other passengers. 

Mrs P. only wants the incident to be doc-

umented. 

Case 11: Ms. M. walks her three-year-old son in a park in Graz 

in February. Her son has dark hair. As they approach the play-

ground, they are insulted as "Turkish baggage". Their son still 

wants to play on the playground with another child. His father 

suddenly yells at Frau M.'s son: „Sneak up! You little Turkish 

pig!” 

Case 12: An article on the homepage of an Austrian radio sta-

tion reports about the film "Operation Walküre". Mr. P. de-

scribes an incident which he experienced in a Viennese cinema 

following the screening of this film: When the credits begin, 

some moviegoers jump up and shout out loud: "Long live Adolf 

Hitler! 

Case 13: At the beginning of September Mrs. U. stands at the 

Schottentor in Vienna. When there is a dispute between taxi 

drivers about the order of the stands, a driver insults his col-

league with black skin and says that he should "go back home 

to his tree". When Mrs. U. interfered in view of this racist in-

sult, she was threatened with a beating. She leaves the scene. 
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2.2. Racism simulation 
This activity wants to show that racism takes place every day and in different public places, e.g. in schools, 

at the workplace, in the media or in politics. Civil courage also means to actively disagree with racist be-

haviour or the kind of behaviour that discriminates groups or individuals of certain origins, beliefs or ethnic 

groups. Through the experience of what it means to be affected by racism, learners can further develop 

empathy and show solidarity with individuals or groups who are or have been concerned by racist attacks.  

By simulating situations in which racist behaviour is shown, learners are asked to pay attention to com-

ments or mechanisms that are harmful for other people. They will record the situation on video to analyse 

them in order to learn from it.  

Abstract: 

Within this activity we want to 
draw learners’ attention to rac-
ism in daily situations and sup-
port their awareness for systems 
and mechanisms of the majority 
of society. 

 

(Source: https://pixabay.com/de) 

Topic: 

Civil courage 

Basic skills: 

Civil courage 

Main factors: 

Empathy, attention, observation 

Keywords: 

Racism in daily life 

Cost: 

low 

Duration: 

2 hours 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning out-

comes 

The learning outcomes of this ac-

tivity are to further develop 

learners’ empathy and promote 

their attention for racist behav-

iour in daily situations.   

Skills 

The skills trained in this activity 

refer to the ability of paying at-

tention and experience the feel-

ings of others through observa-

tion. They will experience that 

► racist comments/behaviour 

are harmful and develop 

strategies to deal with them, 

whether or not they are di-

rectly involved 

► analysing a situation that in-

volves racism helps to reflect 

possible ways of action in 

the future 

► observing racist behaviour 

supports understanding for 

non-verbal signs that call for 

intervention 

 

Competences 

We want learners to be compe-

tent to evaluate situations that 

involve racism by observation, 

and feel solidarity with the con-

cerned people in order to take 

action. They are able to 

► make racism against certain 

groups of people their issue 

although they are not ac-

tively involved  

► deal with a situation in which 

racism plays a role 

► communicate their opinion in 

solidarity with the per-

son/people concerned by 

racism 

Knowledge 

The learners know at the end of 

the activity that there are several 

situations in which racism is 

prevalent. It takes good judg-

ment and courage to actively ap-

proach the actors involved. They 

know that 

► racism takes place in daily sit-

uations 

► certain statements, voice in-

tonation and body language 

can transport racism in daily 

situations 

► being concerned by racism is 

uncomfortable and this feel-

ing should be known. 
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Activity description 

Consider the following steps for the development 

of the activity. 

Racism simulation 

We are planning to give learners the task to col-

lect ideas and analyse situations in which racism 

takes place. The focus lies on paying attention to 

racism in everyday life that is expressed by 

thoughtless comments, discrimination or rude be-

haviour.  

In small groups, participants should agree on a va-

riety of situations (2-3) and try to find possible 

scenarios to approach the situation in a coura-

geous way. They should perform one scenario and 

record the simulation. The whole group watches 

the videos and each member analyses them with 

the aim of becoming aware for certain state-

ments, body language, etc. The trainer guides the 

activity and asks questions if needed. 

 

Preparation of activity 

For preparing this activity, it has to be considered 

that learners will record a video. That means that 

enough time has to be planned for the activity, as 

well as potential opportunities to go outside the 

classroom. Inform learners one day before, clarify 

who will be recording the video and ask learners 

to bring suitable USB cables and other equipment 

to transfer the videos from the mobile devices to 

the PC. 

1) Explain the steps within this activity to the 

learners. 

2) Give them the opportunity to go outside to 

record the video in a “real-life” setting.  

3) Make sure that there are enough phones with 

a camera function. 

4) Plan enough time and offer a rough timing 

plan. 

5) In case someone does not want to be in the 

video, prepare an alternative, e.g. picture, 

voice record, etc.  

Implementation of activity 

1) Ask learners, if they understood the task.  

2) The learners divide into small groups. 

3) It starts with a brainstorming session in which 

learners exchange information about situa-

tions (that they observed, heard from, etc.) in 

which racism took place. 

4) After the discussions, each group agrees on 

one story. 

5) They agree what they would like to portray 

and how they will do this. 

6) They record the videos.  

7) The videos are transferred to the PC in the 

classroom.  

8) The whole group watches one video after the 

other. 

9) Learners take notes and analyse the videos as 

a written task. 

 

Assessment/ evaluation of activity 

1) The videos can be used for assessment. 

2) The individual video analysis can be used for 

assessment. 

3) The groups’ engagement as well as each mem-

ber’s contribution can be used for assess-

ment. 

 

Follow up 

The whole group discusses the activity with spe-

cial emphasis on the roles within the scenarios. 

The group discusses racism in everyday life and 

how it can be approached.  
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Explain that the videos will only be used in frame 

of this training. But if all agree, they can also be 

used in training with the target group.
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Methodological summary: 

► Working method: Brainstorming/Simulation/Video analysis 

► Assessment/evaluation method:  

* Observation: How do the learners act in the small group discussion? Do they show interest in the 

topic? How is their engagement regarding the contribution to the video?  

* The results from the activity: The video (setting, dialogue, dealing with the topic) and the 

individual video analysis 

► Methodological recommendation for implementation in existing training measures: 

* This activity can be used as an activating measure, e.g. in the morning or after lunch and in 

context with employability skills training, e.g. on empathy as soft skill at the workplace. Learners 

should have the freedom to elaborate the video according to their ideas 

► Learning environment preparation: classroom, chairs, PC, available mobile phones, possibility to go 

outside 

► Resources/ materials needed: paper, pens, PC with Bluetooth function, mobile phones with video 

function, USB cable, projector 

► Motivation drivers for learners: free creative work, not too many rules, work outside the classroom 

and being active 

► Suggested activity to do next: Reflection and discussion on the work with videos, feelings that arose 

in the situations, etc. 
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Hand-out for participants 

 

Your task: 

 

Racism simulation  

 
(https://pixabay.com/de) 

Within this activity learners will experience racism in 

daily situations from different perspectives. With the 

use of videos, they will analyse those situations and 

draw conclusions.  

Required Material 

► paper  

► pens 

► PC with Bluetooth function 

► mobile phones with video function 

► USB cable 

► projector  

 

Get ready for the activity! 

 

(https://pixabay.com/de) 

STEP 1 

Ask learners in advance, if there is at least one 

mobile phone per group with video function. In 

case there are not enough, purchase a video 

camera. Prepare the classroom with enough 

space for several small groups.  

Consider… 

Explain the activ-
ity and especially 
the purpose the 
video. 

Do it… 

 

 (https://pixabay.com/de) 

STEP 2 

In small groups, learners are asked to collect 

ideas of situations, in which racism takes place. 

They don`t have to be highly controversial, but 

could e.g. reflect the attitude of an authority to-

wards a person or an unthoughtful comment at 

the workplace. Give examples, if needed.  

Notes on Step 2 

https://pixabay.com/de/leistung-vereinbarung-waffen-3470201/
https://pixabay.com/de/geschäft-schreibtisch-dokument-hand-1868015/
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Your Notes: 

 

 

 

 

 

 

Explain that they can freely choose a setting 

and situation to record the video. 

Although learners 

can work freely 

on this activity, 

the setting for the 

video recording 

should not be too 

far away from the 

classroom in or-

der to keep the 

time frame.  

 

(https://pixabay.com/de) 

STEP 3 

After all learners arrived back at the classroom, 

the videos are transferred to the front PC in or-

der to make it possible for the whole group to 

watch. Pay attention that all people come back 

on time and ensure a smooth technical process 

with the video transfer.  

 

Notes on Step 3 

Ask learners to 
not disturb or 
comment the vid-
eos of others. 

Try out to trans-
fer a video to PC 
in advance.  

The finish… 

 

(https://pixabay.com/de) 

STEP 4 

The whole group watches the video scenarios 

and takes notes. After watching, each member 

analyses the situations (body language, com-

ment, etc.) and gives feedback.  

The whole group reflects on the activity and the 

simulations. Ask what they learned from it and 

how they could implement this in practice.  

 

Notes on Step 4 

Ask learners par-
ticularly about 
their perception 
of racism in the 
simulation and 
from different 
perspectives.   
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2.3. Racism in public places 

This activity is designed to make learners understand the severity of racism, but also how to effectively 

approach a situation whereby the learners will witness racism in a public place. It can be quite hard for 

the average person to have the courage to intervene in such a serious situation, but this activity aims to 

emphasise the moral importance to help the victim and to push towards a peaceful world where every-

body is seen as equal. 

Abstract: 

Within this activity we want to 
emphasise the importance of act-
ing effectively and correctly in a 
pressurized and tense situation - 
racism in public places. It re-
quires a lot of courage to act in 
this sort of situation. 

 

Topic: 

Racism in public places 

Basic skills: 

Decision making, problem solv-
ing, communication, courage 

Employability factors: 

Key soft skills and hard skills are 
improved 

Keywords: 

Racism in public places, decision 
making, problem solving, courage 

Cost: 

Low 

Duration: 

Two hours 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning out-

comes 

The learning outcomes of this ac-

tivity are to be able to under-

stand the importance of acting 

with courage in a selected situa-

tion. It will be understood why it 

is important to act and not allow 

the victim to suffer. 

Skills 

The skills trained in this activity 

are more related to improving 

self-confidence and gaining the 

proper skills to act effectively 

and responsibly. The skills 

trained are: 

► Decision making and problem 

solving 

► Communication 

► Self-confidence and courage 

 

Competences 

We want the young learners to 

be competent enough to act ef-

fectively and appropriately when 

witnessing racism in a public 

place. 

Knowledge 

The participants know at the end 

of the activity how to: 

► Recognise racism in public 

places 

► Understand how to effec-

tively intervene 

► Understand the importance 

of intervention 
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Activity description 

Racism in Public Places - Interviews 

We are planning an activity whereby the adult 

learners will interview victims of racism and dis-

crimination in public, but also witnesses of racist 

acts in public. This should provide the learners 

with two different but similar perspectives. The 

witness should provide details to help the learners 

understand the potential emotions felt as a 

passer-by whilst the victims’ account of events 

should help the learner understand the im-

portance of acting effectively in the situation. A 

set of pre-composed questions (to be prepared by 

the trainer) will be asked by the adult learners to 

the interviewees so that the required information 

is obtained. 

Preparation of activity 

For the preparation of this activity, we need to 

print out the supporting material and find inter-

viewees who will be willing to participate in our 

activity. The adult learners will also be told what 

the activity is: “In small groups, you will be inter-

viewing two people, a victim of racist abuse and a 

witness of racist abuse. You will be given set ques-

tions to ask and will be required to make notes 

about the answers received". 

1) Locate the two interviewees – one witness of a 

racist event and one victim of a racist event. 

2) Prepare the desired questions to be asked. 

These questions need to be carefully selected 

so to obtain the correct information from the 

interviews.  

3) Create a positive atmosphere by selecting a 

classroom with enough chairs and tables, and 

working materials. 

 

 

 

Implementation of activity 

 
1) Be clear about the task of the activity and reas-

sure yourself that it is understood by every-

one. Also ask for some previous experience or 

special knowledge among the participants. 

2) Hand the question worksheet to the learners 

and split them into two evenly sized groups. 

Send the groups to the interviewees, with one 

group sent to on interviewee. Ensure that the 

learners are taking notes so that they can add 

to the group discussion after the interviews 

have concluded. 

3) Upon completion of both interviews, the two 

groups should reconvene as one big group and 

discuss their findings. 

4) A teacher led to discussion should take place, 

ensuring that the activity objectives are met. 

The emotions of both interviewees should be 

considered as well as the importance of acting. 

 

Assessment/ evaluation of activity 

 
1) The activity is considered to be a success if the 

participants are able to understand the emo-

tions of the victim and witness during the rac-

ist event. It is important to understand these 

emotions to be able to emphasise the im-

portance of acting effectively. 

2) Incite learners to use the learning diaries to re-

flect the learning experience of this activity.  
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Methodological summary:  

► Working method: some information should be taught and followed by individual work and group 

discussions 

► Interviews are particularly useful when teaching this information. First hand experiences are very 

useful and hearing the accounts first hand should emphasise the importance of acting in a situation 

such as the one mentioned. 

► Assessment/evaluation method:  

* Formative evaluation: Group discussion facilitated by the teacher to measure the impact and 

results of the interviewing activity etc. 

* Learning diaries - incite the learners to take notes of the most important things they learned 

(enhancing the ability to extract information and draw conclusions) 

► Methodological recommendation for implementation in existing training measures: 

* It is important to gain the learners' interest and to motivate them well for this task; they develop 

their civil courage competences and learn about suitable possibilities for action. 

► Learning environment preparation: classroom, chairs, pens and prior resource creation such as 

hand-out questionnaire to ensure questioning achieves answers required to highlight the 

objectives. 

► Resources/ materials needed: printer, paper, pens, and scissors. 

► Motivation drivers for learners: praise, be positive 

►  
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Hand-out for participants 

 

Your task: 

 

Racism in Public Places - Interviews  

 
 

 

Within this activity you will learn why it is important to 

act when witnessing a racist act in public. The emo-

tional effects on the victim will be explored and your 

civic courage skills will be enhanced to ensure that you 

are bold enough to help intervene and choose the best 

course of action. 

Required Material 

► Pens 

► Pre-set questions prepared by the trainer 

► Interviewees 

 

Get ready for the activity! 

 

 

 

STEP 1 

You will be provided with a pre-made set of 

questions to ask the two interviewees. The 

questions that you are going to ask have been 

pre-made to ensure that you obtain the correct 

answers to add to the group discussion after 

the interviews. 

Consider… 

What the two in-
terviewees were 
feeling at the 
time. Were there 
feelings similar or 
different? 

Do it… 

 

 

 

STEP 2 

You will conduct the interviews in two groups, 

rotating the interviewee once all questions have 

been answered. Ensure that each person asks a 

question to show that members are fully en-

gaged. Ensure to understand the importance of 

standing up for what’s right in the modern 

world and the negative effect that not acting 

could have on the victim. 

Notes on Step 2 

Feel welcome to ask 

questions that aren’t 

on the pre-made 

sheet.  Ensure that 

you are able to add to 

the group discussion 

and that you under-

stand the importance 

of standing up for 

what’s right. 
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Your Notes: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

STEP 3 

Upon completing both of the interviews, you 

will reconvene as one large group. A group dis-

cussion will be facilitated by a member of staff.  

 

The finish… 

 

 

STEP 4 

Discussion will be tailored to the objectives. It is 

important that you understand the importance 

of acting in the situation, but also understand 

the emotional effects that it has on the victim. 
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3. Emergency situations in everyday life  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

3.1. Sharing ideas for civil courage in emergencies 
This activity wants to show that as an observer of an emergency situation, you have to quickly make an 

effective decision with regards to helping the victim.  It can be assumed that training to practice for an 
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emergency helps learners to make reasonable decisions regarding their own and others’ safety despite not 

having very long to think about their actions. 

The “think-pair-share” method is used to motivate learners to develop strategies to prepare themselves 

for future events that require civil courage. Learners will work on 5 cases to develop individual strategies 

for reacting in emergency situations within a short period of time, which will be shared with a partner, a 

group and then within the plenary. 

Abstract: 

Within this activity learners are 
asked to develop behavioural 
strategies for five cases of emer-
gency, which will be shared with 
a partner, a group and then 
within the plenary.   

 

(Source: https://pixabay.com/de) 

Topic: 

Civil courage 

Basic skills: 

Civil courage 

Main factors: 

Civil courage, take action, learn 
from others 

Keywords: 

Behaviour in emergencies 

Cost: 

low 

Duration: 

1 hour 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning out-

comes 

The learning outcomes of this ac-

tivity are to challenge learners to 

think of, and question, their be-

haviour in critical situations and 

to develop new strategies to 

deal with them. 

Skills 

The skills trained in this activity 

are related to forward thinking, 

the ability of communicating 

thoughts, and the practice of 

acting in emergency situations. 

They will be able to 

► Choose the correct method of 

help 

► recognise what can be learnt 

from others regarding help 

in emergency situations 

 

Competences 

We want to equip learners with 

competences in order to make 

them feel confident to intervene 

in emergency situations in an ap-

propriate way. They are able to 

► evaluate an emergency situa-

tion and estimate their own 

capacity to intervene 

► decide in a short space of 

time the extent to which one 

will help during the situa-

tion. 

► Consider the outcome of 

their decision. 

 

Knowledge 

The learners know at the end of 

the activity that thinking through 

an emergency situation will ena-

ble them to make the best 

choise with regards to an action 

of help. They know that 

► it requires observation skills 

and attention to detect an 

emergency situation 

► help in emergency situations 

can have different forms and 

does not necessarily mean 

personal intervention 

► helping in emergency situa-

tions can involve other peo-

ple as well as institutions
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Activity description 

Consider the following steps for the development 

of the activity. 

Sharing ideas for civil courage in emergencies 

Learners will think of emergency situations, in 

which civil courage is required. They think about a 

behavioural strategy for each, which will be 

shared with a partner, then with a second pair 

and finally, with the plenary. 

Preparation of activity 

For the preparation of this activity, it is important 

to consider clear tasks in advance and to create 

the individual work steps in a way that they are 

clear for the learners. Furthermore, planning for 

partner and group organisation and time manage-

ment should take place in advance. 

1) Define the time frame (e.g. 10 min. for each 

phase; or 2 min. for each case, etc.) 

2) Explain each phase of the activity clearly to the 

learners. 

3) Print out or show on slides the five cases of 

“emergency situations”: 

• A young woman reels on the other side of the 
street. She tries to sit down on the ground 
and finally lies on the street.  

• An elderly man in the underground starts to 
breath heavily and places his hand on his 
chest. 

• A man on a bike collides with a car on the 
street. He loses control of his bike, but man-
ages to reach the sidewalk before he falls 
down. The car did not stop.  

• Two boys play around in the underground sta-
tion pushing each other and laughing. Sud-
denly one of them falls down onto the tracks.  

• Two obviously drunk men shout at each other. 
Suddenly one of them slaps the other. The 
other one gets aggressive.  

4) Assign the pairs and groups and make sure that 

they are sitting close to each other to avoid 

discussions or walking around late in the ac-

tivity.  

Implementation of activity 

1)  “Think” phase: learners receive the case de-

scriptions and think of what they would do in 

each situation. 

2)   After this phase, they present their results to 

a partner/neighbour. They are asked to take 

into consideration the time for processing 

(e.g. 10 min). 

3)  “Pair” phase: Each pair should join another 

pair and share their results. First, Pair A pre-

sents to Pair B and Pair B takes notes; then 

vice versa. After these phases, the pairs 

should not only be able to present their own 

topic, but also that of the other pair. 

4)  “Share” phase: The results are presented by 

the groups (4 people) and the group tries to 

prepare a presentation from the individual 

contributions (poster, slide, etc.) and drawn 

conclusions. 

Assessment/ evaluation of activity 

1) The individual work, work in pairs and groups 

can be used for assessment. 

2) The presentations can be used for assessment.  

3) Incite learners to use the learning diaries to re-

flect the learning experience of this activity.  

 

Follow up 

For  the follow-up, the group is invited to give 

feedback after the activity and discuss how it felt 

to think about the situation, and also, how it felt 

to share their thoughts with a partner and the 

group. 
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Methodological summary: 

► Working method: “think-pair-share“ method, reflection and discussion 

► Assessment/evaluation method:  

* The individual work, work in pairs and groups/presentations can be used for assessment. How is 

learners’ engagement and group contribution demonstrated? 

► * Learning diaries - incite the learners to take notes of the most important things they learned 

(enhancing the ability to extract information and draw conclusions) 

► Methodological recommendation for implementation in existing training measures: 

* It is important to gain the learners' interest and to motivate them well for this task; they develop 

their civil courage competences and learn about suitable possibilities for action.  

► * This activity can be used as an introduction or to explore (brainstorming) a topic, e.g. first aid, 

conflict management, or be used to consolidate knowledge. 

► Learning environment preparation: classroom, chairs, desks, e.g. arranged for groups of 4 

► Resources/ materials needed: paper, pens, flipchart paper, hand-outs 

► Motivation drivers for learners: variety of individual and cooperative learning phases, being active, 

praise and thank for inputs 

► Suggested activity to do next: participants reflect the phases of the activity. Possible solutions and 

actions can be discussed. 

► This activity is adapted from: http://www.bpb.de/lernen/grafstat/grafstat-bundestagswahl-

2013/148908/think-pair-share 
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Hand-out for participants 

 

Your task: 

 

Sharing ideas for civil courage in emergencies  

 
(https://pixabay.com/de) 

Within this activity learners will think about possible 

approaches for them to intervene in an emergency sit-

uation. Using pair and group work, they will share and 

explain their ideas and learn from others.  

Required Material 

► paper 

► pens  

► flipchart paper 

► hand-outs 

 

 

 

Get ready for the activity! 

 

(https://pixabay.com/de) 

STEP 1 

Hand out the case descriptions to learners. En-

sure that the case descriptions are clear to eve-

rybody. Be clear about the phases and the 

amount of time estimated for each phase.  

Consider… 

Clarify the pur-
pose of working 
in short time 
phases to learn-
ers 

Do it… 

 

 (https://pixabay.com/de) 

STEP 2 

First, everyone works individually and notes 

his/her individual approach. Ensure that it is 

quiet and that learners can concentrate and 

work efficiently. 

Notes on Step 2 

Use a stopwatch 

to monitor the 

time for each 

phase 

https://pixabay.com/de/leistung-vereinbarung-waffen-3470201/
https://pixabay.com/de/geschäft-schreibtisch-dokument-hand-1868015/
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Your Notes: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(https://pixabay.com/de) 

STEP 3 

After the individual work, moderate/guide the 

phase, in which learners discuss with their 

neighbours and then again, when they share 

their results with another pair. Give the groups 

additional time to prepare their presentations.  

Notes on Step 3 

The time for the 
pair and share 
phases should be 
equal to the pre-
vious one 

The finish… 

 

(https://pixabay.com/de) 

STEP 4 

After the share phase (presentation of the 

groups), it is important to note the results of 

each. In addition, feedback could be beneficial 

for learners. 

Notes on Step 4 

Take notes while 
groups are pre-
senting and sum-
marise them 
orally afterwards 
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3.2. Emergency situations 
This activity wants to enhance the learners’ ability to correctly, efficiently and effectively deal with emer-

gency situations. Emergency situations are times when emergency action is needed. This could involve the 

help of the emergency services.  Sometimes, it may be easier to shy away from the emergency situation 

rather than help the person in need. This activity will specifically increase the learners’ civic courage that 

will in turn prepare them for emergency situations and give them the confidence to act in a safe and ap-

propriate manner. 

Abstract: 

Within this activity we want the 
learner to be able to recognize 
the importance of acting effec-
tively in an emergency situation. 

 

 

Topic: 

Emergency situations 

Basic skills: 

Decision making, Courage, Com-
munication 

 

Keywords: 

Emergency situations, Courage, 
Decision making 

Cost: 

Low 

Duration: 

2 hours 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning out-

comes 

The learning outcomes of this ac-

tivity are to realise the im-

portance of effective action in an 

emergency situation and to 

know how to correctly deal with 

the situation. 

Skills 

The skills trained in this activity 

are related to the core decision 

making skills of a human being, 

but also morals and courage. 

► Decision making 

► Courage 

► Communication skills 

Competences 

We want the young learners to 

be competent enough to be able 

to help in an emergency situa-

tion. Somebodies life could be 

saved due to the actions of a 

learner. 

Knowledge 

The participants know at the end 

of the activity how to: 

► Act in an emergency situation 

► Realise the importance of ef-

ficient actions. 
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Activity description 

Consider the following steps for the development 

of the activity. 

Emergency situation interviews 

We are planning an activity whereby the learners 

will interview three people who benefitted from 

emergency action, specifically emergency action 

from the public. The activity will be facilitated by a 

teacher who will also keep track of time. Upon 

hearing the interviewees’ responses, the learner 

should understand the importance of emergency 

action and having the courage to act. The inter-

view will also put the learner in the shoes of the 

person who needed emergency attention/action. 

This will emphasise the importance of effective 

emergency action. The findings from the three in-

terviews will then be analysed and effective meth-

ods of dealing with the three different situations 

will be discussed.  

 

Preparation of activity 

For the preparation of the activity, we will need to 

find three people who were victim of an emer-

gency situation and who received help from the 

public, somebody who had the courage to help 

them. Questions to ask the interviewees should 

also be created so that the learners have a rough 

guide of questioning and to ensure that questions 

are asked. The questions should be pre-prepared 

on A4 sheets of paper. 

1) Source three individuals who can be inter-

viewed. 

2) Prepare A-4 documents containing questions. 

3) Create a positive atmosphere by selecting a 

classroom with enough chairs and tables, and 

working materials (flipcharts, scissors, paper, 

Hand-outs etc.) 

 

Implementation of activity 

1) Gather all learners and explain the point of the 

activity. 

2) The participants will be split into three groups 

and each group will rotate around each of the 

interviewees. 

3) Participants will interview the interviewees 

and make notes on their responses. They 

should be attempting to find out the effective 

action taken that helped the interviewee and 

how it helped them. 

4) Upon completion of the three interviews, the         

learners should reconvene and discuss the 

questions asked and discuss their findings. 

Finding should be analysing the methods of ac-

tion taken and how it helped the person. From 

this discussion, learners should have achieved 

the fore mentioned objectives. 

 

Assessment/ evaluation of activity 

 
1) The activity is considered to be a success if the 

participants are able to understand the im-

portance of swift and effective emergency ac-

tion and if the participants understand how to 

act in an emergency. 

2) Incite learners to use the learning diaries to re-

flect the learning experience of this activity.  
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Hand-out for participants 

Methodological summary: 

► Working method: Information will be practically learnt in an inquisitive manner which includes 

learners finding out first hand from a primary source via interviews. 

► Assessment/evaluation method:  

* Group discussion – findings from the interviews will be discussed and analysed.  

* Learning diaries - incite the learners to take notes of the most important things they learned 

(enhancing the ability to extract information and draw conclusions) 

► Methodological recommendation for implementation in existing training measures: 

* It is important to gain the learners' interest and to motivate them well for this task; they develop 

their civil courage competences and learn about suitable possibilities for action. 

► Learning environment preparation: classroom, chairs, … 

► Resources/ materials needed: printer, paper, pens, interviewees. 

► Motivation drivers for learners: praise, be positive 

► The activity should be facilitated by a teacher. 
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Your task: 

 

Your Notes: 

 

Emergency Situation Interviews  

 
 

Within this activity you learn the importance of effec-

tive action in an emergency situation and how to help 

in an effective manner during an emergency. 

Required Material 

► Pen 

► Paper 

 

Get ready for the activity! 

 

 

STEP 1 

Using the A-4 document provided, you will in-

terview three different people who were sub-

ject to an emergency situation and required 

emergency action. You need to find out what 

action was taken and how it helped. 

Consider… 

How the victim 
felt. 

Do it… 

 

 

STEP 2 

Analyse your notes from the interviews and or-

ganise it on a new piece of paper to clearly de-

fine positive ways of helping in an emergency 

situation and the importance of help. 

Notes on Step 2 

Is there anything 

that you can add 

that was dis-

cussed in the in-

terview process? 

 

 

STEP 3 

As a large group, you will share your answers to 

conclude the session and ensure that the most 

effective methods of action are known. This will 

be facilitated by your teacher. 

 

The finish… 
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3.3. Emergency situations random request 
This activity wants to emphasise the importance of acting in an emergency situation and will teach the 

learners general knowledge with regards to emergency situations that should make them realise why hav-

ing the civic courage to act is so important. 
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Abstract: 

Within this activity we want to 
ensure that learners understand 
the importance of acting in an 
emergency situation. By using 
self-research, learners will under-
stand the need to have the cour-
age to act. 

 

 

Topic: 

Emergency situations 

Basic skills: 

Communication, decision mak-
ing, time management, team-
work 

 

Keywords: 

Emergency situations, Teamwork 

Cost: 

Low 

Duration: 

1 hours 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning out-

comes 

The learning outcomes of this ac-

tivity are to ensure that the adult 

learners understand the need to 

act responsibly and correctly in 

an emergency situation. The ac-

tivity will also improve their em-

ployability skills being as it is a 

common activity used to train 

entrepreneurs. 

 

Skills 

The skills trained in this activity 

are related to employability and 

civic courage: 

► Decision making and problem 

solving 

► Communication and team-

work 

► Courage and time manage-

ment 

 

Competences 

We want the young learners to 

be competent enough to: 

► Act responsibly and effec-

tively in an emergency situa-

tion 

 

Knowledge 

The participants know at the end 

of the activity how to: 

► Why to act in an emergency 

situation 

► Im-

portance of acting in an 

emergency situation 
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Activity description 

Consider the following steps for the development 

of the activity. 

Emergency Situations Random Request 

We are planning an activity whereby the learners 

will be put into groups of 3 or 4 people and given 

a set of around 20 small questions, all revolving 

emergency situations. The activity is called a ran-

dom request being as the questions are usually 

random. Each question will be quirky and unique 

and allocated a different amount of points. The 

team with the most amount of points at the end 

of the allocated time are the winners. The learn-

ers may need access to computers to complete 

some of the questions. The questions will range 

from researching facts (to emphasise the im-

portance to act) to small role plays. 

 

Preparation of activity 

For preparing this activity we need to print out 

the supporting material. The supporting material 

will be the random request sheet and the an-

swers. The questions will have to be created along 

with answers. The material is distributed in the 

classroom so every student can participate. Let 

them know what the task of this activity is: “You 

will be split into smaller teams and given a set of 

20 questions. Each question will correspond to a 

different amount of points. The team to accumu-

late the most points wins". 

1) Prepare the random request question set and 

answers and print them out to ensure there is 

enough for two sheets per 4 learners. 

2) Prepare for yourself more detailed information 

about things used in this activity.  

3) Create a positive atmosphere by selecting a 

classroom with enough chairs and tables, and 

working materials (flipcharts, scissors, paper, 

hand-outs, etc.). 

 

Implementation of activity 

 
1) Be clear about the task of the activity and reas-

sure yourself that it is understood by every-

one. Also ask for some previous experience or 

special knowledge among the participants. 

2) The participants will be split into groups of 3 or 

4 and given the random request set of ques-

tions. They will be given one hour to complete 

as many questions as possible, showing the 

answers to a facilitator as they go. The facilita-

tor will also keep track of each teams score 

and the time. 

3) Upon completion of the time period, the activ-

ity will be discussed.  

 

 

Assessment/ evaluation of activity 

 
1) The activity is considered to be a success if the 

participants are able to understand the im-

portance of acting effectively in an emergency 

situation. 

2) Incite learners to use the learning diaries to re-

flect the learning experience of this activity.  
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Methodological summary:  

► Working method: Information will be self-taught and then discussed. 

► Assessment/evaluation method:  

* Formative evaluation: Team with the most points at the end of the time limit wins. 

* Learning diaries - incite the learners to take notes of the most important things they learned 

(enhancing the ability to extract information and draw conclusions) 

► Methodological recommendation for implementation in existing training measures: 

* It is important to gain the learners' interest and to motivate them well for this task; they develop 

their civil courage competences and learn about suitable possibilities for action. 

► Learning environment preparation: classroom, chairs, computers 

► Resources/ materials needed: printer, paper, pens, computers 

► Motivation drivers for learners: praise, be positive 
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Hand-out for participants 

 

Your task: 

 

Emergency Situations Random Request  

 
 

Within this activity you will realise the importance of 

acting effectively and quickly in emergency situations. 

This will be done via an activity called random request, 

and will also train your entrepreneurial skills. 

Required Material 

► Pen 

► Paper 

 

 

Get ready for the activity! 

 

 

STEP 1 

You will be split into teams of 3 or 4 and given 

the random request hand-out. 5 minutes will be 

allocated to allow you to familiarise yourself 

with the task and ask any questions that you 

may have. 

Consider… 

Best method to 
get the most 
points. 

Do it… 

 

 

STEP 2 

You will be given one hour to answer 20 ques-

tions. The team with the most points wins. A fa-

cilitator will come and take your answer (and 

therefore points) as the game progresses. 

 

 

 

 

STEP 3 

After the time period has expired, the activity 

will be discussed. A group conversation will be 

facilitated by a leader to ensure you’re under-

standing. 
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Your Notes: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 
 
This project n° 2018-1-UK01-KA204-048016 has been funded with support from the European 
Commission. This publication reflects the views only of the author, and the Commission can-
not be held responsible for any use which may be made of the information contained therein. 

86 
 

 

 

 

4. Mobbing and bullying  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

4.1. Principles of civil courage 

The aim of this activity is to demonstrate that there are several ways to show civil courage in critical situ-

ations.  There is not one solution for every incident, instead, what is important is to intervene somehow. 

However, showing civil courage also means to act responsibly, maintaining focus on ones own safety and 

the safety of others.  
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With support of a practical example, learners are asked to collect ideas for possible 

actions, which could help in a real-life situation. They will discuss several scenarios of outcome and have 

to commonly agree on principles, which will be summarised in a “checklist” for courageous behaviour.  

Abstract: 

Within this activity we want to 
motivate learners to actively find 
possible approaches of civil cour-
age. 

 

(Source: https://pixabay.com/de) 

Topic: 

Civil courage 

Basic skills: 

Civil courage 

Main factors: 

Initiative, motivation 

Keywords: 

Options for action, development 
of strategies 

Cost: 

low 

Duration: 

1 hour 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning out-

comes 

The learning outcomes of this ac-

tivity are to prepare learners for 

situations, in which civil courage 

is required. By discussing ap-

proaches, possible scenarios and 

their outcome, they gain a reper-

toire of options for action. 

Skills 

The skills trained in this activity 

are related to recognising critical 

situations and how they could 

proceed, if someone intervenes 

by showing civil courage. They 

become aware that 

► factors of a critical situation 

have to be estimated 

► approaches to intervene in 

these situations can be prac-

ticed 

► options for possible interven-

tion in a critical situations 

have to be evaluated to 

choose  appropriate ones 

 

Competences 

We want learners to be compe-

tent enough to handle situations, 

in which civil courage is needed 

and to actively intervene in these 

situation with a clear vision of 

possible outcomes. They are able 

to 

► actively approach a critical 

situation with the aim of 

supporting the “victim” 

► argue constructively in diffi-

cult situations 

► evaluate threats with regards 

to the incident and act re-

sponsibly focusing on own 

and others’ safety 

Knowledge 

The learners know at the end of 

the activity that there are several 

options for handling a critical sit-

uation and that the respective 

behaviour can be trained. They 

know that 

► taking action in a critical situ-

ation can be frightening 

► having an idea of how to in-

tervene needs courage to do 

so. 

► every situation is individual 

and behaviour has to be 

adapted accordingly 
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Activity description 

Consider the following steps for the development 

of the activity. 

Principles of civil courage 

We are planning to provide learners with a short 

case example about a boy, who gets teased by his 

peers. Although the situation is not escalating, the 

boys seems to need help. Learners are asked to 

put themselves in the position of helping this boy. 

They collect ideas of how this could be made pos-

sible. The trainer guides the activity and asks 

questions if needed. 

 

Preparation of activity 

For preparing this activity, everyone receives the 

related hand-out and the group gets introduced 

to the activity. 

1) Make sure that there are enough copies of the 

hand-out with the case example. Alterna-

tively, the case example is projected on a slide 

for everyone to read. 

2) Make sure that there is enough space for the 

small groups to discuss without disturbing 

each other. 

3) Each group receives flipchart paper and pens. 

 

Implementation of activity 

1) Ask learners, if they understood the case ex-

ample and the whole task.  

2) The learners divide into small groups of 4 peo-

ple. 

3) Everyone reads through the example individu-

ally.  

4) The small groups collect ideas of what can be 

done in this situation to support the “victim”. 

5) After the collection of ideas, they discuss each 

approach and evaluate its pro’s and con’s.  

6) At the end, the group should decide on at least 

5 options that they all agree on and note them 

on a flipchart paper. 

7) Each group presents its finding. 

8) The whole group discusses the results provided 

by each group and agrees on the most im-

portant ones. 

9) With these options, they create a checklist for 

principles of civil courage. This list can be used 

to practice courageous behaviour, e.g. with the 

target group by trying out each approach in a 

simulation. 

 

Assessment/ evaluation of activity 

1) The discussion in small groups can be observed 

to watch learners’ engagement and dealing 

with the topic. 

2) The results found in small groups as well as the 

checklist developed by the whole group can be 

used for evaluation. 

 

Follow up 

In a further step, learners are asked to think indi-

vidually and as a whole group about the following 

questions:  

• If I intervene, what happens to me? 

• What are the potential fears or threats? 

• When is it appropriate to intervene? 

• Is it ok to not intervene? 

• How can I overcome obstacles?
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Methodological summary: 

► Working method: Discussion in small groups with a following reflection and discussion 

► Assessment/evaluation method:  

* Observation: How do learners act in small group discussion? Do they show interest in the topic? 

How is their engagement regarding the evaluation of options for the checklist?  

* The results from the small/whole group discussion: How elaborated is the approach? Does it show 

an in-depth dealing with the topic? 

► Methodological recommendation for implementation in existing training measures: 

* This activity can be used as a complementary measure after learners have received a theoretical 

input on e.g. conflict management, intercultural training or mobbing. The discussion should take 

place in a safe space, in which learners can speak openly. Ideally, they already know each other and 

so are comfortable.   

► Learning environment preparation: classroom, chairs 

► Resources/ materials needed: paper, flipchart paper, pens 

► Motivation drivers for learners: space for discussion, provision of guidance by asking questions and 

offering support, feedback and appreciative dealing with every comment 

► Suggested activity to do next: Learners are asked to discuss the provided questions (individially,in 

small groups or as whole group), which should help them to reflect on the behaviour in a critical 

situation. 
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Hand-out for participants 

 

Your task: 

 

 

 

 

 

 

 

 

 

Principles of civil courage  

 
(https://pixabay.com/de) 

Within this activity learners will be prepared to take 

action in critical situations that require civil courage, 

and independently elaborate possible approaches with 

which they feel comfortable to use and practice.    

Required Material 

► paper 

► flipchart paper 

► pens 

 

 

 

Get ready for the activity! 

 

(https://pixabay.com/de) 

STEP 1 

Prepare a classroom with enough space for 

small groups to find an undisturbed place for 

discussion. For the activity, paper, pens and flip-

chart paper are needed. Provide printed copies 

of the case example or show it on a slide for 

everyone to read. 

Consider… 

Prepare yourself 
to moderate the 
activity (set time 
frame, take 
notes, observe 
group behaviour) 
and guide and 
support learners 
with the task. 

https://pixabay.com/de/leistung-vereinbarung-waffen-3470201/
https://pixabay.com/de/geschäft-schreibtisch-dokument-hand-1868015/
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Do it… 

 

 (https://pixabay.com/de) 

STEP 2 

Divide learners in small groups and give instruc-

tions. Let them discuss within the group, but 

walk around from time to time to check, if the 

discussion is in progress. Clarify, that there are 

no wrong or right comments.  

After 20 min. each group presents its results. 

The whole group discusses how the option pre-

sented could be useful in the situation from the 

case example.   

Example: You are in your way home that leads 

through a park. On some park benches, you see 

a group of young people shouting and laughing. 

As you come closer, you recognise that three of 

them tease another one. They push him, pull his 

clothes and laugh at him. Although he tries to 

defend himself by responding to their “jokes”, 

he seems overwhelmed by the situation and 

also a little frightened. There are no other peo-

ple in the park besides an old lady with a dog in 

visible distance.  

 

Notes on Step 2 

Make sure that 

everyone under-

stands the exam-

ple and guide the 

group discus-

sions, if needed. 

 

(https://pixabay.com/de) 

STEP 3 

After the discussion in small groups, bring them 

back to the plenary. One group after the other 

presents its results. Note them on a flipchart 

paper and moderate the presentations.  

Notes on Step 3 

Prepare questions 
or give input, if 
there is no/ few 
engagement 
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Your Notes: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

4.2. Market place 

Through this activity we would like participants to work as a team and discuss methods of civic intervention 

for mitigating serious social phenomena such as bullying. Combining the capacity of analysis, synthesis, 

The finish… 

 

(https://pixabay.com/de) 

STEP 4 

Finally, the whole group is asked to evaluate 

and agree on a range of approaches from those 

presented. Ask learners to vote for at least 5 

options that all (or the majority) agree on.  

Explain that the final outcome is a “checklist” 

that can be used to practice and prepare for 

critical situations. 

Notes on Step 4 

Engage learners 
to review their 
proposals and fo-
cus on a com-
monly agreed 
outcome 
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diagnostics and resolution, coupled with creativity and civic courage, participants 

will realize that without proper attention, and without consistent action, such events may escalate and get 

out of control, making any further intervention more difficult. The participants will become aware that 

most of the time the initial perception and approach to a situation can be improved and potentially more 

effective solutions may be found to solve the situation. 

Abstract: 

Through this activity we want to 
motivate participants to stand up 
and oppose bullying behaviours. 

 

(Source: www.pixabay.com) 

Topic: 

civic courage 

Basic skills: 

civic courage 

Main factors: 

Collaboration, motivation, educa-
tion 

Keywords: 

Creativity, skills, respect and co-
operation 

Cost: 

environment 

Duration: 

2.5 hours 

rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning out-

comes 

Participants will acknowledge 

the importance of continuous ac-

tions, and consistent and firm re-

action to any situation where 

bullying is displayed so that such 

phenomenon may eventually be 

discouraged and reduced in fre-

quency at the societal level. 

Skills 

Participants will become aware 

of: 

► Skills needed to identify and 

counteract bullying episodes 

► What competencies they 

must develop to respond to 

such situations 

► Options for education, self-

education, motivation, per-

sonal development 

► What factors influence and 

characterize a successful in-

tervention 

Competences 

We want participants to be able 

to identify actions that fall within 

the phenomenon of "bullying", 

appreciate correctly the type of 

intervention recommended and 

the associated risks, as well as 

the long-term effects of the re-

spective actions.  

Participants will be able to: 

► Identify bullying in all its 

forms and aspects 

► Design interventions depend-

ing on the type of bullying 

identified 

► actively contribute, assert 

themselves and act promptly 

to reject and discourage bul-

lying behaviours.  

Knowledge 

The participants will become 

aware of the significance of the 

social phenomenon of "bullying" 

and its long-term consequences 

for the entire society. They will 

also acknowledge the im-

portance of civic intervention, 

what would be a recommended 

approach in such cases and the 

risks and possible mitigates of 

such actions.  

 They will learn to identify: 

► the definition of bullying and 

types of bullying 

► types of interventions and 

risks 

 

Activity description 
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For this activity, the following steps will be consid-

ered. 

Market place 

For this activity we need three or four working 

groups, each with 3-4 participants. We aim to clar-

ify the concept of "bullying" and to find ways to 

decrease its frequency, using the competence of 

"civic courage". Each group will receive a written 

material provided by the trainer with definitions 

of different types of bullying and indication of the 

type which each group will focus on. Participants 

will debate the concept, effects, and provide 1-2 

examples of cases and ways to react. The «Story» 

of this activity will translate, within each 

workgroup into 4-5 posters with collages of im-

ages / clippings from magazines, newspapers, 

books etc. These will be placed on a wall (indi-

cated by the trainer) such as for an exhibition / 

market-place. Each group will appoint a repre-

sentative to offer more details and address ques-

tions from the other working groups that will visit 

the market-place. Finally, based on a set of crite-

ria clearly defined (e.g. Quality and presentation 

made by the representative to answer questions, 

creativity in making posters, clarity of presenta-

tion concepts, shoulders, solutions etc.) the win-

ning participants will be awarded. 

Preparation of activity 

To perform this activity, the trainer prepares writ-

ten material definitions, classifications, and sup-

port materials to be delivered to each participant, 

according to the working group to which they be-

long. The trainer will also prepare additional ma-

terials for the participants to use in making post-

ers (flipchart paper, markers, colours, markers, 

glue, scissors, magazines and books with images 

etc.). They will also stress the importance to un-

leash creativity so that the ultimate goal of the ex-

hibition is reached. 

1) We will ensure that we have enough written 

material, so each participant will be able to 

receive one full set 

2) We will ensure that 

sufficient additional materials will be pre-

pared so that the groups will be able to per-

form the tasks 

3) We will ensure that there is enough space to 

place 3 -4 desks and chairs for each partici-

pant and walls available to organize the mar-

ketplace. There will probably be times when 

we put groups into different rooms or several 

groups in the same room. This means that ac-

cess to other available rooms has to be near 

by. 

Implementation of activity 

1) Ask the participants if they fully understand 

the tasks 

2) The group forming. The trainer can allow par-

ticipants the freedom to choose their own 

working group or organize their groups using 

various criteria so that the participants will 

feel relaxed, have fun and be motivated for 

cooperation (e.g. The participants are given 

cards of classes of animals, then the trainer 

requires the grouping of “elephants”, “mon-

keys”, etc. form group 2 "). 

3) Presenting the task: The participants are asked 

to read the Hand-outs and indicate what 

types of bullying they will discuss. They will 

clarify the rules for preparing the posters, ex-

actly where they will be displayed etc. Make 

sure that the importance of clarity in the mes-

sage conveyed is acknowledged. Also that a 

representative of the group will have to be 

prepared to present the result and offer clari-

fications to visitors. Participants will be en-

couraged to be creative both in the prepara-

tion of the exhibition, as well in designing the 

solutions to address bullying situations. 

4) Group activity: participants read, discuss, clar-

ify the concept and support materials, and 

then find appropriate intervention options in 

such way that the "story" from concept to so-

lution translates into 4-5 posters. Posters will 



 

 
 
This project n° 2018-1-UK01-KA204-048016 has been funded with support from the European 
Commission. This publication reflects the views only of the author, and the Commission cannot 
be held responsible for any use which may be made of the information contained therein. 

95 
 

 

be displayed and the working group will be 

prepared to offer more details and clarifica-

tions to visitors in the market place. 

5) Visiting the stands:  all participants will visit all 

sections of the market place, analyse all ex-

hibits, ask questions, make comments, offer 

ideas or propose complementary solutions 

that will be recorded in a diary that will be 

next to each presentation stand.   

Assessment / evaluation of activity 

1) The trainer will observe all activities of the par-

ticipants, and will take into account factors 

such as the correct understanding of the con-

cepts, vocabulary, attitude, involvement, or-

ganizing and coordinating abilities, capacity 

for analysis and resolution etc. 

2) The end result, but also the contribution of 

each participant will be evaluated 

Follow up 

Finally, the trainer suggests groups to examine 

their products, listening carefully to any visitor 

comments. 
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Methodological summary: 

► Working method: We will work in small groups stimulating the participation of all members and the 

development of critical thinking, creativity, capacity, reflective and respect, and tolerance towards 

others; students are able to develop relationships and communication competencies. 

► Assessment / evaluation method: * Observation: How do the participants complete the task? What 

business rules are created? What kind of reasoning are those who impose their point of view as 

opposed to others? They do it in the spirit of common Eforie? What product awareness exercise is 

completed by the groups, if any? What is the degree of motivation of participants to act in everyday 

life, according to the findings of the exercise? 

► Recommendation for Implementation in existing methodological training Measures: * Except initial 

instructions that must be very clear, the trainer does not intervene in the work of small groups and 

presentations or exhibitions; He can give, finally, feedback for each working group 

► Learning environment Preparation: room / hall with tables and chairs for 3-4 groups working places 

designated for pasting posters and enough space for "visitors"  

► Resources / Materials Needed: flipchart paper, A4 paper, markers, pen, colors, markers, glue, 

scissors, magazines, newspapers, books from which portion is clipped 

► Motivation for learners drivers: space, pleasant working atmosphere should be relaxed, guide the 

trainer, final feedback etc. 

► Suggested activity to do next: Participants are asked to reread home written materials and reflect on 

what happened during the activity in the room, and if they feel the need for further clarification, to 

submit their questions to the representative. They collect them and respond, once, in a single 

message to all participants in the training. 
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Hand-out for participants 

 

Your task: 

 

Market place  

 
(https://pixabay.com/de) 

During the activity participants will receive infor-

mation about the phenomenon of "bullying", the role 

and importance of collaboration and their interven-

tions to tackle this phenomenon by activating compe-

tence "civic courage".    

Required Material 

► A4 paper 

► Flipchart paper 

► markers, pen, colours, markers, glue, scissors 

► magazines, newspapers, books with suggestive 

images   

 

Get ready for the activity! 

 

(https://pixabay.com/de) 

STEP 1 

Prepare a room or more, in which you can place 

1-2 or even all tables and chairs necessary to 

carry out work in groups of 3-4 participants. On 

each table, participants must find additional 

materials necessary for the activity and written 

materials designed and provided by the trainer. 

I consider… 

Prepare the nec-
essary tools to 
better organiza-
tion and give 
clear work in-
structions. 

Do it ... 

 

 (Https://pixabay.com/de) 

STEP 2 

Organize working groups and communicate to 

each group in plenary and separately for better 

understanding the workload. Inform partici-

pants this time round - 1 hour 

Notes on Step 2 

Make sure every-

one understands 

That the tasks 

and guide the 

group works, if 

Needed. 

https://pixabay.com/de/leistung-vereinbarung-waffen-3470201/
https://pixabay.com/de/geschäft-schreibtisch-dokument-hand-1868015/
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Your Notes: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(Https://pixabay.com/de) 

STEP 3 

Start stage presentation of the result of each 

group work in the exhibition posters, with 

presentations and answers to questions, com-

ments, etc. Time allowed - 1 hour 

 

Notes on Step 3 

Notice carefully 
the activities and 
products, partici-
pants, so you can 
prepare feedback 

The finish ... 

 

(Https://pixabay.com/de) 

STEP 4 

Finally, formulate feedback for individuals and 

groups, taking into account the observations ac-

quired during the activity. Participants send 

homework. 

Notes on Step 4 

Motivate partici-
pants to remain 
in a collaborative 
network and con-
tinue to develop 
in this way, com-
petence "civic 
courage" 
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4.3. Dummy 

The activity is designed at provide participants with the chance to experience and understand the emotions 

and psychological pressure faced by subjects of bullying practices. The main aim is for the participants to 

develop sufficient motivation in the future, to stand up and intervene when they witness such behaviour. 

The impact of this experience should also raise self-awareness and prevent the participants themselves to 

engage in bullying actions and behaviours. 

Abstract: 

The activity is aimed at fostering 
the motivation and determina-
tion of participants to stand up 
and discourage bullying prac-
tices. 

 

(Source: www.pixabay.com) 

Topic: 

Civic courage, Bullying 

Basic skills: 

Civic courage, empathy 

Main factors: 

Collaboration, motivation, educa-
tion 

Keywords: 

Action, empathy, respect and co-
operation 

Cost: 

environment 

Duration: 

2 hours 

rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺   

 

Description of learning out-

comes 

The activity is aimed at preparing 

participants to recognize bullying 

practices, increase their empathy 

towards the victims of such situ-

ations and learn how to inter-

vene effectively and stop such 

behaviours.  

Skills 

Participants will become aware 

of: 

► Skills needed to identify and 

counteract bullying episodes 

► What competencies they 

must develop to be able to 

intervene effectively 

► Options for education, self-

education, motivation, per-

sonal development 

► The importance of empathy 

and care in handling such sit-

uation 

Competences 

Participants will be able to iden-

tify actions that fall within the 

phenomenon of "bullying", to 

appreciate the degree to which 

the subjects of such a process 

are affected physically and men-

tally, and be able to identify the 

long term follow up that might 

contribute to the limiting of 

these behaviours, as well as to 

develop their own levers of mo-

tivation for standing up for the 

respective victims. 

Participants will be able to: 

► Identify bullying practices and 

behaviours in all its aspects 

► Assess the physical and men-

tal pressure the victims are 

subjected to 

► Activate their own empathy 

and courage in order to be 

able to perform appropriate 

interventions 

Knowledge 

The participants will learn to rec-

ognize the bullying practices, 

their impact on the victims and 

the importance of not turning a 

blind side to such events, but ra-

ther take determined action 

against such practices.  

They will therefore learn: 

► How to recognise a bullying 

situation  

► The impact and consequence 

for the victims and the soci-

ety as a whole 

► Role and importance of civic 

intervention 
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Activity description 

Dummy 

For this activity we will need 2 or 3 working 

groups each with 4-5 participants.  

The participants will first create dummy models 

that other groups of participants will damage / de-

stroy, while in the last part of the exercise they 

will try to put them together again, as close as 

possible to the original. 

This activity will help clarify the “bullying” actions 

and their impact on the victims.  

Each group will receive written instructions ex-

plaining what is going to happen. To make the 

simulation effective, each participant will practice 

at least two roles: of aggressor and the witness 

who could always intervene. Each participant will 

perform both roles and will experience different 

perspectives of action, thought and emotion: Ag-

gressive, aggressive reconsidering their actions 

and give up harmful practices undertaken previ-

ously, passive witness, witness standing up and in-

tervening to stop / diminish the negative actions.  

Preparation of activity 

To perform this activity, the trainer prepares in-

structions explaining the activity, additional mate-

rials that participants will use in making the dum-

mies (poster of white cardboard, flipchart paper, 

markers, colours, markers, glue, scissors, crepe 

paper, string, pieces of material etc.), a basket and 

a poster of the "life story" of the character repre-

sented by the model.  

1) Enough material should be prepared to ensure 

all groups have the necessary instructions and 

resources to perform the task 

2) Ensure that there is enough space to place 2-3 

desks with chairs for each participant and an 

additional space for the actions and interven-

tions expected. 

Implementation of activity 

1) Ask the participants if they fully understand 

the activity. 

2) Organizing the working groups. The trainer 

can allow participants the freedom to choose 

their own working group or groups can be ar-

ranged by the trainer. 

3) Distributing the resources. The trainer ex-

plains the task and acts as a market place 

where the groups can come and source the 

necessary materials for building the dummy. 

Creativity will be encouraged, the only rule be-

ing to reflect ,as much as possible, the life 

story of the dummy which should also be 

clearly and creatively introduced in the presen-

tations at the end. 

4) Building the dummy. Participants will have 30 

minutes to create a dummy, which should be a 

group effort, with all of the participants con-

tributing with ideas and partaking in the build-

ing of the model. All of the working group must 

contribute and help associate / integrate their 

story. Finally, it will be displayed in a visible lo-

cation, as per the instructions. 

5) Simulating bullying episodes: The working 

groups will take turns in manifesting aggressive 

behaviours (verbal and physical) to the charac-

ter of the other groups. They will rotate their 

station, reaching back their character after all 

the other groups have already abused it. For 

each aggressive action, they will cut / dislocate 

a piece of the dummy and put it in the cart 

next to it.   

6) Reconstruction of dummies: Upon return to 

their stations, the groups will attempt to re-

cover and restore the original dummy using 

various materials at hand and the pieces dislo-

cated in the cart.  
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7) Debrief and call for action: The trainer invites 

participants to discuss their experiences, ad-

dressing inter alia topics such as: What did 

they feel when building the models? How did 

they empathize with the story and how did 

they reflect the story in the building process? 

What did they feel when their character had 

been subjected to the bullying and was de-

stroyed? What did they feel when they rebuilt 

the dummy? 

8) Raising the awareness of the long term effects 

of bullying: Participants are asked to analyse 

their restored dummies and assess whether 

they looked the same as at the begging, using 

this time to discuss unseen scars that victims of 

bullying develop over time that can affect their 

life well beyond the bullying event.  

9) Motivation for intervention: participants take 

turns once more and rotate to the other sta-

tions, analysing the dummies they destroyed 

and addressing it, apologising for their actions 

and expressing their developed awareness and 

empathy through this experience. They after-

wards turn to the other participants in the 

group and speak up explaining the importance 

of intervention when witnessing such events. 

Assessment / evaluation of activity 

1) The trainer observes all activities, observing 

the process and the interaction, and then fa-

cilitating the debriefing so that the partici-

pants increase their awareness of the situa-

tion. 

2) The results of the workshop and participation 

of the entire class will be assessed.  

Follow up 

Finally, the trainer proposes a moment of reflec-

tion on the whole process.  
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Methodological summary: 

► Working method: We will work in small groups stimulating the participation of all members and their 

creativity, reflective capacity and respect and tolerance towards others; students are able to 

develop interpersonal competencies, leadership and assertive communication 

► Assessment / evaluation method: * Observation: How do the participants react? What business rules 

are created ad hoc? What kind of reasoning do those who impose their point of view have as 

opposed to others? Is it done in common spirit? What awarenessdoes the exercise produce? What 

is the degree of motivation of participants to act in everyday life, according to the findings of the 

exercise? 

► Recommendation for Implementation in existing methodological training Measures: * Initial 

instructions that must be very clear, the trainer does not intervene in the work of small groups and 

any actions that are undertaken to the dummies; S/He will lead discussions that will highlight the 

important things acquired by participants and will help them to make a fair and empathetic 

appology, statements, their final advice.  

► Learning environment Preparation: room / hall with tables and chairs for 2-3 groups working places 

designated for presenting dummies and their stories  

► Resources / Materials Needed: white poster board, flipchart paper, A4 paper, markers, pen, colors, 

markers, glue, scissors, paper glacee, crepe paper, torn pieces of mannequins basket 

► Motivation for learners drivers: space, pleasant working atmosphere that is relaxed, guide the 

trainer, final feedback etc. 

► Suggested activity to do next: Participants are asked to reflect on what happened during the activity 

in the room, and if they feel the need, to formulate messages of support for the characters 

represented by mannequins and tips posted on a social media group created for this purpose (eg 

.Facebook), they can then simulate a campaign undertaken in order to reduce the phenomenon.  
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Hand-out for participants 

 

Your task: 

 

Dummy  

 
(https://pixabay.com/de) 

During the activity participants will receive infor-

mation about the phenomenon of "bullying", the role 

and importance of collaboration and their interven-

tions to tackle this phenomenon by activating empa-

thy and personal courage 

required Material 

► A4 paper 

► White cardboard poster, flipchart paper 

► markers, pen, colours, markers, glue, scissors 

► crepe paper, paper, pieces of equipment, cart, etc. 

 

Get ready for the activity! 

 

(https://pixabay.com/de) 

STEP 1 

Prepare a room in which you can place 2-3 

working islands (tables with seating for 4-5 par-

ticipants). On each table, participants must find 

additional materials necessary for the activity 

and written materials designed and provided by 

the trainer. 

Consider… 

Prepare the nec-
essary tools to 
ensure a smooth 
implementation 
of the exercise. 

Do it ... 

 

 (Https://pixabay.com/de) 

STEP 2 

Organize working groups and communicate to 

each group the instructions.  Communicate par-

ticipants working times for each stage and keep 

time for the progress, letting know participants 

when they need to wrap up and move to next 

task. 

Notes on Step 2 

Make sure every-

one understands 

the tasks and stay 

on course.  

https://pixabay.com/de/leistung-vereinbarung-waffen-3470201/
https://pixabay.com/de/geschäft-schreibtisch-dokument-hand-1868015/
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Your Notes: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(Https://pixabay.com/de) 

STEP 3 

Initiate the simulation games, recreating experi-

ence and impact of the phenomenon of bullying 

on individuals and society, as well as the role of 

each participant in reducing the effect of this 

phenomenon. 

 

Notes on Step 3 

Observe carefully 
the activities and 
participants, so 
you can prepare 
feedback 

The finish ... 

 

(Https://pixabay.com/de) 

STEP 4 

Finally, formulate feedback for individuals and 

groups, taking into account the activity ob-

served.  

Notes on Step 4 

Motivate partici-
pants to inter-
vene in order to 
reduce the social 
phenomenon of 
bullying 
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4.4. Mobbing – sensitisation in collages 

This activity aims to raise awareness on mobbing. It can be used preventively, but also when mobbing is 

already an issue. Discussion alone often only leads to a cognitive understanding, but a change in behaviour 

only occurs when immediate experience also changes feelings and one’s perceptions. With this activity, 

the participants can experience created situations and get thought impulses obtained by experiencing and 

empathizing within the situations, which let their own acting reflect. People are more likely to participate  

in an experimental activity rather than a discussion, which might be seen as demoralizing.

Abstract: 

Within this activity we want the 
participants to reflect on their 
feelings towards mobbing by 
choosing a topic from the field of 
mobbing. 

 

Awareness 

(Source: pixabay.com) 

Topic: 

Civic courage, Mobbing  

Basic skills: 

Civic courage 

Employability factors: 

Reflection, empathizing 

Keywords: 

Introduction, reflecting own ex-
periences, raise consciousness, 
express feelings  

Cost: 

low 

Duration: 

1,5 hours 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning out-

comes 

The learning outcomes of this ac-

tivity should be to improve  

awareness of one's own experi-

ences and attitudes towards 

mobbing. The experiences and 

attitudes of others should be 

perceived and reflected upon. 

 

Skills 

The skills trained in this activity 

are related to the perception of 

the different perspectives of 

mobbing. Participants will be 

able to explore the roles of indi-

vidual participants and, if neces-

sary, identify mobbing earlier. 

They will become aware that 

► everyone can be involved in 

mobbing as victim, perpetra-

tor, friend or colleague, 

► mobbing affects not only the 

victim but the whole envi-

ronment 

► they have to realise their own 

attitude toward mobbing. 

 

Competences 

We want the participants to be 

competent enough to identify 

mobbing and to deal with their 

own attitude. They are able to 

► reflect on their own experi-

ences and attitudes 

► express their impressions and 

strengthen their empathy 

► perceive the role they play in 

that conflict/mobbing. 

 

Knowledge 

The participants know at the end 

of the activity how easy it is to 

become involved in a mobbing 

situation, either as perpetrator, 

victim or as colleague, friend or 

whiteness. They know that 

► mobbing has different forms 

but is always a humiliating 

experience 

► Mobbing is successful 

through (lack of) support (for 

the victim) by the environ-

ment 

► Mobbing takes place more of-

ten than expected 
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Activity description 

Consider the following steps for the development 

of the activity. 

Mobbing – sensitisation in a collage 

We are planning to create collages with the partic-

ipants in small groups (not more than 4 partici-

pants per group). They are asked to approach the 

given topic from different angles. We want to dis-

cuss this with them afterwards in order to 

strengthen their reflection and empathy. 

Preparation of activity 

1) For preparing this activity, you need to collect 

various old magazines and newspapers. Also 

provide scissors, coloured pens, glue and – if 

available – other creative material.  

2) Label large sheets of paper, one for each 

group planned, with the following headings: 

• What do I think about mobbing 

• I am being mobbed 

• My colleague/friend is being mobbed 

• Mobbing at my workplace 

3) Distribute the material to different groups of 

tables in the room so everybody can partici-

pate.  

4) Let participants know what the task of this ac-

tivity is: “We’ll do an experiment. Think of sit-

uations in which you have heard of or experi-

enced mobbing. Go to one of the table groups 

where you find different topics (read the top-

ics to the group) and create a collage on the 

topic together. For this, you can use pictures 

of the magazines or create your own drawings 

and stories. Afterwards we will hang up the 

collages and talk about them. Please make 

sure to treat each other respectfully and sen-

sitively”. 

5) The trainer will choose topics from the field of 

mobbing (e.g. One colleague is air for the 

other, or the work of a colleague is constantly 

criticized by the boss, or friends make fun of a 

friend's outfit all the time in a bad way)  

6) Prepare the table groups with the labelled 

sheets of paper, one topic for each group and 

enough of the creative material. 

7) Be prepared that participants may be emotion-

ally affected by some of the experiences 

shared.  

8) You may need to help the participants to 

spread among the working groups. For this 

you should consider a method in advance 

(polling tendencies, counting, drawing lots, 

random generator, etc.) to help the partici-

pants. 

9) Create a positive atmosphere by selecting a 

(class)room with enough chairs and tables, 

and space to walk around and to hang up re-

sults. 

Implementation of activity 

1) Be clear about the task of the activity and reas-

sure yourself that it is understood by everyone.  

2) The participants work on their collage for 

about 45 minutes and then hang it up for eve-

ryone to see.  

3) The participants will first have the opportunity 

to view the collages of the other groups before 

an exchange takes place.  

4) Here you may ask questions such as: 

• What do you think about this experiment? 

• How was this “experiment” for you? 

• Which picture impresses you most? Why? 

• What is impressive to you? 

Assessment/ evaluation of activity 

1) The activity is considered to be a success if the 

participants are able to exchange their 

thoughts and feelings in the table groups. 

2) Incite learners to use a learning diary to reflect 

the learning experience of this activity.  
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Follow up 

In a further step, the participants can think about 

possible reactions in cases of mobbing, either be-

ing a witness or a victim. 

Very often participants like to share more meth-

ods to express experiences and feelings of mob-

bing. After some time, it becomes possible to 

share authentic experiences. 
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Methodological summary:  

► Working method: self-reflection to raise awareness and sensitisation with the help of creativity: 

creating a collage as a group task by using newspapers, or by drawing, followed by reflections and 

discussions. 

► Assessment/evaluation method:  

Learning diaries to a) write down impressions and feelings and b) get prepared for reflection and 

discussion in the group; incite the learners to take notes of the most important things that they 

learned (enhancing the ability to extract information and draw conclusions). 

► Methodological recommendation for implementation in existing training measures: 

It is important to gain the learners' interest, to reach them on biographical experiences and to 

motivate them well for this task; they develop their civil courage regarding mobbing and 

competences and are prepared to start thinking of suitable possibilities for action. 

► Learning environment preparation: classroom, tables, chairs, soft background music if appropriate. 

► Resources/ materials needed: big paper sheets, pens, scissors, glue, newspapers and magazines, 

creative material for the development of drawings, device for playing soft background music during 

the creative phase (if desired)… 

► Motivation drivers for learners: praise, be positive. 

► Suggested activity to do next: depending on the group, decide for another biographical approach to 

raise awareness and sensitivity, such as “This is how and where I feel well” OR Exercises to pit 

oneself against mobbing. 

►  Our experience has proven that participants enjoy taking photos of the collages and – if participants 

agree – posting them on social media. 
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Hand-out for participants 

 

Your task: 

 

Mobbing – sensitisation in collages   

 
(Source: pixabay.com) 

Within this activity you learn to express and reflect 

your feelings towards mobbing. We will work in small 

groups with a creative method developing a collage to 

express mobbing. In a second step you are invited to 

share a discussion in the group. 

 

Get ready for the activity! 

Mobbing Areas 

Attacks on ways to communicate 

Attacks on social relations 

Attacks on social reputation 

Attacks on the quality of life sit-

uation 

Attacks on the quality of the 

work situation 

Attacks on health 

 

 

STEP 1 

Get to know, how many participants will be pre-

sent and divide them in small working-groups 

not more than four person each. Choose several 

topics from the field of mobbing, enough to 

have one for each small group.  

Consider… 

Think which mob-
bing areas will be 
of interest for the 
group! 

Do it… 

 

Despair 

(Source: pixabay.com) 

STEP 2 

Prepare the room with the stations for develop-

ing the collage and tell the participants which 

topics of mobbing you suggest and at what ta-

ble they will find which one.  

Notes on Step 
2 

Be well pre-

pared to allow 

free choice of 

topic but to 

also inform 

about the 

chances of va-

riety. 
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Your Notes: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

One against all 

(Source: pixabay.com) 

STEP 3 

Remind participants to use their learning diary 

whenever they like to do quick reflections in the 

process and to note what they would like to dis-

cuss with the group. 

Notes on Step 
3 

If participants 
are not experi-
enced with 
learning diary, 
give them the 
rules! 

The finish… 

 

Stop Mobbing 

(Source: pixabay.com) 

STEP 4 

Give time to reflect with the learning diary but 

also encourage and invite to discuss in the small 

groups. Depending on the groups they might be 

interested to share some of their impressions 

and experiences. 

Notes on Step 4 

Again remind par-
ticipants that the 
diary is for per-
sonal notes but it 
is of high value to 
share impressions 
with group mem-
bers. 
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4.5. Mobbing – my experiences – my ac-

tions 
This activity aims to help young people identify mobbing situations, educate them and provide them with 

methods of behaving and acting in such situations. It can be used preventively, but also when mobbing is 

already an issue. This activity initially uses video as a medium to illustrate situations, but then also gives 

participants the opportunity to practice new behaviours and reactions via the a role-play activity. With this 

activity, the participants have the opportunity to create their own experinces, allowing them to self reflect.  

Abstract: 

Within this activity we want to 
educate the participants against 
mobbing by making them reflect 
on their own mobbing experi-
ences and learning new actions 
through role play. 

 

Sad 

(Source: pixabay.com) 

Topic: 

Civic courage, Mobbing, Discrimi-
nation 

Basic skills: 

Civic courage, self-confidence, 
repartee 

Keywords: 

Strengthen self-confidence, re-
flecting own experiences, raise 
consciousness, express feelings 

Cost: 

low 

Duration: 

3 hours 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning out-

comes 

At the end of this learning unit, 

the young people/participants 

should go into mobbing situa-

tions with greater trust and self-

confidence, because they were 

able to deal with different chal-

lenges and try out appropriate 

ways of reacting. The experi-

ences and attitudes of others 

should be perceived and re-

flected upon. 

Skills 

The skills trained in this activity 

relate more to overcoming 

speechlessness and the practice 

of quick-wittedness with the aim 

of strengthening self-confidence 

in dealing with discrimination 

and mobbing. The participants 

will be able to consider different 

solutions in mobbing situations 

and to decide which option is go-

ing to be most effective. They 

will become aware that 

► everyone can be involved in 

mobbing as a victim, perpe-

trator, friend or colleague 

► they are not helpless against 

a mobbing situation and that 

there are always several op-

tions for action. 

Competences 

We want the participants to be 

empowered in dealing with mob-

bing. They are able to 

► reflect on their own experi-

ences 

► choose between different op-

tions of reaction 

► find help and allies. 

 

Knowledge 

The participants know at the end 

of the activity how easy it is to 

become involved in a mobbing 

situation, either as perpetrator, 

victim or as a colleague, friend or 

witness. They know that 

► doing nothing is often not a 

good solution for their own 

health and self-esteem 

► there is always several ways 

of reacting 

► it can be beneficial to seek 

help at an early stage 
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Activity description 

Consider the following steps for the development 

of the activity. 

Mobbing – my experiences – my actions do? 

We are planning to watch a video showing differ-

ent scenes of mobbing. Then the participants are 

asked to think of possible reactions in small 

groups of 4 – 5 participants. These reactions will 

then be tested in role-play situations. We will 

then evaluate their experiences and feelings with 

them. 

Preparation of activity 

For the preparing of this activity, you need to find 

a suitable video (like e.g. 

https://www.youtube.com/watch?time_con-

tinue=5&v=JbhdaA-tF2c) which needs to be avail-

able for the lesson.  

Provide large sheets of paper, two for each group 

planned, for them to collect their topics and their 

ideas of reaction. Most important: provide a 

room, or two, where the groups can work and dis-

cuss their scenes. Let participants know what the 

task of this activity is: “Divide into small groups of 

4 – 5 participants and then try to develop appro-

priate reactions to two scenes that the mobbed 

and witnesses could have used. Try to think which 

quick-witted response, which posture, which third 

supportive person could be useful. Are there situ-

ations where you would prefer a retreat to a con-

frontation? 

You now have 45 minutes to plan and rehearse, 

then we meet again in the big group and you play 

your scenes. Please make sure to treat each other 

respectfully and sensitively.” 

1) The trainer will present the video to the partic-

ipants. 

2) Prepare the sheets of paper, one sheet for 

each topic/scene, and some pens in different 

colours. 

3) Be prepared that participants may be emotion-

ally affected by the memories and feelings 

coming up.  

4) Since a great deal of trust is necessary for 

working on one's own experiences, it may be 

necessary to point out once again that no 

sound, image or video recordings are made. 

5) You may need to help the participants to 

spread among the working groups. For this you 

should consider a method in advance (polling 

tendencies, counting, drawing lots, random 

generator, etc.) to help the participants. 

6) Create a positive atmosphere by selecting one 

or two (class) rooms with enough chairs and 

tables, and space to act. 

Implementation of activity 

1) Be clear about the task of the activity and reas-

sure yourself that it is understood by every-

one.  

2) The participants watch the video and then 

spread into their groups for about 45 minutes 

to work on their solutions and role-plays.  

3) The participants come together again in the 

large group. One group after the other should 

present their scenes to the others. 

4) Afterwards they should discuss what they liked 

and what they will take for themselves. 

5) Here you may ask questions: What do you 

think about this experiment? How was this 

“experiment” for you? How did you feel being 

witness, supporter, victim, etc.? Which solu-

tion was most impressing to you? Why?  What 

images, memories, and ideas do you perceive? 

Assessment/ evaluation of activity 

1) The activity is considered to be a success if the 

participants are able express their thoughts 

and feelings in the role-plays and find new 

ideas for possible solutions. 

https://www.youtube.com/watch?time_continue=5&v=JbhdaA-tF2c
https://www.youtube.com/watch?time_continue=5&v=JbhdaA-tF2c
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2) Incite learners to use a learning diary to reflect 

the learning experience of this activity.  

Alternative 

Instead of a video, the scenes of the individual 

groups can also be created through a collection of 

themes and experiences. See also exercise [thea-

tre pedagogue]. 

Very often participants like to share more meth-

ods to express experiences and feelings of mob-

bing. After some time, it becomes possible to 

share authentic experiences. 
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Methodological summary:  

► Working method: role-play to raise self-esteem and repartee with the help of an introducing video 

and work in small-groups, followed by reflections and discussions 

► Assessment/evaluation method:  

Learning diaries to a) write down impressions and feelings and b) get prepared for appropriate 

reactions in real life-situations; incite the learners to take notes of the most important things they 

learned (enhancing the ability to extract information and options of action and draw conclusions) 

► Methodological recommendation for implementation in existing training measures: 

It is important to gain the learners' interest, to reach them on biographical experiences and to 

motivate them well for this task; they develop their civil courage regarding mobbing and 

competences and are prepared to start thinking of suitable possibilities for action. 

► Learning environment preparation: classroom, tables, chairs, space. 

► Resources/ materials needed: big paper sheets, pens, optionally garments for dressing up  

► Motivation drivers for learners: encourage, praise, be positive 

► Suggested activity to do next: depending on the group decide whether to complete another 

biographical approach to raise awareness and sensitivity like “This is how and where I feel well” OR 

exercises for witnesses how to support victims of mobbing. 
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Hand-out for participants 

 

Your task: 

 

Mobbing – my experiences – my actions   

 
Mobbing Concept 

(Source: pixabay.com) 

Within this experiment, you will find out what you can 

do in mobbing situations, where you can get support, 

how you can react quick-witted. We will work in small 

groups developing our own role-plays. In a second 

step, you will be invited to share your results and dis-

cuss them in the group. 

 

Get ready for the activity! 

Mobbing at school 

Mobbing from the superior 

Attacks on social relations 

Mobbing from colleagues  

Sexual harassment 

Attacks on the quality of the 

work situation 

Attacks on health 

 

 

STEP 1 

Get to know, how many participants will be pre-

sent and divide them in small working-groups 

not more than five persons. Let the groups 

choose two of the topics from the field of mob-

bing. 

Consider… 

Think which mob-
bing areas will be 
of interest for the 
group! 

Do it… 

 

Enough 

(Source: pixabay.com) 

STEP 2 

Prepare the room to present the initial video 

and with the stations for the small-groups and 

tell the participants examples of topics of mob-

bing you suggest. Give room for own sugges-

tions and then let the groups make up their 

mind which 2 topics they want to choose.  

Notes on Step 
2 

Be well pre-

pared to allow 

free choice of 

topic but to 

also inform 

about the 

chances of va-

riety 
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Your Notes: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Stop it 

(Source: pixabay.com) 

STEP 3 

Remind participants to use their learning diary 

whenever they like to do quick reflections in the 

process and to note what they would like to dis-

cuss with the group 

Notes on Step 
3 

If participants 
are not experi-
enced with 
learning diary, 
give them the 
rules! 

The finish… 

 

Well Done 

(Source: pixabay.com) 

STEP 4 

Give time to reflect with the learning diary but 

also encourage and invite to discuss in the small 

groups. Depending on the groups they might be 

interested to share some of their impressions 

and experiences. 

Notes on Step 4 

Remind partici-
pants again, 
that the diary is 
for personal 
notes but it is of 
high value to 
share impres-
sions with 
group members 
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4.6. Mobbing on the internet 

This activity wants to increase the adult learners understanding of mobbing on the internet. In a world 

where modern technology is at the fore, the internet has rapidly grown and is used by the majority of the 

population on a daily basis. Although the internet is primarily a very useful tool, it can be used for the 

worse. Cyberbullying and mobbing are very common modern world problems, whereby the internet is 

used as a platform to bully an individual. 

Abstract: 

Within this activity we want to 
the learners to understand the 
severity of the internet mobbing 
problem, but also to understand 
the possible solutions. 

 

(Source:pixabay.com) 

Topic: 

Mobbing on the internet 

Basic skills: 

Communication skills 

Keywords: 

Civic Courage 

Cost: 

Low 

Duration: 

Two hours 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning out-

comes 

The learning outcomes of this ac-

tivity are to understand the se-

verity of internet mobbing, but 

also to understand possible solu-

tions and their importance.  

 

Skills 

The skills trained in this activity 

are: 

► Presentation skills 

► Verbal communication skills 

► Written communication skills 

 

Competences 

We want the young learners to 

be competent enough to  

► Understand what Internet 

mobbing is and its severity 

► Understand the possible solu-

tions 

► Have the courage to inter-

view a stranger in public but 

also have the courage to 

help stop cyberbullying 

 

Knowledge 

The participants know at the end 

of the activity: 

► What cyberbullying is 

► The severity of cyberbullying 

► How to stop cyberbullying 
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Activity description 

Consider the following steps for the development 

of the activity. 

Mobbing on the Internet Interviews 

We are planning an activity whereby the adult 

learners will go on to the streets and interview 

strangers. They will be given a premade set of 

questions to ensure that the questions asked are 

suitable and will ensure that the learners have 

achieved the activity objectives. The questions will 

be designed to allow the learners to get feedback 

from the general public as to how cyberbullying 

should be stopped. The activity will also increase 

the civic courage of the learners being as courage 

is required to stop and ask a stranger a set of 

questions. After interviewing around 10 strangers, 

the learners will reconvene in a classroom and 

feedback what they have learnt. 

 

Preparation of activity 

For the preparation of this activity we need to 

print out the supporting material. The supporting 

material will be the premade questions. The ma-

terial is distributed in the classroom so every stu-

dent can participate. Let them know what the task 

of this activity is: “You will be required to inter-

view 10 members of the public to get their views 

on cyberbullying". 

1) Print out the supporting material. 

2) Split learners into teams of two. 

3) Create a positive atmosphere. 

 

Implementation of activity 

 
1) Be clear about the task of the activity and reas-

sure yourself that it is understood by every-

one. Also ask for some previous experience or 

special knowledge among the participants. 

2) Hand-out the premade questions and ensure 

that everybody is familiar with the questions 

that they need to ask. Tell learners that they 

must make notes on the interviews being as 

they will have to feedback on the answers to 

the group. 

3) Give the students one hour to conduct the in-

terviews, tell them to meet back in the class-

room in one hours’ time. 

4) Upon arrival of all groups to the classroom, a 

group discussion should be facilitated by a 

teacher, allowing the students time to feed-

back to the larger group. This should solidify 

their understanding of cyberbullying and its 

possible solutions. 

 

Assessment/ evaluation of activity 

 
1) The activity is considered to be a success if the 

participants are able to understand the topic 

of cyberbullying and are able to understand 

possible solutions. 

2) Incite learners to use the learning diaries to re-

flect the learning experience of this activity.  
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Methodological summary:  

► Working method: Learners should go and interview the public, improving their civic courage and 

learning more about cyberbullying by using other people’s knowledge and self-experiences. 

► Assessment/evaluation method:  

* Formative evaluation: Group discussion 

* Learning diaries - incite the learners to take notes of the most important things they learned 

(enhancing the ability to extract information and draw conclusions) 

► Methodological recommendation for implementation in existing training measures: 

* It is important to gain the learners' interest and to motivate them well for this task; they develop 

their civil courage competences and learn about suitable possibilities for action. 

► Learning environment preparation: classroom, chairs 

► Resources/ materials needed: printer, paper, premade questions 

► Motivation drivers for learners: praise, be positive 
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Hand-out for participants 

 

Your task: 

 

Mobbing on the Internet Interviews  

 
 

Within this activity you will learn about the modern 

topic of cyberbullying and its severity. In an ever 

changing world where technology and the internet is 

at the fore, cyberbullying has become a big problem 

that effects many lives for the worse. 

Required Material 

► Pen 

► Premade questions 

► Paper 

 

 

Get ready for the activity! 

 

 

STEP 1 

You will be split into teams of two and given a 

set of premade questions that revolve around 

cyberbullying. You will be given one hour to go 

into public and interview 10 people 

Consider… 

How will you ap-
proach your inter-
viewees 

Do it… 

 

 

STEP 2 

Interview 10 people from the general public, 

ensuring to make notes on their responses! 
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Your Notes: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

STEP 3 

After interviewing 10 people, you will recon-

vene in the classroom and a group discussion 

on your findings will be facilitated. 
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4.7. Civil courage in digital spaces 

This activity wants to raise the participants awareness for people who are affected by negative comments 

such as hate postings, by detecting the differences between hate speech on the internet and verbal abuse 

face-to-face. 

As part of a two step activity, learners will experience themselves what it means to be affected by negative 

comments from different perspectives. They will react to different cases and discuss the phenomenon of 

hate posting.   

Abstract: 

Within this activity we want to 
sensitise learners for the impact 
of hate speech and point out the 
difference between insulting 
someone online and face-to-face.   

 

(Source: https://pixabay.com/de) 

Topic: 

Civil courage 

Basic skills: 

Civil courage 

Main factors: 

Awareness raising, empathy 

Keywords: 

Hate speech, verbal abuse 

Cost: 

low 

Duration: 

1 hour 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning out-

comes 

The learning outcomes of this ac-

tivity are to raise learners’ 

awareness for the topic of hate 

speech on the internet and sen-

sitise them to its threat for 

peaceful co-existence.  

Skills 

The skills trained in this activity 

are related to recognising nega-

tive impacts and reacting empa-

thetically. Participants will be 

able to 

►  recognise that comments 

that are made online would 

not necessarily be made in 

real life 

►  interpret online comments 

and evaluate how hateful 

they are 

►  develop a strategy to face 

negative comments online 

 

Competences 

We want learners to show confi-

dence in facing negative com-

ments to support “victims” of 

hate speech. They are able to 

►  take the role of the other 

person and be able to imag-

ine the situation from the 

victims perspective 

►  contribute to discussions giv-

ing constructive arguments 

►  take the first step to face 

hate speech by informing 

others about it  

 Knowledge 

The learners know at the end of 

the activity that being victim of 

hate speech online is as hurtful 

as being a victim of verbal vio-

lence face-to-face. They know 

that 

► hate speech can be reported 

► hate speech does not have a 

specific victim, but everyone 

can be affected 

► the psychological barrier of 

giving negative comments is 

lower online  
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Activity description 

Consider the following steps for the development 

of the activity. 

Civil courage in digital spaces 

We are planning to present learners with cas-

estudies of individuals whom were targets of hate 

speech on the internet. They will experience the 

difference between verbal violence online and 

face-to-face, which will be the topic of a following 

discussion.  

Preparation of activity 

For preparing this activity, it is required to print 

out hand-outs or provide slides, which present the 

cases to learners and the articles on reporting of 

hate speech (see methodological summary). Also, 

pictures, online newspaper articles, social media 

posts, etc. that show cases of hate speech online 

can be used. 

1) Read carefully through the activity. 

2) Use the following cases to present to learners 

(for phase 1). They are asked to give anony-

mous comments to the following: 

•   A picture of a young family with a new-born 

child born on New Year’s Day. The child is the 

first one born in the new year and therefore 

topic of the online edition of a national news-

paper. The mother wears a hijab.  

•   A post of a blogger showing her and her boy-

friend in bathing clothes on the beach. She is 

a bit overweight and he has a well-toned 

body.  

•  A post on social media by a user showing a 

dog alone at the side of a motorway. The 

comment below says “left behind by his 

owner to die.” 

3) Organise hats, buckets or bags (number ac-

cording to number of cases) to collect anony-

mous statements from learners. 

Implementation of activity 

1)  For the first activity, the cases will be given 

(printed out, shown on slides, etc.) to learn-

ers. They should be asked to write an anony-

mous statement summarising their initial 

thoughts about each of them. Each statement 

is written on a small piece of paper. Collect 

them in separate hats, bags or buckets. 

2)  Read all the statements given to each case. 

3)  Next, explain that two of the cases were tar-

gets of hate postings on the internet. Learners 

should guess, which ones (the first two).  

4)  For the second activity, decide on a topic/per-

son/group/action that could be target of hate 

speech. One learner is asked to volunteer as 

the protagonist. 5-10 others are asked to give 

negative comments on him/her and also react 

to other comments. The remaining learners 

observe the situation. After a few minutes, 

the situation is stopped. All groups (observers 

“bystanders”, commentators, protagonists) 

are asked to explain, how they felt in each of 

the situations. 

5) The feedback is used to initiate a discussion in 

the plenary (moderation questions see hand-

out). 

Assessment/ evaluation of activity 

1)  The active contribution that shows interest in 

the activity as well as the contribution to the 

reflection/discussion as can be used for as-

sessment.  

2) Learners read one of the articles provided in 

the section below and write a short note 

about reactions to hate speech and why re-

porting of hate posts works/does not work. 

And if not, how could it work? 
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Follow up 

The results of this activity prepare learners for the 

next activity, which focuses on taking action 

against hate speech on the internet. 
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Methodological summary: 

► Working method: Simulation, reflection, group discussion  

► Assessment/evaluation method:  

* The active contribution that shows interest in the activity can be used for assessment.  

► * The contribution to the reflection/discussion can be used for assessment. 

► * Learners read one of the following articles and write a short note about reactions to hate speech 

and why reporting of hate posts works/does not work. And if not, how could it work? 

► How to react to hate speech  

► https://www.unia.be/en/areas-of-action/media-and-internet/internet/how-to-deal-with-hate-

speech 

► Reporting on Social Media Platforms 

► https://www.coe.int/en/web/no-hate-campaign/reporting-on-social-media-

platforms#{%2237117289%22:[0]} 

► https://www.nohatespeech.at/wp-

content/uploads/2017/05/WeCANmanual_FINAL_MAJ17032017.pdf 

► Methodological recommendation for implementation in existing training measures: 

* This activity requires sensitivity. Therefore, it is recommend to use it with learners, who know 

each other and with a good group cohesion. 

► * This activity can be used, if it becomes clear that hate speech on the internet is an issue for one or 

more of the learners.  

► *It is a sensitive topic and activity that requires training experience. 

► Learning environment preparation: classroom, chairs (arranged), PC 

► Resources/ materials needed: paper, pens, PC, organisation of bags, buckets or hats, preparation of 

cases for learners (slides, hand-outs, etc.)  

► Motivation drivers for learners: discussion of the topic that is a current issue, use of different 

learning modalities to vary the activity, active participation  

► Suggested activity to do next: Tool “Civil courage in digital spaces 2.0” 
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Hand-out for participants 

 

Your task: 

 

Civil courage in digital spaces  

 
(https://pixabay.com/de) 

Within this activity learners will get introduced to dif-

ferent expressions of hate speech and recognise that 

there is a difference between verbal insult online and 

face-to-face. They will understand the harm of these 

statements and show empathy and solidarity for the 

people affected by hate speech. 

Required Material 

► paper  

► pens 

► PC  

► hand-outs or slides with cases 

► hats, buckets or bags (number according to cases) 

 

 

Get ready for the activity! 

 

(https://pixabay.com/de) 

STEP 1 

Explain the activity to learners. Ask them to 

read through one case after the other and im-

agine that they saw it online. Clarify that they 

are free to give all the comments they like and 

that it is anonymous.  

Consider… 

Prepare pieces of 
paper for the 
comments. Clarify 
that the com-
ments will be 
read aloud.  

Do it… 

 

 (https://pixabay.com/de) 

STEP 2 

Collect all the statements and read them aloud 

to the group. If negative comments occur, these 

can be discussed. Clarify, which were targets of 

hate speech and why they think they were. 

Notes on Step 2 

Note: It is im-

portant, that the 

writer of the neg-

ative “post” stays 

anonymous. 

https://pixabay.com/de/leistung-vereinbarung-waffen-3470201/
https://pixabay.com/de/geschäft-schreibtisch-dokument-hand-1868015/


 

 
 
This project n° 2018-1-UK01-KA204-048016 has been funded with support from the European 
Commission. This publication reflects the views only of the author, and the Commission can-
not be held responsible for any use which may be made of the information contained therein. 

127 
 

 

 

 

 

 

 

 

 

 

(https://pixabay.com/de) 

STEP 3 

In this step, the second phase of the activity 

starts. Explain again the process. Describe a 

case and assign the different roles to volun-

teers. Observe the situation and, if necessary, 

moderate or intervene. 

 

Notes on Step 3 

Try not to inter-
vene in the situa-
tion. But if it 
tends to become 
serious, stop it.  

The finish… 

 

(https://pixabay.com/de) 

STEP 4 

Finally, close the simulation and initiate a dis-

cussion on the following: 

•  How did it feel to be affected by negative 

comments/give negative comments, ob-

serve the situation? 

•  What is the difference between anonymous 

commenting and speaking directly to a per-

son’s face? 

•  Are there learners, who were already vic-

tims of hate speech or do they know some-

one, who was? 

•  Are there certain people, who are more af-

fected by hate speech than others? If so, 

why? 

•  If you read hat posts on the internet, would 

you intervene? Why/why not? 

 

Notes on Step 4 

Take notes on dis-
cussion results. 
Let learners dis-
cuss freely, but 
use the questions 
for moderation or 
orientation.  
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Your Notes: 
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4.8. Civil courage in digital spaces 2.0 

This activity wants to emphasise that hate speech on the internet is a phenomenon that is becoming more 

frequent in society, especially among young people. It is important to highlight, that there is something 

that people can do to stop the spread of this poisonous topic, and that it is better to act than do nothing.  

As a sequel to the tool “civil courage in digital spaces”, which focuses on the sensitisation of the learners, 

this activity deals with possible ways reacting to hate speech. Using small group work, learners are asked 

to develop a campaign that mirrors their attitude towards hate speech on the internet.  

Abstract: 

Within this activity, we want to 
engage learners to act against 
hate speech on the internet by 
developing their own campaign.  

 

(Source: https://pixabay.com/de) 

Topic: 

Civil courage 

Basic skills: 

Civil courage 

Main factors: 

Take action, learn from others 

Keywords: 

Hate speech, verbal abuse 

Cost: 

low 

Duration: 

1,5 hours 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning out-

comes 

The learning outcomes of this ac-

tivity are to support learners’ un-

derstanding for the topic of hate 

speech on the internet and en-

courage them to actively take ac-

tion against it.  

Skills 

The skills trained in this activity 

are related to collecting ideas 

against hate speech and cluster-

ing them in order to achieve a 

certain outcome. They will be 

able to 

►  develop ideas on campaigns 

against hate speech on the 

internet  

►  evaluate the ideas of others 

regarding their effectiveness 

Competences 

We want learners to reflect upon 

what they would do to tackle the 

issue of hate speech on the in-

ternet, bearing in mind different 

perspectives. They are able to 

►  communicate their approach 

clearly to others  

►  value different perspectives 

and respond to questions 

and inputs neutrally 

►  name issues in a direct, but 

empathic way to convince 

others 

Knowledge 

The learners know at the end of 

the activity that speaking up 

against an issue requires courage 

and the support of others. They 

know that 

►  certain types of hate speech 

are a crime in many coun-

tries 

►  there are several ways to re-

spond to hate speech 

►   a bigger number of opinions 

can make a difference re-

garding a topic, which is why 

acting against hate speech is 

important 
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Activity description 

Consider the following steps for the development 

of the activity. 

Civil courage in digital spaces 2.0 

We are planning to encourage learners to act 

against hate speech on the internet. By working in 

groups to formulate a strong campaign, they will 

feel empowered and become aware of their re-

sponsibility. 

Preparation of activity 

For the preparation of this activity, it is required 

to provide material and equipment for learners to 

create a campaign against hate speech on the in-

ternet. For this purpose, the cases presented in 

frame of tool 9 can be used. 

1) Give learners different opportunities to realise 

their campaign by providing handcrafted ma-

terial, paper, pens, but also enough PCs, pro-

jector, printer, camera, pictures, etc. 

2) Ensure to have a room with required technical 

equipment and space. 

Implementation of activity 

1)   Initially, ask learners to divide into small 

groups (or more, depending on the number of 

cases). 

2)   Each group is assigned to work on one issue, 

e.g. one of the cases provided in tool “civil 

courage in digital spaces”. 

3)  Alternatively, learners can choose another 

topic they are interested in (that is related to 

hate speech on the internet). 

4)  In small groups, they are asked to develop a 

campaign against hate speech, which should 

include the following: They define goals, their 

target group, contents and how to reach the 

target group through one or various channels 

(e.g. social media, face-to-face, through flyers, 

etc.)  

5)  The groups are invited to use all of the mate-

rial provided. It is up to them how they de-

velop their campaign (with ppt. drawings, 

banners, etc.).  

6) Each group presents its campaign. Others lis-

ten and are invited to give feedback. 

Assessment/ evaluation of activity 

1) The active contribution that shows interest in 

the activity can be used for assessment.  

2) The campaigns that learners develop are the 

main part of the assessment. 

3) The contribution to discussion can be used as 

part of the assessment. 

Follow up 

After the presentations, a short reflection and dis-

cussion round is initiated to speak about aspects 

of campaigning and its purpose for acting against 

hate speech on the internet. 
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Methodological summary: 

► Working method: Campaign pretending, reflection, group discussion  

► Assessment/evaluation method:  

* The active contribution that shows interest in the activity can be used for assessment.  

  * The campaigns that learners develop are the main part of the assessment. 

 * The contribution to discussion can be used as part of the assessment. 

► Methodological recommendation for implementation in existing training measures: 

* This activity can be implemented in combination with tool 9, but not necessarily.  If the cases of 

tool 9 are not used, it is recommended that examples of hate speech on the internet are prepared 

or selected by the learners, and/or teacher. 

► * This activity promotes empowerment and solidarity within groups by standing up for a common 

issue. It can be used to support group cohesion.  

► Learning environment preparation: big classroom, desks, chairs, PCs 

► Resources/ materials needed: paper, pens, PC, internet access, handicraft items, printer, projector, 

flipchart paper, markers, preparation of cases for learners (slides, hand-outs, etc.)  

► Motivation drivers for learners: discussion of the topic that is a current issue, use of different free 

creative work, no or few restrictions, active participation  

► Suggested activity to do next: reflection on the activity, discussion on the topic and lessons learnt 
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Hand-out for participants 

 

Your task: 

 

 

 

 

Civil courage in digital spaces 2.0  

 
(https://pixabay.com/de) 

Within this activity learners will independently elabo-

rate a campaign against hate speech on the internet, 

which can be supported by using the cases from tool 9, 

as well as their experiences to face a current issue.    

Required Material 

► paper  

► pens 

► PC with internet access 

► handicraft items 

► printer 

► projector 

► flipchart paper 

► markers 

► preparation of cases for learners (slides, hand-outs, 

etc.) 

 

 

 

Get ready for the activity! 

 

(https://pixabay.com/de) 

STEP 1 

Explain the activity to learners. Ask them to di-

vide in small groups to work on one of the cases 

presented in tool 9 or alternative cases. In the 

latter case, it is recommended for learners to 

use a case they are interested in or even in-

volved. 

Consider… 

The number of 
groups should be 
equal to the num-
ber of cases. 

https://pixabay.com/de/leistung-vereinbarung-waffen-3470201/
https://pixabay.com/de/geschäft-schreibtisch-dokument-hand-1868015/
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Your Notes: 

 

 

 

 

 

 

 

 

Do it… 

 

 (https://pixabay.com/de) 

STEP 2 

Clarify that they are asked to define goals, tar-

get group, contents and channels. However, 

they should have the possibility to work freely. 

Notes on Step 2 

Support learners 

with the specifi-

cation of their 

campaign.   

 

(https://pixabay.com/de) 

STEP 3 

Learners develop their campaign using the dif-

ferent materials and equipment available. Walk 

around the classroom and support learners, if 

necessary.  

Notes on Step 3 

Plan enough time 
for this part. 

The finish… 

 

(https://pixabay.com/de) 

STEP 4 

Finally, each group presents its campaign. Oth-

ers are invited to give feedback. The whole 

group discusses the impact of the campaigns 

and what difference they make for them per-

sonally in view of reacting to hate speech on 

the internet. 

 

Notes on Step 4 

Moderate the dis-
cussion and take 
notes on the re-
sults. 
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4.9. Cyberbullying 

This activity wants to address the issue of cyberbullying. In the modern world, cyberbullying is a very prev-

alent issue, with the internet being used for the bad, rather than the good. In its most extreme cases, 

cyberbullying has led to teenagers and younger adults taking their own lives. This activity aims to help 

adult learners understand the issue of cyberbullying and emphasise the need to stop and combat the mat-

ter.

Abstract: 

Within this activity we want to 
emphasise the importance of 
tackling cyberbullying and ensur-
ing that the learners have the 
competencies to use their civic 
courage to stop cyberbullying. 

 

 

Topic: 

Cyberbullying 

Basic skills: 

Civic Courage, communication 
skills, problem solving, decision 
making 

Keywords: 

Cyberbullying 

Cost: 

Low 

Duration: 

Two hours 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning out-

comes 

The learning outcomes of this ac-

tivity are to ensure that the adult 

learners understand the severity 

of the cyberbullying problem, 

but also understand how they 

can make change and stand up 

for what is right. 

 

Skills 

The skills trained in this activity 

are: 

► Communication Skills 

► Civic courage 

► Problem solving 

► Decision making 

 

Competences 

We want the young learners to 

be competent enough to: 

► Stop cyberbullying 

► Inform others of the negative 

effects of cyberbullying  

► Support the victims 

 

Knowledge 

The participants know at the end 

of the activity: 

► The severity of the issue 

► Importance of stopping the 

issue 

► The negative effects that 

cyberbullying can have 
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Activity description 

Consider the following steps for the development 

of the activity. 

Cyberbullying Campaign 

We are planning an activity whereby the adult 

learners are required to plan and present a mar-

keting campaign to raise awareness of cyberbully-

ing. The campaign could be in any form, as long as 

it meets the requirements of the activity and will 

help the learners understand more about the 

topic. Suggested campaigns are in the form of: ad-

verts, flyers, presentations, speeches. Two differ-

ent forms of material should be chosen, for exam-

ple, a flyer should be created to supplement a 

presentation or speech. Or an advert should be 

made to supplement a presentation. A set of pre-

made questions should be made so that the 

groups can include the answers/key points in their 

campaigns. 

 

Preparation of activity 

For the preparation of the activity we need to 

print out the supporting material – the premade 

questions. The rest of the activity is self-research 

and presentation format. The material is distrib-

uted in the classroom so every student can partici-

pate. Let them know what the task of this activity 

is: “You are required to create and present a mar-

keting campaign to raise awareness of the mod-

ern world problem of cyberbullying". 

1) Prepare and print out the pre-made set of 

questions. 

2) Prepare yourself with more detailed infor-

mation about things used in this activity and 

ensure that the room has the appropriate re-

sources. 

3) Create a positive atmosphere by selecting a 

classroom with enough chairs and tables, and 

working materials (flipcharts, scissors, paper, 

Hand-outs, etc.). 

 

Implementation of activity 

 
1) Be clear about the task of the activity and reas-

sure yourself that it is understood by every-

one. Also ask for some previous experience or 

special knowledge among the participants. 

2) Split the participants into groups of 4 and give 

them the premade Hand-out. Ensure that they 

understand that their campaigns must answer 

the required questions. 

3) Provide the groups with around one hour to 

prepare their campaigns, if they need more 

time then allow them slightly more time. 

4) Upon completion of their campaigns, they will 

explain and present them to the larger group 

to solidify the knowledge and understanding 

of the topic. 

 

Assessment/ evaluation of activity 

 
1) The activity is considered to be a success if the 

participants are able to understand the sever-

ity of the cyberbullying problem. 

2) Incite learners to use the learning diaries to re-

flect the learning experience of this activity.  
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Methodological summary:  

► Working method: The information will be self-taught by the learners and practical implementation 

of their knowledge will be used when presenting their campaigns. 

► Assessment/evaluation method:  

* Formative evaluation: The campaigns will be presented and discussed. 

* Learning diaries - incite the learners to take notes of the most important things they learned 

(enhancing the ability to extract information and draw conclusions) 

► Methodological recommendation for implementation in existing training measures: 

* It is important to gain the learners' interest and to motivate them well for this task; they develop 

their civil courage competences and learn about suitable possibilities for action. 

► Learning environment preparation: classroom, chairs, computers 

► Resources/ materials needed: printer, paper, pens, scissors, computers, coloured pens and crayons, 

printer. 

► Motivation drivers for learners: praise, be positive 
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Hand-out for participants 

 

Your task: 

 

Cyberbullying Campaign  

 
 

Within this activity you will learn about the modern 

problem known as cyberbullying and its severity, with 

young adults sometimes taking their own lives. 

Required Material 

► Computer 

► Pens 

► Paper 

 

 

Get ready for the activity! 

 

 

STEP 1 

You will be split into groups of four and re-

quired to create a campaign to raise awareness 

of cyberbullying. Your campaign must answer 

the questions on the sheet to ensure your un-

derstanding. 

Consider… 

How are you go-
ing to present 
your campaign? 

Do it… 

 

 

 

STEP 2 

Upon completion of your campaign, you will be 

required to present your work to the group and 

explain your campaign. 

 

 

 

 

STEP 3 

A group discussion will be facilitated by a leader 

and all of the campaigns will be analysed to en-

sure that the objectives have been met.  
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Your Notes: 
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5. Social discrimination of groups and indi-

viduals 
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5.1. The apartment 
This activity will help us become aware of our own prejudice. Through this exercise, the participants 

will find that we all have prejudices in one form or another. To what extent do prejudices influence our 

decisions? And do we have the courage to defy our preconceptions of others and give them the benefit 

of the doubt? 

 

 

Description of learning out-

comes 

The learning outcomes of this 

activity will not only be to be-

come conscious of our own 

prejudices, but also to find the 

courage to make decisions 

based on our true values and 

actual facts. 

 

Skills 

The participants will be better 

equipped in certain situations. 

► Decision making based on 

values and facts, not preju-

dices. 

► Be able to say “no” and dis-

miss someone who has an 

attitude toward certain peo-

ple that they find offensive 

and/or reprehensible 

Competences 

We want the young learners to  

trust themselves and their own 

ability to make good decisions. 

Knowledge 

The participants know at the 
end of the activity  

► that they, just as everyone 
else, have predetermined 
opinions about others that 
are not based on facts. 

►  that their decisions influ-
ence other people. 

 

 

Abstract: 

Within this activity we want the 
learners to become aware of 
how prejudices affect the choices 
that we make in life, and that it 
may require some courage to 
make decisions that defy our pre-
determined ideas. 

 

 
 

Topic: 

Civil courage 

Basic skills: 

Civil courage 

Employability factors: 

Decision making 

Keywords: 

values, prejudice 

Cost: 

Low 

Duration: 

2,5 hours 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     
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Activity description 

Consider the following steps for the development 

of the activity. 

The Apartment 

The task given is very clear:  

You live in a house where there is also a ground 
floor apartment that you want to rent out. 

You put an ad in the local newspaper. You get 7 
answers to the ad. 

Now you will decide who will get the apartment. 

 

Preparation of activity 

Make copies of the worksheets. 

You need less of worksheet number 2. 

 

Implementation of activity 

1) The trainer gives each participant a worksheet, 

number 1. Read through the instructions to-

gether to make sure everyone understands 

what to do. 

2) It takes about 10 minutes for everybody to fill 

out their preferences. 

3) The participants then go together in groups of 

2-4 persons. They receive a “new”/blank copy 

of worksheet no 1. Through cooperation and 

discussion, the group must arrive at a com-

mon answer that they can all agree on. 

4) The trainer gives out worksheet no 2, only one 

copy for each group, and reads through the 

new information. 

5) Together, as a group, the participants decide 

what changes they want to make to their list 

now that they have more information. Reflec-

tion/discussion. 

6) The trainer asks the first group questions and 

notes the answers on the board/flip paper. 

For example: Who did you put as number one 

before the interview? Who did you put as 

number one after the interview? Why did you 

change your mind? Why did Hans and Steven 

move up/down on your list? (see example/ta-

ble at the end of this document) 

7) When one group has finished answering, the 

trainer wipes out the answers from the table 

on the board, and asks the next group. Every 

group should get an opportunity to explain 

and justify their answers. See example at-

tached on the last page. 

8) It will soon be clear that we have predeter-

mined perceptions of others and that these 

beliefs affect the choices that we make. 

 

Assessment/ evaluation of activity 

 The activity is considered to be a success if the 
participants are able to contribute in the group 
discussions. Through cooperation and the shar-
ing of opinions, we will gradually become 
aware of our own prejudices. 



 

 
 
This project n° 2018-1-UK01-KA204-048016 has been funded with support from the European 
Commission. This publication reflects the views only of the author, and the Commission can-
not be held responsible for any use which may be made of the information contained therein. 

142 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Hand-out no 1  

Methodological summary:  

► Working method: individual work and group discussions, reflection and sharing opinions 

► Resources/ materials needed: pen and paper 

► Learning environment preparation: classroom, chairs 

► Motivation drivers for learners: ask good questions, be positive, praise and thank for inputs 

► It is important to gain the learners' interest and to motivate them well for this task; 

►  they develop their civil courage competence and learn about suitable possibilities for action. 
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You live in a house where there is also a ground floor apartment that you want to 

rent out. 

You put an ad in the local newspaper. You get 7 answers to the ad. 

 

Now you will decide who will get the apartment. The following is all of the information you have to help 

you make your decision on. 

 

Write number 1 next to the person(s) you would most prefer to rent the apartment, number 2 is the one 

you prefer second and so on. Number 7 is the person(s) you least want to have living in your house. 

 

 

 

Mai, single, 22 years old, law student  

A family with two kids who have just moved to your home town.  

Hans, 26 years old and Steven, 24 years old  

A police man who recently started in his first job as a police officer.  

Lars, 22 years old, working a permanent job as a bouncer at a popu-
lar discotheque in town. 

 

A lady, 48 years old, with a small dog  

A married couple from Congo, no children  

 

 

 

 

 

 

 

 

 

 

 

Hand-out no 2 
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You decide to interview the people who have responded to the ad. Then you get 

some more background information. 

As a group, decide what changes you want to make to the list now that you have more information. 

 

 

Mai has Vietnamese background but is raised in this country. She wants to live 
closer to her friends that is why she is moving. 

 

The man in the family has just completed rehab. He says he's rid of all substance 
abuse problems and has been sober for six months 

 

Hans has a permanent job with the municipality. Steven works as a plumber. They 
have lived together for 3 years and are planning to get married. 

 

The police officer is named Ahmed and is looking forward to moving to your town 
where he has got his first job. 

 

Lars is big built, has tattoos and he is obviously strong. Before he leaves the inter-
view he wants to know if there are many black people living in the area. He says 
he prefers a white neighbourhood. 

 

The lady is called Sarah and has a small and calm dog. She says she neither 
smokes nor drinks and that she can help with gardening 

 

The couple from Congo are looking for work. They now receive social security 
benefits, but they are absolutely sure that they will soon be working. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Example (implementation of activity, point 6) 
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tenant before interview after interview 

Mai 3 2 

Family with kids 7 5 

Hans and Steven 2 3 

Police officer 6 4 

Lars 1 7 

Lady with dog 5 1 

Couple from Congo 4 6 
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5.2. Labelling 

Through this activity, the participants will experience the pressures and influences felt by certain people 

or organizations in society when faced with actions such as mobbing or harassment, and how the labelling 

and prejudices diminish the effectiveness of their actions, limiting at the same time the actions of others 

that could defend them.  

Abstract: 

Through this activity we want to 
motivate participants to develop 
attitudes of empathy, support 
and intervention for their peers 
subjected to labelling or other in-
terventions affecting human dig-
nity. 

 

(Source: www.pixabay.com) 

Topic: 

disability 

Basic skills: 

civic courage 

Main factors: 

Attitude, motivation, education 

Keywords: 

Self-esteem, prejudice, labelling, 
attitude 

Cost: 

low 

Duration: 

2 hours 

rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺   

 

Description of learning out-

comes 

The activity desires to prepare 

participants to assert themselves 

in situations which require them 

to defend the integrity and dig-

nity of people subjected to im-

moral, unethical or aggressive 

behaviour from individuals who 

label them and generate preju-

dice to their image or safety.  

Skills 

► Skills needed to identify ac-

tions that affect personal 

dignity and self-esteem 

► What competencies must be 

developed in order to act in 

such situations 

► What factors can support the 

reduction of such increasing 

negative phenomena in soci-

ety  

Competences 

We want participants to be able 

to identify situations where their 

support is needed and to give 

unconditional, sensible, em-

pathic support through actions 

involving civic courage. 

Participants will be able to: 

► identify specific attitudes ac-

tions with high exposure de-

fining the phenomena of 

mobbing and harassment 

► to develop defence mecha-

nisms and activities of au-

tonomous learning and per-

sonal development  

Knowledge 

At the end of the activity, partici-

pants will be able to identify var-

ious type of prejudices and labels 

that can influence their interac-

tion with others and generate 

low self-esteem, as well as how 

they can intervene to diminish 

the related negative effects of 

certain social phenomena /ac-

tions / events. 

 They will therefore be able to 

recognise: 

► non-aggressive, assertive 

communication elements to 

address interactions influ-

enced by prejudice and la-

belling 

► elements that define mob-

bing and harassment of all 

kinds 

► categories of people vulnera-

ble to actions of mobbing 

and harassment 

► methods of intervention in 

support of persons subjected 

to mobbing and harassment  
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Activity description 

For this activity, the following steps will be consid-

ered: 

Labelling 

Participants will be placed in a situation whereby 

they are with a colleague, and have to act accord-

ing to a label that will be attached to their body, 

where its content is not known to the one caring 

the label. The exercise is performed in a dialogue 

between two participants, observed by a separate 

person who later will become interviewer and will 

use an interview guide provided by the trainer to 

interview the participants. 

Preparation of activity 

To perform this activity, the trainer prepares nu-

merous labels, noting down some attributes of 

the persons wearing them (may be defects or 

roles). Also he prepares directions for conversa-

tion and worksheets with suggestions for topics 

for the role play, according to the main theme of 

the course - civil courage. Also, choose a venue 

where participants can arrange isolated islands for 

the debate, in such a way that they do not inter-

fere with each other.  

1) We will ensure that we have enough scenarios, 

instructions and labels, so that each working 

group is able to access all required instruc-

tions. 

2) We will ensure that the space chosen offers 

opportunities for different dialogues 

3) We will prepare clear instructions that we will 

communicate at the beginning and during the 

exercise. 

Implementation of activity 

1) Explain the task to the participants, noting that 

they will receive ongoing, additional instruc-

tions. Make sure that they understand what 

to do in the first step. 

2) Participants will work in groups of three for the 

duration of the activity, except the last round, 

when each participant will address the task in-

dividually. 

3) In step 1, the group will be split into smaller 

groups. Stick on the forefront of one of the 

members of the small group a label (quarrel-

some, arrogant, conflict, liar, thief etc. or: poli-

tician, gypsy, people of colour, disability, civil 

servants etc.), without the receiver seeing, 

stick the label on their forehead so that they 

don’t know what is written on it. The second 

participant should receive a work sheet with 

several directions to help them pursue the dis-

cussion. The third person will act as an ob-

server and will note, if deemed necessary, 

something about the development of the role 

play. 

4) We will propose a topic of discussion for 10 

minutes. Each person will communicate and 

will carry the discussion with his/her interlocu-

tor, according to the label on them. The Person 

that is labelled will be treated in accordance 

with what is written on the labels, without be-

ing told what is written on their foreheads. 

5) There is an interview observer to note down 

discussions answers to questions such as: 

-How do you think the "first impression" about 

them affected the relationship between the 

people? 

-How have you been influenced by the label 

that you were assigned? 

-In what ways did your own self-opinion influ-

enced you? 

-How is the prejudice of another person chang-

ing your self-image?  
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6) At this stage, the smaller groups should recon-

vene as a larger group, and observers, inter-

viewers should tell, in turn, what and how they 

worked in the cross-discussions, what they no-

ticed and discovered during the interviews. It 

should conclude with the entire group discuss-

ing empathy, labelling, self-esteem and com-

munication. 

Assessment / evaluation of activity 

1) The trainer observed the entire activity of the 

participants, and takes into account criteria 

such as vocabulary, attitude, involvement, 

skills necessary for the activity etc. 

2) The end result, but also the contribution of 

each participant can easily be evaluated 

Follow up 

Finally, a discussion will be held where partici-

pants should explain the long term consequences 

of prejudice. 
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Methodological summary: 

► Working method: working groups of 3, combining role play with an observer and then an interview. 

Finally, the conclusion is made in the plenary. 

► Assessment / evaluation method: * Observation: How does the participants act? Are the instructions of 

the script and direction of discussion respected? What type of awareness is being generated by the 

exercise? What is the degree of motivation of participants to act in everyday life, according to the 

findings of the exercise? 

► Recommendation for Implementation in existing methodological training Measures: * scenarios and 

instructions on themes involving action and civic courage. For example. two are found in a context / 

organization, they are highlighted episodes of mobbing and discuss how we should proceed. The 

beginning discussion can read on the label other "liar", "lack of spine", "ages", "harassing" or 

conversely "aggressive", "harassment". Its role is difficult because, while he/she must think of a  

solution to the problem, they are subjected to, and a label of prejudice; Therefore, the trainer will 

make certain instructions, to sustain the performance 

► Learning environment preparation: the work is done in a large space such as a hall, decorated with 

tables so that each group of 3 can work efficiently. The space will contain at least three seats; If space 

allows,  more can be added and food could be provided. It will work reasonably with 3 or 4 groups. 

► Resources / Materials Needed: tables, chairs, labels, string, A4 paper, pens 

► Motivation for learners: working atmosphere relaxed, enjoyable, entertaining, positive feedback etc. 

► Suggested activity to do next: Participants can take home to read: articles about mobbing, prejudices 

and other topics that were discussed in triads. 
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Hand-out for participants 

 

Your task: 

 

 

 

 

 

 

 

Labelling  

 
(https://pixabay.com/de) 

During the activity, the participants will become 

aware of the influence of prejudice and labelling, and 

how people interrelate and how these relationships 

affect the efficiency of solving civic problems.  

Required Material 

► labels 

► rope 

► A4 paper 

► pens 

► chairs 

► meals 

 

Get ready for the activity! 

 

(https://pixabay.com/de) 

STEP 1 

Prepare the space where activity will take place 

a few islands triad work, considering the group 

size 

Consider… 

Prepare yourself 
to moderate the 
activity (set time 
frame, take 
notes, observe 
group behaviour) 
and guide and 
support learners 
with the task. 

https://pixabay.com/de/leistung-vereinbarung-waffen-3470201/
https://pixabay.com/de/geschäft-schreibtisch-dokument-hand-1868015/
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Your Notes: 

 

 

 

 

 

 

 

Do it ... 

 

 (Https://pixabay.com/de) 

STEP 2 

Explain that participants will work initially in tri-

ads, trying not to bother very much, because in 

the end to return to findings in plenary. Give in-

structions as clear and concrete at the begin-

ning of exercise, but over time, if conditions re-

quire. 

 

Notes on Step 2 

Make sure every-

one understands 

the tasks and 

guide the group 

works, if Needed. 

 

(Https://pixabay.com/de) 

STEP 3 

Concluding stage begins, reflection, motivation 

for future civic actions. 

Keywords from trainer will be: empathy, label-

ling needs, rights, prejudice, civic action, civic 

courage, attitude, intervention, satisfaction of 

being useful, and quality of life. 

Notes on Step 3 

Prepare support 
questions for 
stimulating the 
discussion.  

The finish ... 

 

(Https://pixabay.com/de) 

STEP 4 

Finally, participants are invited to access various 

online resources to complete their information 

about certain phenomena such as mobbing, 

physical harassment, sexual harassment sis to 

reflect on them. 

Notes on Step 4 

Motivate partici-
pants to remain 
in a collaborative 
network and con-
tinue to develop 
in this way, rele-
vant civic cour-
age. 
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5.3. The protection of the unseen I 

This activity is based on the assumption that young people can only show civil courage if they are aware 

of an injustice. Through the “Four Steps to Democratic Decision Making“, young people recognise the need 

to inquire and take into account the needs of all members and are sensitised to the impact of the decision 

on those who have been outvoted or ignored. This exercise is seen as the basis for future (small) group 

tasks. In society, too, there are groups of people who are more visible than others. People with voting 

rights have more political influence than people without voting rights. The young adults get a first impres-

sion of the relationship between “seen“ and “unseen“. This exercise is based on Betzavta, an Israeli ap-

proach to experiential democracy education. The terms “seen“ and “unseen“ are chosen by the author. 

While the “seen“ are people who make use of their voices and freely express their needs, the “unseen“ 

are people, with a denied voice, who are unaware of their rights, or who, for various reasons, are unable 

to exercise them. Source: Miteinander – Erfahrungen mit Betzavta; ein Praxishandbuch auf der Grundlage des Werks 

„Miteinander” von Uki Maroshek-Klarman, Adam Institut, Jerusalen/in der Adapation von Susanne Ulrich – Gütersloh: Verlag Bertels-

mann Stiftung, 1997; S.137ff. 

Abstract: 

In this activity, the young adults 
are sensitised to the respect for 
the unseen. 

 

Invisible Man (Source: pixa-
bay.com) 

Topic: 

Moral courage 

Basic skills: 

Empathy, Responsibility 

Keywords: 

Decision, needs 

Cost: 

low 

Duration: 

1,5 hours 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning out-

comes 

The aim of this activity is for 

young people to recognise when 

decisions have not been made 

democratically and, based on 

this, to help them develop tools 

with which they can give a voice 

to the unseen in the decision-

making process. 

Skills 

► The skills trained in this activ-

ity relate to the fair design of 

negotiation processes. 

► The participants recognize 

the prerequisites for demo-

cratic decision-making. 

► Participants become aware of 

their task when they dis-

cover that people are un-

seen in decision-making pro-

cesses. 

Competences 

The following competences will 

be trained in this activity: 

► Empathy 

► Democratic ability 

► Decision-making competence 

 

Knowledge 

At the end of this tool, the par-

ticipants know where the chal-

lenges lie in making decisions. 

► They are sensitised for the 

roles of minority groups and 

the unseen. 

► They recognise the difficulty 

of majority decisions. 
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Activity description 

This activity serves as a basis for different (small) 

group work. 

The protection of thee unseen I  

Preparation of activity 

1) For the preparation of this activity, the “Four 

Steps of a Democratic Decision Making” ac-

cording to Betzavta are to be written on a 

poster, but not yet placed legibly for the par-

ticipants. 

2) The chairs should be placed as a circle shape. 

Implementation of activity 

1) Introduction 

The facilitator explains to the participants that 

the activity is about making decisions. “In 

school, at work or in society, decisions have to 

be made in group situations again and again. 

Today we want to deal with how decisions are 

made by groups and what we need so that the 

decision-making process is fair. Today’s exer-

cise will be about this topic 

For each round, participants are invited into 

the middle of the chair circle. They should find 

a solution for the different needs within the 

presented situation. The rest of the group ob-

serves the situation. In the individual steps 

there are no limits for the participants. Also, 

the resolution of what is possible only takes 

place at the presentation of the steps. 

Not all situations are implemented by the par-

ticipants. It can happen that non-democratic 

means are used. These situations should be 

noted down by the exercise leader and taken 

up in point 6 and/or point 8 - in no way blam-

ing, but as an example for non-democratic pro-

cesses. 

 

2) Step 1 

Two volunteers are invited to the centre. Each 

receives a piece of paper with a role from the 

“1st round“. 

Their task: “You and your new partner are 

planning a weekend vacation.” 

Person A: You want to go to the sea. 

Person B: You want to be active outside. 

Question: Are all satisfied? Were all needs ful-

filled? Was the process solved in a democratic 

way? The group is asked for a short statement. 

The leader of the exercise visibly notes the 

findings. 

Resolution: Here the focus is on the fact that 

there is actually no conflict, because all wishes 

can be fulfilled. 

3) Step 2:  

Three volunteers are invited to the centre.  

Their task: Plan an excursion.  

Person A: You want to go to the amusement 

park because you want to experience thrills 

outside.  

Person B: You want to go to the cinema be-

cause you have a pole allergy and therefore 

don’t want to go outside. 

Person C: You want to go to the open-air mu-

seum and see an exhibition. 

Question: Are everyone satisfied? Were all 

needs fulfilled? Was the process solved in a 

democratic way? The group is asked to take a 

short stance. The group is asked to make a 

short statement.  

Resolution: Here the framework conditions are 

very vague, but suggest that they have to 

agree. They should plan a day. It is not fixed 

that they are to agree on a desire. Nor that 

they should spend the day together. 

4) Step 3  

Three people are put in the middle of the chair 
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circle. Their task: Plan a party together. To-

gether you have 500 Euro at your disposal. 

Person A: You want to hire a super DJ. He costs 

450 Euro per evening.  

Person B: You want to order exquisite catering. 

For the amount of guests it costs 400 Euro.  

Person C: You want to go to an awesome loca-

tion, for which you would have to pay 500 Euro 

rent. 

Question: Are all satisfied? Were all needs 

met? Was the process democratic? The group 

is asked for a short statement. The trainer visi-

bly notes the findings.  

 Resolution: The point here is that everyone 

could deviate from their claims and find a mid-

dle way to make all three expenditures. 

Step 4 

A last situation is displayed. Four volunteers 

are invited to the centre.  

Task: You want to spend your day off together.  

Person A: You want to go to the swimming 

pool. 

Person B: You want to go to the swimming 

pool. 

Person C: You don’t want to go to the pool. 

Person D: You leave the discussion before it 

starts because you have to go home quickly. 

You do not say that you are allergic to the wa-

ter in the pool and therefore do not want to go 

to the pool. 

Questions: Are all satisfied? Have all needs 

been met? How would you have decided if you 

had known that person D has a chlorine al-

lergy? Was the process democratic? The group 

is asked for a short statement. The trainer visi-

bly notes the findings.  

Resolution: This is spe-

cifically about the question of how to deal with 

the absence of people that affects the decision. 

Collection of criteria for democratic decision-

making processes 

The leader of the exercise asks as part of the 

plenary: “Think of your four situations. What 

characterizes democratic decision-making pro-

cesses for you? When are decision-making pro-

cesses not democratic? The answers are rec-

orded. Processes are not democratic if, for ex-

ample, a person decides alone, people are cor-

rupted or threatened with sanctions.” 

5) Explanation of the theory 

“Four steps of democratic decision-making“ 

will be presented to the participants with ref-

erence to the exercises. 

To step 1: 

It is made clear to the participants that the 

needs of all interviewees* must first be exam-

ined. If there are no contradictions, there is no 

conflict. 

To step 2:  

The framework conditions can often be 

changed in such a way that all wishes can be 

fulfilled. Then the conflict is solved. 

To step 3: 

The equal restriction of all parties involved is 

difficult because deprivations are very subjec-

tive. Here the conflict is only settled, but there 

is still an unfulfilled need. 

To step 4:  

Here the difficulty of majority decisions and 

their impact on the outvoted should be ad-

dressed. Does the decision perhaps even have 

negative consequences for the outvoted per-

son? 

6) Reflection 

The participants will be given space to ask 

questions and to describe their thoughts. The 

trainer can ask more concrete questions. 
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7) Transfer: 

The transfer is based on the findings of the discus-

sion. The aim here is to discuss supposedly demo-

cratic decision-making processes from everyday 

life in which people are unseen. Examples could 

be: What does it mean for women when their 

concerns are put to the vote in parliaments con-

sisting mainly of men? (e.g. tax on hygiene prod-

ucts for women, abortion, etc.) Is a decision still 

democratic when people have not had their say? 

In conclusion, each participant will state shortly, 

what they can do if the steps and/or demo-

cratic principle are not followed. The trainer 

takes note of this. 

 

 

 

Assessment/ evaluation of activity 

The exercise was successful when 

1) Participants have become aware of the chal-

lenges and responsibilities involved in decision-

making processes.  

2) Participants had the opportunity to express key 

moments and criticism.  

The participants should record their findings from 

the exercise in their learning diary. 

Follow up 

 This activity provides the basis for the unit 
“The Protection of the Unseen II“, which is spe-
cifically concerned with how to deal with situa-
tions in which people are unseen. 
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Methodological summary 

► The participants are sensitized to the different steps in decision-making through role plays. 

► Assessment/evaluation method:  

• Learning diary  

• Significant moments are expressed  

• Options for action for democratic decision-making are mentioned. 

► Methodological recommendation for implementation in existing training measures: 

► There is no "right" or "wrong". 

► Instead of being reprimanded, participants should be brought into the reflection process by asking 

questions. 

► Preparation of the learning environment: Chair circle, "Four steps of a democratic decision-making 

process" should be visibly displayed in the room after the reflection.   

► Material: "The four steps of a democratic decision-making" on a poster or on the wall  

► Motivation drivers for learners: interactive process 

► Suggested activity to do next: The protection of the unseen II 
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Hand-out for participants 

 

Your task: 

 

Hand-out The Protection of the Unseen Ones I  

 
Decision 

(Source: pixabay.com) 

In this activity you are invited to try different forms of 

decision making. 

Required Material 

► Learning diary 

► Poster or hand-out of the four steps 

 

Get ready for the activity! 

 

question mark 

(Source: pixabay.com) 

STEP 1 

Watch the role plays. 

How would you have acted in this situation? 

Was the discussion fair? Why? Why not? 

Consider… 

Make sure that 
the participants 
look at it with 
concentration. 

Do it… 

 

Decision 

(Source: pixabay.com) 

STEP 2 

Discuss in the group: 

What makes decision-making processes demo-

cratic? When are they undemocratic? 

Notes on Step 2 

The discussion 

should be demo-

cratic! 

 

Right and wrong way 

STEP 3 

Where do you see in everyday life that demo-

cratic steps are not observed? 

Notes on Step 3 

Do not rate first, 
but collect first! 



 

 
 
This project n° 2018-1-UK01-KA204-048016 has been funded with support from the European 
Commission. This publication reflects the views only of the author, and the Commission can-
not be held responsible for any use which may be made of the information contained therein. 

158 
 

 

 

 

Your Notes: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(Source: pixabay.com) 

The finish… 

 

Decision 

(Source: pixabay.com) 

STEP 4 

What can you do if you realize that democratic 

steps have not been followed? 

Notes on Step 4 

The same applies 
here: Allow lots 
of ideas! 
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Source: Miteinander – Erfahrungen mit Betzavta; ein Praxishandbuch auf der Grundlage des Werks 

„Miteinander” von Uki Maroshek-Klarman, Adam Institut, Jerusalen/in der Adapation von Susanne Ulrich – Gütersloh: Verlag Ber-

telsmann Stiftung, 1997; S.137ff.



 

 
 
This project n° 2018-1-UK01-KA204-048016 has been funded with support from the European 
Commission. This publication reflects the views only of the author, and the Commission can-
not be held responsible for any use which may be made of the information contained therein. 

160 
 

 

Positions for Role Play 

1. Round 2. Round 3. Round 4. Round 

You and your new part-

ner are planning a 

week-end vacation. 

You want to go to the 

sea. Absolutely not in 

the mountains. 

Planning a trip. 

You want to go to the 

amusement park be-

cause you want to expe-

rience thrills outside. 

Plan a party together. 

For this you have 500 

Euro at your disposal. 

You like music. That’s 

why you want to hire a 

super DJ. He costs 450 

Euro per evening. 

You want to spend your 

day off with the four of 

you.  

You want to go to the 

swimming pool. 

You and your new part-

ner are planning a 

week-end vacation. 

You want to be active 

outside. 

Planning a trip. 

You want to go to the 

cinema because you 

have a pollen allergy 

and therefore don’t 

want to go outside. 

Plan a party together. 

For this you have 500 

Euro at your disposal. 

You like food. That’s 

why you want to order 

exquisite catering. For 

the amount of guests it 

costs 400 Euro. 

You want to spend your 

day off with the four of 

you. 

You want to go to the 

swimming pool. 

 Planning a trip. 

You want to see the 

open-air museum and 

an exhibition. 

Plan a party together. 

For this you have 500 

Euro at your disposal. 

You like the big stage. 

That’s why you want to 

go to a bizarre location, 

for which you would 

have to pay 500 Euro 

rent. 

You want to spend your 

day off with the four of 

you. 

You don’t want to go to 

the pool. 

   You want to spend your 

day off with the four of 

you. 

You leave the discussion 

before it starts because 

you need to get home 

fast. You don’t say that 

you are allergic to the 

water in the pool and 

don’t want to swim 

around it. 

Source: Miteinander – Erfahrungen mit Betzavta; ein Praxishandbuch auf der Grundlage des Werks „Miteinander” von Uki Ma-

roshek-Klarman, Adam Institut, Jerusalen/in der Adapation von Susanne Ulrich – Gütersloh: Verlag Bertelsmann Stiftung, 1997; 

S.137ff.
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5.4. The protection of the unseen II 

In this task, the young adults should think about the relationship between the "seen" and the "unseen" 

and, as a result, formulate possibilities for how the "unseen" can be seen more through the help of the 

"seen". This exercise is based on Betzavta, an Israeli approach to experiential democracy education. The 

terms "seen" and "unseen" are chosen by the author. While the "seen" are people who make use of their 

right to vote and (can) freely express their needs, the "unseen" are people who do not have a say, are not 

aware of their rights, or for various reasons cannot exercise it.  (http://www.diversity-works.de/work-

shops/betzavta/)

Abstract: 

In this activity, we want to sensi-
tize young adults to the responsi-
bility of the "seen" that they 
have in order to facilitate the 
participation of the "unseen".   

 

Invisible Man 

(Source:pixabay.com) 

Topic: 

Civil courage 

Basic skills: 

Empathy, responsibility, partici-
pation 

Keywords: 

Empathy, empowerment, being 
seen, responsibility 

Cost: 

Low 

Duration: 

1,5 hours 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of the learning out-

comes 

The aim of this task is for young 

people to reflect on their own 

behaviour in the decision-making 

process during the formulation 

of desirable behavior. 

Skills 

The skills trained in this activity 

relate to the empowerment of 

the “unseen”. 

► The participants learn to 

make decisions together and 

to discuss them as a group. 

► Participants are encouraged 

to reflect on their own be-

haviour. 

► The participants themselves 

develop options for action to 

be seen in society. 

 

Competencies 

The following competencies are 

trained in this unit:  

► Empathy  

► Action ability 

 

Knowledge 

At the end of this tool, the par-

ticipants know where they and 

others feel visible/invisible and 

can take this into account in de-

cision-making processes by being 

aware of the different positions. 

This is how they will develop 

possibilities to make the unseen 

visible. 

http://www.diversity-works.de/workshops/betzavta/
http://www.diversity-works.de/workshops/betzavta/
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Description of the activity 

The protection of the Unseen II 

This activity follows on from "The Protection of 

the Unseen I" and serves to reflect on one's own 

behaviour. 

It includes a practical part and a reflection. After 

the participants have laid the foundation for the 

group work in the first step, they will talk about 

situations of being seen/ not being seen in the 

second step, and develop possibilities of being 

seen. 

Preparation of the activity 

1) It makes sense to have implemented „The pro-

tection of the Unseen I“ in the previous unit. 

2) "Four steps of a democratic decision making1" 

should already be visible in the room (poster, 

blackboard, etc.). 

3) All groups need the Hand-out (see appendix) 

as well as flipchart paper and thick pens to 

record their results. 

4) A red, a yellow and a green moderation card 

(traffic light cards) are provided for all partici-

pants. Additional cards and pens are required 

for all participants. 

5) The chairs are arranged in a chair circle. 

6) Further rooms for the small group work are 

needed. 

Implementation of the activity 

1) Theoretical background 

The trainer asks the participants to summarize 

“Four Steps in Democratic Decision-Making” 

from the last unit or can briefly present it us-

ing the graphic (see Appendix “The Protection 

of the Unseen I”). 

1 Miteinander – Erfahrungen mit Betzavta; ein Praxishandbuch auf 
der Grundlage des Werks “Miteinander” by Uki Maroshek-  

 

2) Reconciliation 

The exercise leader emphasizes that these 

steps are democratic as long as all people had 

the chance to participate equally in the pro-

cess, but there are always people who are ex-

cluded from the decision-making process. 

2) Joint introduction to the topic 

A) Participants will receive presentation cards 

and felt pens. Within ten minutes they will an-

swer the following questions for themselves 

and record keywords: 

„When do I feel seen?“ 

„When do I not feel seen?“ 

3) B) The trainer asks the participants to present 

their answers and collects them on a board or 

pin board.  

4) Small group exercise 

A) The group is divided into small groups of 

four to five persons. Each group receives a 

Hand-out, posters and felt-tip pens to record 

the answers.  

5) B) They work on the following questions:  

„Who is responsible for making sure that all 

people are seen?” 

„What can we do to ensure that the `unseen´ 

are seen and protected?”  

6) C) In addition, each group decides on a speaker 

to present the group´s results during the ple-

nary. 

7) You have 20 minutes. 

 

Klarman, Adam Institut, Jerusalen/in adapation of Susanne Ulrich 

– Gütersloh: Verlag Bertelsmann Stiftung, 1997; S.137ff. 

8) Collecting in plenary session 

A) Each speaker is asked to present the work to 

the plenum. Each participant is given the op-

portunity to comment on aspects and, if neces-

sary, to supplement them. 

B) After the presentation of the results, the 

trainer asks the small groups: „How were the 

speakers selected?” 
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9) Reflection 

Now the trainer asks participants to visually 

answer the following question with the help of 

the traffic light maps: “Did you feel like you 

were being seen during your small group 

work? Red means `no, I didn´t feel heard and I 

didnt speak much´, yellow means `so and so´, 

green means that you thought you were well 

heard. You can also lay several colours. Please 

put your cards on the floor in front of you.” 

10) Transfer 

The trainer asks the participants what this in-

sight means for them in everyday life. If no an-

swer is given, the trainer points out to the par-

ticipants that they (the participants) are also 

often in everyday situations in which people 

need the support of others because they can-

not express their needs. Civil courage means 

showing solidarity with these people by using 

the role they have seen to make the unseen 

visible. Ways of civil courage can be gathered 

here. 

- Demonstration in support of minorities 

and excluded groups 

- Intervention in situations where people 

are denied the word 

- Engaging in associations 

11) Closing 

Finally, each participant names one aspect that 

he/she wants to be considered. 

 

Evaluation of the activity 

1) The exercise was successful if participants be-

came aware of the needs of the unseen mem-

bers of a group on the one hand, and their 

own options for action, on the other. 

2) The participants have the opportunity to ex-

press key moments and criticism.  

3) The participants should record their findings 

from the exercise in their learning diary. 
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Methodological summary:  

► In small group work, the participants are guided into the decision-making process themselves and 

then reflect on their own inclusiveness. 

► Evaluation method:  

* Learning diary  

* Concise moments are mentioned in the final round and recorded in writing if necessary. 

► Methodological notes  

* "The Protection of the Unseen I" provides the basis for this exercise. 

► * The participants implicitly experience ,during the small group work, how quickly people get into 

the roles of the "seen" and "unseen". 

► Preparation of the learning environment: Chair circle, "Four steps of a democratic decision making" 

should be visible in the room, further rooms for the small group work. 

► Material: red, yellow and green moderation cards, "Four steps of a democratic decision-making" on 

a poster or on the wall, flipchart paper or large posters to write on, thick pens  

► Motivation: interactive process, bringing in own experiences 
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Hand-out for participants 

 

Your task: 

 

Hand-out „The protection of the Unseen II“  

 
Decision 

(Source:pixabay.com) 

In this activity you, as a group, will work out what you 

can do to ensure that all people and their needs are 

taken into account. 

Required Material 

► Pen 

► Moderation cards 

► Flipchart paper or a poster 

► Thick writing pens 

 

Get ready for the activity! 

 

Question mark 

(Source:pixabay.com) 

STEP 1 

Search examples of the following situations: 

"When do I feel seen?" 

"When do I not feel seen?" 

You have about ten minutes. 

Consider… 

When do you feel 
taken seriously/ 
heard/ involved? 

Do it… Small group task… you have 20 minutes! 

 

Decision 

(Source: pixabay.com) 

STEP 2 

Discuss the following questions in the small 

group: "Who is responsible for ensuring that all 

people are seen?" 

"What can we do to ensure that the 'unseen' 

are seen and protected?"  

Notes on Step 2 

Take care to in-

clude all learners 

in the discussion 
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Your Notes: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Right and wrong way 

(Source: pixabay.com) 

 

STEP 3 

Write the results you agreed on the poster. 

Notes on Step 3 

Depending on 
group this would 
be the task of a 
learner 

The finish…  

 

Decision 

(Source: pixabay.com) 

STEP 4 

Agree on a speaker who will present the results 

of the group to the plenary. 

Notes on Step 4 
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5.5. We´re all the same, aren´t we? 

This activity deals with social injustices resulting in discrimination against groups and individuals. We will 

take a closer look at social injustices and unequal starting conditions, aims to sensitize, raise awareness 

and promote empathy. Participants receive role cards and put themselves in their assigned social role. On 

the basis of questions, a social constellation is created in the space, through which the connections be-

tween discrimination and social participation in the space become visible and perceptible. (Source: 

Landeszentrale für politische Bildung 2017: Politische Bildung in der Grundbildung. Eine Materialsammlung für die 

Praxis, S. 65-67) 

Abstract: 

This activity aims to raise aware-
ness of social injustices resulting 
from different social contexts 
that are more inclusive or dis-
criminatory. 

   

Picture title 

(Source: pixabay.com) 

Topic: 

Discrimination, racism 

Basic skills: 

Empathy, reflection 

Main factors: 

Social injustice, discrimination 

Keywords: 

Diversity, injustice/discrimina-
tion, institutional racism, partici-
pation in society 

Cost:  

low 

Duration: 

one hour 

Rating: 

Tick the smiley to remember how 
much you liked it! 

☺     

 

Description of learning out-

comes 

The learning outcome of this ac-

tivity is that participants will 

have dealt with very different in-

cidents of discrimination and will 

be able to see what very visible 

effects these already have in a 

social constellation. 

Skills 

With this activity, the partici-

pants acquire the ability to as-

sess the interrelationships be-

tween 

► Variety and diversity 

► Diversity of opportunity and 

injustice 

► Injustice and discrimination 

► Social inclusion and participa-

tion or danger of lack of par-

ticipation and exclusion 

Competences 

The aim of this activity is to help 

young adults to develop the fol-

lowing skills:  

► Empathy (in social roles and 

attributions) 

► Competence to reflect in con-

text of social injustice and in-

stitutional racism 

 

Knowledge 

At the end of this activity, partic-

ipants will know more about the 

social characteristics that lead to 

inclusion or exclusion, such as 

► Migration background 

► Disability 

► Religious background 

► Sexual orientation 
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Activity description 

Consider the following steps for the development 

of the activity. 

Aren´t we all the same? 

A social constellation is planned in which every-

one is given a social role. All participants stand in 

front of a line, which is marked with a ribbon at 

the end of the room. Everyone only knows his 

own role, but not the role of the others. The mod-

erator formulates questions (see next page). Eve-

ryone decides for his role whether the statement 

applies to him or not. If it applies, he/she may 

take a step forward. If it does not apply, he/she 

stops. Thus, according to the statements of the 

moderator, positions are created in the room 

where some have moved further forward, others 

have moved little forward. After the last question, 

everyone sees themselves in the room and is 

asked to look at where the fellow group members 

are stood. A snapshot emerges, which is now dis-

cussed. 

Preparation of activity 

To prepare this activity, you need printed role 

cards (see attachment) and a marked line in the 

room. The trainer introduces the method and says 

what the task is: "Each of you gets a card that says 

who you are. You all stand in a row. I formulate a 

statement. Whoever thinks that it applies to 

him/her in his role should take a step forward. 

Who thinks that this does not apply to his/her 

role, stays still. Then I say the next sentence and 

so on.... Let's see what happens." 

1) Decide which roles you want to assign and 

print them out. Prepare how to present the 

topic, goals and justification. 

2) Prepare the room: Chair circle and a lot of 

space for the line-up and the start line. 

3) Make people curious about the social constel-

lation. 

4) Prepare a flipchart or board to record the re-

sults. 

Implementation of activity 

1) Make clear what the constellation's task is; 

make sure everyone knows how the constella-

tion works.  

2) The participants take a close look at their re-

spective role cards. If they have any ques-

tions, they contact the trainer without their 

role becoming known to the others. 

3) The participants themselves decide whether 

they want to take a step forward in the status 

statements made by the moderator or not. In-

tervention at this point is avoided. 

4) After the last statement, everyone stays in 

place and only looks around to see how differ-

ently the roll carriers have moved.  

A discussion should take place in the position 

that everyone has taken.  

Assessment/ evaluation of activity 

1) The activity was successful when participants 

have discussed why progress was possible in 

so many different ways. 

2) Success is also evident when participants are 

able to verbalise feelings and express the limi-

tations of different social groups. 

Follow up 

A good follow up activity is to discuss the question 

of what human rights are. The access question is: 

What do you mean, quite spontaneously, what 

every human being, no matter where he/she lives, 

no matter how young or old he/she is, must be 

entitled to in the world?  
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Methodological tipps: 

► Role cards: 

► Unemployed 18-year-old man with secondary school leaving certificate, mother from Germany, 

father from Turkeyi 

► 35-year-old nurse, female, single 

► 54-year-old wheelchair user, writer 

► 26-year-old refugee, single. 

► 28-year-old social welfare recipient, female, drug addict 

► 17-year-old trainee in a laboratory, speaks Farsi, German & English, illegal residence status 

► 45-year-old owner of an Asian business, female, married to Chinese, three children 

► 30-year legacy of a company with 350 employees, Berlin, Germany 

► 16-year-old student of Egyptian origin with traditional Muslim background, female  

► 18-year-old school dropout, pregnant, unmarried 

► 18-year-old high school graduate, blind 

► 32-year-old woman, married, lesbian, with unfulfilled desire to have children 

► 20-year-old woman, HIV-positive, single 

► 35-year-old married EDP programmer, female 

► 40-year-old homosexual owner of a bookstore 

► 32-year-old Serbian Romni, married, three children 

► 47-year-old woman, unmarried, suffering from cancer 

► 55-year-old baker with flour intolerance and high blood pressure 

►  

► Evaluation questions (examples): 

► Do you have permanent accommodation where you can stay for a long time? (Housing situation) 

► Can you move freely everywhere, e.g. go on spontaneous trips or travel? (Freedom to travel) 

► Do you have a job that satisfies you and where you are recognized by others? (Work) 

► Can you walk alone at night? (Security) 

► Can you vote in the next election? (Participation) 

► Can you call the police in an emergency? (Protection) 

► Do you have health insurance and can always get the medical help you need? (Health care) 

►  

► Evaluation questions (examples)) 

► How did you feel with your assigned role? Does it feel good to be first? What questions were an 

obstacle to progress? How was the feeling of not being able to progress? Was it new to notice the 

limitations certain people live with? Why do we rarely perceive such limitations in normal everyday 

life? What can we change? 
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Hand-out for participants 

 

Your task: 

 

Aren´t we all the same?  

 
 (Source: pixabay.com) 

This game is about justice and injustice. Depending on 

how "normal" we are, it can often be easier or harder 

to participate. Are more admired or hostile or over-

looked? Let's take a closer look!  

Required Material 

► Role cards 

► Questionnaire  

► Flipchart for observations and results 

► Crepe tape or thread for line at end of room 

 

Get ready for the activity! 

 

(Source: pixabay.com) 

STEP 1 

Introduce the participants to the line-up, give 

everyone a hidden role card, and answer partic-

ipants' questions.  

Attention… 

The roles should 
remain secret, 
everyone knows 
only his role, not 
that of the oth-
ers. 

Do it… 

 

 (Source: pixabay.com) 

STEP 2 

As the trainer, say the first sentence loudly and 

make sure that the participants take a first step 

or hesitate and stop.  

Notes on Step 2 

Maybe it is neces-

sary to give a 

short instruction 

once again. 
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Your Notes: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 (Source: pixabay.com) 

STEP 3 

Now say all the sentences you have prepared 

one after the other and follow attentively how 

the participants are distributed in the room, 

what involuntary reactions there are, if there is 

hesitation, if someone might want to take two 

steps at once, if someone might change direc-

tion. 

Notes on Step 3 

Now avoid any in-
tervention, but 
observe carefully, 
especially emo-
tional impulses 
are important for 
the evaluation. 

The finish… 

 

 (Source: pixabay.com) 

STEP 4 

After the last question, ask the participants to 

stop, but to look around and see where the oth-

ers stand. If you like, ask some of them why 

they stand where they stand, what their roles 

were, and how they got to the position in the 

room. 

Then the evaluation should take place in the 

chair circle. Record your results on the flipchart. 

Notes on Step 4 

Don't forget to 
end the role play 
before you start 
the evaluation. 
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5.6. “Pretty things”  

The difference between a thing and a person seems clear. A thing cannot feel, cannot act and cannot make 

self-determined decisions: It does not live. It also seems clear that the handling of people and objects must 

therefore be designed differently. Nevertheless, people see themselves in the experience like a thing to be 

treated and not like a person to be regarded, which has feelings, which would like to live self-determined. 

The feminist approach of Martha Nussbaum “Objectification” from the anthology "Sex and Social Justice" 

is intended to approach this phenomenon. Using the 'Seven ways to treat a person as a thing', the partici-

pants will be introduced to the topic and will work out characteristics of objectification independently. In 

the critical examination of two music videos from pop culture, Nussbaum's theory will then be applied. 

(The idea of this exercise was taken from the website klicksafe.de). 

Abstract: 

The purpose of this exercise is to 
raise awareness of gender stere-
otypes. 

 

Abgestempelt 

(Source: pixabay.com) 

Topic: 

gender-related evaluation 
schemes 

Basic skills: 

Recognition of gender-biased 
evaluation schemes, sexism 

Keywords: 

gender stereotypes, pop culture, 
objectification, video analysis 

Cost: 

low 

Duration: 

1,5 hours 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning out-

comes 

This exercise aims to sensitize 

and raise awareness of sexism in 

everyday life and pop culture. 

The characteristics of reification 

of walnut are intended to intro-

duce the participants to the 

topic, and with the help of these 

characteristics, it should gener-

ally be easier for the participants 

to recognise and reflect on gen-

der-specific stigmatisations. 

 

Skills 

The skills trained in this exercise 

relate primarily to the following 

areas: 

► Critical Video Analysis 

► Awareness of stereotypical 

gender roles 

► Reflective handling of objecti-

fication of persons 

 

Competences 

The skills taught through this ex-

ercise relate to the appearance 

of women and men in pop cul-

ture and the media:  

► Dealing with media images of 

women and men 

► Sensitization of role stereo-

typical representations in 

pop culture 

Knowledge 

At the end of this exercise, the 

participants should have a differ-

entiated knowledge of the the-

ory of reification according to 

Nussbaum, in addition to the re-

lated topics such as everyday 

sexism and rape culture. 

► Characteristics of reification 

according to Martha Nuss-

baum 

► Everyday sexism 

► Rape-Culture 
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Activity description 

Follow the steps below to guide the following ex-

ercise. 

Pretty thing 

With the help of a music video or its parody, par-

ticipants will be made aware of the objectification 

of people in everyday life, in this case pop culture. 

Nussbaum's reflections provide the basis for a 

critical examination of this topic. 

 

Preparation of activity 

1) Preparation of the worksheets: Print out the 

worksheets to be found in the annex in suffi-

cient number (AB 1: Definition "reification"; 

AB 2: Table for video analysis) 

2) Research on the Internet the music video 

"Blurred Lines" by Robin Thicke and the par-

ody video "Defined Lines" by Auckland Univer-

sity's student group - the Law Revue Girls, to 

be able to play them to the group. 

3) Make sure that a second room is available: 

One half of the group should watch the music 

video, the other half should watch the parody 

video. 

4) Make sure that there is a blackboard or an al-

ternative possibility (e.g. poster, flipchart) to 

collect the results. 

Implementation of activity 

1) Introduction: „What´s the difference between 

a thing and a person?“ This question should 

be answered by the participants. To illustrate 

this, a participant can be compared to a chair. 

The results can be collected on the black-

board. 

2) Afterwards the participants are given the task 

to read the abstract ‚Seven ways to treat a per-

son like a thing‘ from the essay ‘Objectifica-

tion’ by the American philosopher Martha 

Nussbaum. The characteristics of reification ac-

cording to Nussbaum can be added to the al-

ready worked out results on the blackboard 

(can be helpful for the elaboration). 

3) The participants will be divided into two 

groups. One group watches the music video 

"Blurred Lines" by Robin Thicke. The other 

group watches the video "Defined Lines", a 

parody of Thicke's video. Both videos will now 

be analysed by the participants according to 

the characteristics of Nussbaum. The partici-

pants can write down their thoughts on the 

worksheet (see appendix). 

4) The results will now be discussed in a plenary. 

Helpful evaluation questions: "What is the 

same, how does the reification/abasement dif-

fer between women and men? It is important 

that each participant is clear that reification 

means the degradation of a person. The results 

can be collected in tabular form; for visualisa-

tion it helps to compare music video and par-

ody video (cross table: features, examples 

from music video, and examples from parody 

video). 

Assessment/ evaluation of activity 

1) The exercise is successful when the partici-

pants are sensitized to the topic of "reification 

of persons" within pop culture and more con-

sciously perceived characteristics of the deg-

radation of women and men. 

2) The participants can be asked to pay more at-

tention to this topic in their everyday life in or-

der to be able to react more consciously to the 

objectification of persons.  
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Follow up 

1) As an extension of this task, participants can 

search for music videos in which women and 

men treat each other respectfully 

2) If the instructor has the impression that the 

participants are already aware of the topic, 

Lady Gaga's lyrics "Do what you want with my 

body" can be discussed. Evaluation question: 

"Is a person also degraded in the text or is it 

self-determination if a person himself asks for 

the use of his own body? The problematic 

statement of the singer should be discussed in 

the context of everyday sexism, normalization 

tendencies of sexual violence up to a rape cul-

ture. 
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Methodological summary: 

► The participants of this exercise get to know the aspects of reification according to Martha 

Nussbaum. 

► In a further step, the participants can (re-)recognize the reification in a music video 

► Preparing the learning environment: providing the two videos; ensuring that two rooms are 

available; printing worksheets 

► Resources/materials needed: paper, pens, blackboard, chalk.... 

► Recommended activities for next steps  

► Deepening the subject matter, for example by researching other music videos that represent a 

respectful interaction between men and women. 

► For advanced learners: discussion about everyday sexism and Rape culture with the lyrics "Do what 

you want with my body" by Lady Gaga 
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Hand-out for participants 

 

Your task: 

 

 

 

 

 

 

 

 

 

 

Hand-out Pretty Thing  

 
Abgestempelt 

(Source: pixabay.com) 

In this exercise you will get to know different charac-

teristics of the reification of persons according to M. 

Nussbaum and apply them to a well-known example of 

pop culture: The music video "Blurred Lines" by Robin 

Thicke and his parody "Defined Lines" by a group of 

Auckland University students (The Law Revue Girls). 

Required Material 

► Board or poster, flipchart etc. 

► Worksheets (2 in total) 

► Chalk or greaseproof pencils 

► Music video "Blurred Lines" 

► Parody Video “Defined Lines“ 

 

Get ready for the activity! 

 

(Source:pixabay.com) 

STEP 1 

Discuss in a group what the difference is be-

tween a thing and a person. Collect the results 

on a blackboard/poster etc. 

Consider… 

To illustrate: 
What is the dif-
ference between 
a person and a 
chair? 
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Your Notes: 

 

 

 

 

 

 

 

 

Do it… 

 

(Source:pixabay.com) 

STEP 2 

Work out the characteristics of reification of 

persons according to Martha Nussbaum on the 

basis of the text. Collect the results in the ple-

num and add them to the already existing panel 

picture/poster. 

Notes on Step 
2 

For this task, 

you are wel-

come to use 

the table on 

Worksheet 2. 

 

(Source:pixabay.com) 

STEP 3 

Divide into two groups of approximately equal 

size. One group watches the music video while 

the other group watches the parody video. Pay 

attention to scenes that show the previously 

worked out features. 

Notes on Step 
3 

You are wel-
come to use 
the table on 
the worksheet 
for your notes. 

The finish… 

 

(Source:pixabay.com) 

STEP 4 

Discuss the video analysis results. Both groups 

should present their results. When evaluating, 

pay attention to how the reification differs be-

tween women and men. 

Notes on Step 4 

Complete the 
panel pic-
ture/poster by 
comparing the ex-
amples from the 
music video with 
those from the 
parody video. 
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Worksheet 1  
Please work out the characteristics of objectivities according to M. Nussbaum from the present text. 

(Source: Nussbaum, M.C. (1999). Objectification. In M. C. Nussbaum (Eds.), Sex and social Justice (S. 218–

223). Oxford, New York: Oxford University Press.) 
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Worksheet 2: 
Video analysis: Where is reification, i.e. degradation, shown in the video? Please assign the characteristics 

of reification according to Nussbaum corresponding to scenes from the video. 

 

Characteristics of reification according to 

Nussbaum 

Examples from the video 
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5.7. Discrimination in public places 

This activity wants to increase the knowledge of the learners with regards to discrimination in public 

places. Discrimination is the unjust or prejudicial treatment of different categories of people, especially on 

the grounds of race, age, or sex.  Learners will understand the importance of helping the victim due to the 

negative effects discrimination has. It is also vitally important to properly embed minority groups into the 

community so acts of discrimination are less. 

Abstract: 

Within this activity we want to 
ensure that learners understand 
the importance of having the 
courage to defend a victim of dis-
crimination. 

 

 

Topic: 

Discrimination in Public Places 

Basic skills: 

Decision making, problem solv-
ing, civic courage 

Keywords: 

Discrimination, courage, decision 
making 

Cost: 

Low 

Duration: 

Two hours 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning out-

comes 

The learning outcomes of this ac-

tivity are to ensure that the adult 

learners understand the im-

portance of using their civic 

courage and defending a victim 

of discrimination. All humans 

need to collaborate and get 

along to ensure a peaceful 

world. 

 

Skills 

The skills trained in this activity 

are: 

► Problem solving 

► Decision making 

► Civic Courage 

► Communication skills 

 

Competences 

We want the young learners to 

be competent enough to: 

► Act correctly in a situation 

where they feel somebody is 

being discriminated against 

► Defend the victim 

 

Knowledge 

The participants know at the end 

of the activity how to: 

► Act effectively to defend a 

victim 

► What action to take 
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Activity description 

Consider the following steps for the development 

of the activity. 

Discrimination Role-plays 

We are planning an activity whereby the adult 

learners will depict different methods of possible 

solutions to helping a victim of discrimination. 

This will be done via role play activities. The learn-

ers will also be given a small amount of time to re-

search some possible techniques. The learners will 

depict three different acts of discrimination and 

three different solutions. 

 

Preparation of activity 

There is very little preparation that needs to be 

done for this activity. The students will firstly re-

search different acts of discrimination and possi-

ble solutions before they decide which ones to 

act. Let them know what the task of this activity 

is: “In small groups, you will depict three acts of 

discrimination and three possible solutions". 

1) Ensure a room with enough computers has 

been selected. 

2) Ensure that there is an ample amount of pens 

and paper for the learners to make notes but 

also to take notes during the group discus-

sion. 

3) Create a positive atmosphere by selecting a 

classroom with enough chairs and tables, and 

working materials (flipcharts, scissors, paper, 

Hand-outs, etc.). 

 

Implementation of activity 

 
1) Be clear about the task of the activity and reas-

sure yourself that it is understood by every-

one. Also ask for some previous experience or 

special knowledge among the participants. 

2) The participants will be asked to spend around 

30 minutes researching different acts of dis-

crimination and noting their findings down. 

They should also research the possible solu-

tions to the different discrimination acts that 

they found. 

3) They should then be split into groups of 3 or 4 

and then given ample time to create three 

short role-plays, each depicting a different situ-

ation and solution. 

4) Upon watching everybody else’s role-plays, a 

group discussion should be facilitated by a 

teacher to ensure that the objectives of the ac-

tivity have been met.  

 

Assessment/ evaluation of activity 

 
1) The activity is considered to be a success if the 

participants are able to understand what dis-

crimination is and understand how to help de-

fend the victim. 

2) Incite learners to use the learning diaries to re-

flect the learning experience of this activity.  
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Methodological summary:  

► Working method: The original core information will be self-taught and then the objectives of the 

activity will be met via a facilitated group discussion. 

► Assessment/evaluation method:  

* Formative evaluation: Role-plays and group discussion. 

* Learning diaries - incite the learners to take notes of the most important things they learned 

(enhancing the ability to extract information and draw conclusions) 

► Methodological recommendation for implementation in existing training measures: 

* It is important to gain the learners' interest and to motivate them well for this task; they develop 

their civil courage competences and learn about suitable possibilities for action. 

► Learning environment preparation: classroom, chairs, computers, large space. 

► Resources/ materials needed: printer, paper, pens, computer, and large space. 

► Motivation drivers for learners: praise, be positive 
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Hand-out for participants 

 

Your task: 

 

Discrimination Role-plays  

 
 

Within this activity you will learn how to defend a vic-

tim of discrimination. Numerous different acts of dis-

crimination will be analysed and the best solution 

methods will be discussed. 

Required Material 

► Computer 

► Pens 

► Paper 

 

 

Get ready for the activity! 

 

 

STEP 1 

In groups of 3 or 4, you will be given half an 

hour to research different act of discrimination 

and their solutions. You will need to choose 

three that you think you can act out in a role 

play. 

 

 

Do it… 

 

  

STEP 2 

After selecting the situations that you are going 

to act, you will be given around 45 minutes to 

rehearse your three short role-plays. You will 

then act them to the rest of the group. 

 

 

 

STEP 3 

Whilst watching other groups act out their situ-

ations, notes should be taken with regards to 

the different act of discrimination and solution. 
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Your Notes: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The finish… 

 

 

STEP 4 

A group discussion will be facilitated, with the 

main topic of discussion being the solutions that 

were portrayed. What was good about them 

and what was bad? Could you act in a tense sit-

uation? 
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5.8. Dis(ability) 
Through this activity, we help participants discover the type of pressures faced by people from vulnerable 

groups from the environments in which they live, and sometimes even from their own families. Partici-

pants will realize that they differentiate between function and disability and, if we consider people with 

disabilities as a vulnerable group, they can influence and offer support through active involvement and 

empathy, addressing specific issues. 

Abstract: 

Through this activity we intend to 
motivate participants to develop 
attitudes of empathy, support 
the intervention to neutralize the 
discriminatory actions towards 
persons with disabilities or other 
vulnerable groups. 

 

(Source: www.portalroman.com) 

Topic: 

Disability 

Basic skills: 

civic courage 

Main factors: 

Attitude, motivation, education 

Keywords: 

Non-discriminatory attitude 

Cost: 

Small 

Duration: 

2-3 hours 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning out-

comes 

Learning outcomes of the activi-

ties are aimed at preparing par-

ticipants to be present and active 

in situations which require action 

from civil society, helping to de-

fend the rights of their fellow 

men and women, whoever they 

are, but above all, for people be-

longing to vulnerable groups.  

Skills 

► Skills needed to maximize the 

change in attitude and action 

in order to protect the rights 

of vulnerable groups 

► Options for education, self-ed-

ucation, motivation and self-

motivation 

► What factors can cause an in-

crease of the idea of failure, 

in detriment of the function-

ality   

Competences 

We want participants to be able 

to identify situations where their 

support is needed and to give un-

conditionally, sensible, empathic 

support through actions involving 

civic courage. Participants will be 

able to: 

► identify attitudes and actions 

isolated or high exposure to 

discrimination and aggres-

sion against persons belong-

ing to vulnerable groups   

► intervene in an appropriate 

manner to annihilate these 

interventions through dis-

criminatory diplomacy, civic 

courage, assertiveness, mo-

rality, ethics and social re-

sponsibility 

Knowledge 

Participants will recognize what 

types of needs people with disa-

bilities have and how they can be 

supported so as to deescalate 

discriminatory actions and to in-

tegrate more easily into the so-

cio-professional life.  

 The participants will be able to 

identify: 

► types of needs of people with 

disabilities 

► rights under the Charter rights 

of persons with disabilities 

► ways of interacting with peo-

ple with disabilities by high-

lighting functionality 

► methods of intervention to 

support people from vulnera-

ble groups 
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Activity description 

For this activity, consider the following next steps. 

Dis(ability) 

Participants will be encouraged to simulate differ-

ent disabilities through indoor an outdoor activi-

ties,with various tasks being completed in groups. 

They will be able to turn to their peers in order to 

carry out the work, designed to demonstrate 

physical, mental and emotional issues, so that 

they can realize the lifestyle that people with disa-

bility face, the aggressions of all kinds which they 

can be subjected to ,and how much they need 

protection and support from others to normalize 

their life. After this activity of out-door simula-

tions, participants will discuss how they felt and 

share their opinions regarding the understanding 

of people with disabilities 

Preparation of activity 

For the preparation of this activity, each partici-

pant is handed a written document and instructed 

not to read it until receiving an order to do so. 

Also, choose a venue that has easy access to an 

outdoor area. It is preferable that this exercise will 

be part of a broader training program, and the ac-

tivities will take place both in the classroom and 

outdoors. 

1) We will ensure that we have enough written 

material so that each participant is able to re-

ceive one full set 

2) We will ensure that the outer space enables 

identification of elements necessary to the ex-

ercise as such. Uneven terrain, stairs, wall pro-

jection that can be done, setting up a mini 

scene, a space made of concrete / asphalt 

that can write with chalk etc. 

3) We will prepare a list of clear instructions, to 

be communicated during the exercise, in cor-

relation with a previously prepared scenario 

and a checklist of materials necessary to the 

exercise. 

Implementation of activity 

1) Explain to the participants the workload, not-

ing that they will receive ongoing, additional 

orders. Make sure that they understand what 

they will have to do. 

2) Participants will work together throughout the 

activity. 

3) In a discussion with the trainer, each partici-

pant will propose to simulate some handicaps 

for which they will practice within the group. 

This will include certain degrees of functional 

"disability" (one or both hands are tied behind 

his back, feet can be linked together, well-

bonded so that movement becomes cumber-

some); they will need to adapt to the situation 

to be able to move, by jumping, using only one 

foot (in which case , for walking use support of 

the other participant, etc.). Other options may 

include impersonating other types of "disabil-

ity" or use a stickers stating the issue: "impos-

sible to stand up alone from a chair” (which 

suggest the situation of a person in wheelchair 

and so they will rely on the other pair to help 

them move around). Blindness can be simu-

lated by covering the eyes with fabric; being 

mute – just being silent and enable to speak; 

"deaf", etc. 

4) Participants intend to conduct an activity to-

gether; for example climbing of stairs or une-

ven terrain, avoiding obstacles, visiting a space 

or piece of nature, etc., attending a movie that 

is few minutes in duration, projected on an 

outside wall with hate speech and clear ele-

ments of discrimination for persons disabled. 

5) It is the stage in which participants are invited 

to sit in a circle on the floor or on some seats 
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already prepared in a quiet place, and discuss 

within the team the problems they faced and 

their impressions on understanding people 

with disabilities. 

6) At this stage, the large group is divided into 

two or three groups, enabling participants to 

work together in smaller groups and build a 

speech-making position to neutralize aggres-

sive speech heard earlier. They will appoint a 

representative to read this prepared speech. 

7) At closure, the participants sit in a circle and 

are again asked to list and report, in turn, emo-

tions, feelings, awareness and learnings ob-

tained by this activity.  

Assessment / evaluation of activity 

1) The trainer observes the entire activity of the 

participating parties, and considers criteria 

such as correct understanding of concepts, 

vocabulary, attitude, involvement, skills in the 

field of organization and coordination, capac-

ity analysis, etc. 

2) The end result, but also the contribution of 

each participant can easily be evaluated. 

Follow up 

Finally, the trainer should offer participants read-

ing materials for home study on non-discrimina-

tion, including support materials and how they 

consider discriminatory attitudes and actions 

against certain vulnerable target groups. They are 

asked to post on an online group their feedback. 

Such input should be provided within two weeks 

from the training, including proposing a recom-

mended approach described in max 10 lines for 

dealing with a case included in the reading mate-

rial.
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Methodological summary: 

► Working method: It requires an outdoor space for a large group, using simulation accompanied by a lot 

of movement and change of stimuli of all kinds. It appeals to small working groups where the group 

must be more efficient and take faster decisions. Conclusions will be debriefed in the plenary. Using 

didactic film, with a script prepared by the trainer (speech discrimination). 

► Assessment / evaluation method: * Observation: How do the participants interact? What business rules 

are created ad hoc than those received in the work instructions? What kind of personality are those 

who impose their views? They do it in the spirit of common effort? What findings do they extract 

during the exercise? What is the degree of motivation of participants to act in everyday life, according 

to the findings of the exercise? 

► Methodological recommendation for Implementation in existing training Measures: * Activity is 

enhanced by prior reading of technical material, including information on non-discrimination, human 

rights and, in particular, persons with disabilities.  

► Learning environment preparation: the work is done outdoors, in a place with uneven ground, outdoor 

setting, concrete / asphalt, quiet area for debate where we can place cushions / chairs / sunbeds, 

chairs, etc for 12 -14 participants 

► Resources / Materials Needed: scarves, canes, earplugs, string, tape, A4 paper, pens, screen; 

► Motivation drivers for learners: relaxed working atmosphere, enjoyable, entertaining guidance from the 

trainer, positive feedback etc. 

► Suggested activity to do next: Participants are asked to futher read additional materials received from 

the trainer, compare them with those concluded after exercise, reflect on them and if they have 

questions, submit them to the attention of the group at the next meeting or via group created 

WhatsApp / Facebook etc. 
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Hand-out for participants 

 

Your task: 

 

 

 

Dis(ability)  

 
(https://pixabay.com/de) 

During the activity participants will become aware of 

the support needed by people with disabilities, often 

subject to discriminatory attitudes / actions. They 

will be able to acknowledge the role and importance 

of their intervention to neutralize such actions and 

reduce their effects. 

Required Material 

► scarves 

► sticks 

► earplugs 

► rope 

► A4 paper 

► pens 

► chairs / cushions 

► projection screen 

 

 

Get ready for the activity! 

 

(https://pixabay.com/de) 

STEP 1 

Prepare the outdoor space activity which will 

take place in several distinct areas: the move-

ment, the visit, the projection of the film, the 

debate and the small group work on the mini-

stage. Prepare the Hand-outs and other work-

ing materials, taking into consideration the size 

of the group. 

Consider… 

Prepare yourself 
to moderate the 
activity (set time 
frame, take 
notes, observe 
group behaviour) 
and guide and 
support learners 
with the task. 

Do it ... 

https://pixabay.com/de/leistung-vereinbarung-waffen-3470201/
https://pixabay.com/de/geschäft-schreibtisch-dokument-hand-1868015/
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Your Notes: 

 

 

 

 

 

 

 

 

 (Https://pixabay.com/de) 

STEP 2 

Explain to the participants how they will work 

outdoors and that they will receive work in-

structions at each stage, so as not to become 

overwhelmed by too much information, threat-

ening the smooth running of the exercise.   

 

Notes on Step 2 

Make sure that 

everyone under-

stands the tasks, 

and guide the 

group works, if 

needed. 

 

(Https://pixabay.com/de) 

STEP 3 

Concluding stage begins, reflection, motivation 

for future civic actions. 

Keywords from trainer will be: empathy, emo-

tions, needs, rights, civic action, civic courage, 

attitude, intervention, satisfaction of being use-

ful, and quality of life. 

Notes on Step 3 

Questions to be 
prepared to fea-
ture the discus-
sion. 

The finish ... 

 

(Https://pixabay.com/de) 

STEP 4 

Finally, participants are invited to create a 

group on Facebook or another social media 

platform in which to submit, in maximum 10 

lines, the solutions for one of problems from 

the written material distributed by the trainer 

to read at home. The deadline is two weeks. 

Notes on Step 4 

Motivate partici-
pants to remain 
in a collaborative 
network and con-
tinue to develop 
in this way, rele-
vant civic cour-
age. 
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5.9. And they are us... 

Increase awareness of the existing barriers in social and professional integration of people from vulnerable 

groups, and discover ways of overcoming these barriers and discriminatory situations in general. Partici-

pants will realize that they can take action in such situations and can contribute to reducing this phenom-

enon, motivating themselves to stand up and take action. 

Abstract: 

Motivate participants to develop 
attitudes of empathy, and sup-
port and intervention to neutral-
ize the discriminatory actions 
aimed at people from vulnerable 
groups. 

 

(Source: www.pixabay.com) 

Topic: 

discrimination 

Basic skills: 

civic courage 

Main factors: 

Attitude, motivation, education 

Keywords: 

Non-discrimination, attitude, cre-
ativity, barriers, action, solution 

Cost: 

low 

Duration: 

2-3 hours 

rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺   

 

Description of learning out-

comes 

Preparing participants to engage 

and actively participate in situa-

tions which require civic action, 

especially in relation to people 

from vulnerable groups who 

need help to integrate into the 

social and professional environ-

ment.  

Skills 

► Acknowledge the importance 

of individual contributions in 

helping such causes and im-

prove the quality of life of 

vulnerable groups. 

► Identify the appropriate skills 

and behaviours expected for 

civically engaged people and 

become self-aware of poten-

tial gaps, as well as about 

potential ways to bridge the 

respective gaps through 

training & development.  

► What factors can drive ine-

quality especially in contexts 

of social and professional in-

tegration. 

Competences 

Participants will be able to rec-

ognize situations that need their 

support and will be able to offer 

it with empathy. 

Participants will be able to: 

► identify attitudes and actions 

that lead to discrimination 

and marginalization of per-

sons from vulnerable groups  

► intervene to discourage these 

discriminatory actions by us-

ing diplomacy, assertiveness, 

and social responsibility 

► actively promote the princi-

ples of non-discrimination 

and equal opportunities in 

their working environments  

Knowledge 

Participants will become aware 

of the needs and challenges 

faced by people from vulnerable 

groups and how to support them 

for an effective socio-profes-

sional integration. 
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Activity description 

For this activity, it will consider the next steps. 

And they are us... 

Participants will simulate a debate where they will 

be in the position to argue and defend the rights 

of people from vulnerable groups, supporting 

their integration into the labour market.  

They will work in groups of five, taking different 

roles such as: stigmatized person, employer, hu-

man resources manager, an employee of the or-

ganization, accompanying adviser.  

The trainer will provide the case scenario (for ex-

ample: “a HIV positive person wants to apply for a 

job in a beauty centre” or “A Roma person wants 

to engage with the children in a kindergarten 

carer ...”.) and the team will work to create the 

application and imagine the interview.   

Each scenario will have to have prepared two al-

ternate conclusions: one in which the person will 

be accepted by the employer and one where the 

application is declined, based not on discrimina-

tory elements but real arguments, valid within its 

competence, skills, fitness for the job etc.  

Each group will have to present to the other 

groups the alternatives developed and will review 

together the possible discriminatory elements 

used and how we can proceed in a correct interac-

tion observing ethics, morality, and inclusiveness.  

Participants can be offered a prize for creativity or 

similar to motivate them further.  

Preparation of activity 

Participants will be handed the cases and will be 

instructed on the process and expected out-

comes.  

Sufficient time will be allowed for the groups to 

work separately before the plenary debrief. 

1) We will ensure that the group, has certain ex-

perience in job interviews and enough infor-

mation about the characteristics of the vul-

nerable persons (or they are provided with it 

in the scenario debrief). 

Implementation of activity 

1) Explain participants the task, noting that dur-

ing the process, the interventions of the 

trainer will be minimal. They can ask at this 

stage as many questions clarifying the content 

and how to achieve the task. 

2) Form working groups with 4-5 participants 

where two roles will be fixed – employer and 

applicant, while the other participants will 

bevarious roles to be able to express various 

points of view. 

3) In Phase 1 participants will create the scripts 

and prepare the interview simulations, accord-

ing to the scenario provided (1h).  

4) In step 2 they will simulate the scenario in a 

role play, assisted by the trainers. The partici-

pants will be able to provide feedback on per-

formance, offer arguments, ways of solving the 

problem, etc. (using also the evaluation grid 

suggested by the trainer). 

5) The groups will debrief the exercise and dis-

cuss their impressions and experience, the 

challenges they faced and their reflection on 

how vulnerable groups can be supported effec-

tively. They will generate a list of potential so-

cio-professional barriers to integration of peo-

ple of different vulnerable groups, and ways in 

which these barriers could be overcome. 

6) The competition winners will be awarded 

based on the voting scores cumulated from the 

participants, in a fair and transparent manner. 

Assessment / evaluation of activity 

7) The trainer observes the entire activity of the 

participating parties, and takes into account 
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criteria such as vocabulary, attitude, involve-

ment, skills in the field of organization and co-

ordination, capacity analysis, problem solving 

ability, creativity, spontaneity, etc. 

8) The end result, but also the contribution of 

each participant will be evaluated 

Follow up 

Finally, the trainer offers participants to read 

again the conclusions written on flipchart, and 

then photograph and send to the others using 

dedicated channels on the social media group. 

They will be asked to have at least one comment / 

feedback / post intervention.
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Methodological summary: 

► Working method: The in-door work will be done in groups of 4-5 people, followed by a group debrief at 

the end, to conclude with all group participants. It appeals to participants as sources of information 

and experiences, and research on the Internet. The methods used then: simulation / mini-sketch, 

feedback, structuring, conclusion, change perspective, problem solving. Conclusion is plenary. Using 

competition as a way to motivate participants. 

► Assessment / evaluation method: * Observation: How do the participants complete the task? What 

business rules are created ad hoc than those received in the work instructions? What kind of 

personality are those who impose their views? They do it in the spirit of common effort? What 

produces awareness during the exercise? What is the degree of motivation of participants to act in 

everyday life, according to the findings of the exercise? 

► Methodological recommendation for Implementation in existing training Measures: * Activity is 

minimally supervised by a trainer to increase the success of creating a work environment. 

► Learning environment preparation: the work is done in generous conditions, allowing workgroups to 

create optimal conditions or in different places, because in the end, to be able to bring together in one 

room for simulations and conclusion,  

► Resources / Materials Needed: Internet, A4 paper, flipchart paper, markers, pens, etc., earplugs, string, 

tape, A4 paper, pens, screen; 

► Motivation for learners drivers: working atmosphere relaxed, enjoyable, entertaining, with minimal 

guidance from the trainer, positive feedback stimulation fair competition with clear criteria initially 

announced etc. 

► Suggested activity to do next: Participants are asked to read the conclusions of home exercise group 

received social media to reflect on and to have a minimal intervention / feedback etc. 
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Hand-out for participants 

 

Your task: 

 

 

 

 

  

And they are like us...  

 
(https://pixabay.com/de) 

During the activity participants will become aware of 

the existence of discrimination, marginalization and 

segregation of people from vulnerable groups and 

the existence of barriers to their integration into so-

cial and professional environments, but also that 

there are solutions to this problem, with emphasis 

on us to bring an end to this problem.  

Required Material 

► Internet access 

► work instructions 

► flipchart paper 

► A4 paper 

► pens 

► markers 

 

 

Get ready for the activity! 

 

(https://pixabay.com/de) 

STEP 1 

Prepare the space where the activity will take 

place: a larger hall, which occurs around the ac-

tivity or small halls for the first part of the activ-

ity and a larger hall for simulations and conclu-

sion / feedback. 

Consider… 

Moderate the ac-
tivity (set time 
frame, take 
notes, observe 
group behaviour) 
and guide and 
support learners 
with the task. 

https://pixabay.com/de/leistung-vereinbarung-waffen-3470201/
https://pixabay.com/de/geschäft-schreibtisch-dokument-hand-1868015/
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Your Notes: 

 

 

 

 

 

 

 

Do it ... 

 

 (Https://pixabay.com/de) 

STEP 2 

Explain to participants the exercise, and that 

your intervention will be minimal, giving them 

space to work autonomously.  

 

Notes on Step 2 

Make sure every-

one understands 

the tasks and 

guide the group 

work when/if 

Needed. 

 

(Https://pixabay.com/de) 

STEP 3 

Stimulate the sharing of reflections and takea-

ways. 

Keywords from trainer will be: empathy, needs, 

rights, non-discrimination, civic action, attitude, 

intervention, satisfaction of being useful, and 

quality of life. 

Notes on Step 3 

Prepare support-
ing questions to 
feature in the dis-
cussion 

The finish ... 

 

(Https://pixabay.com/de) 

STEP 4 

Finally, participants are invited to create a 

group on Facebook or another social environ-

ment in which to receive the conclusions of the 

exercise, which return with feedback / sugges-

tions / issues untouched etc. a brief or exten-

sive surgery. 

Notes on Step 4 

Motivate partici-
pants to remain 
in a collaborative 
network and con-
tinue to develop 
in this way, rele-
vant civic cour-
age. 
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5.10. Supporting Minority Groups 

This activity wants to emphasise the difficulties that minority group’s face all over the world. These minor-

ity groups range from groups such as the LGBTQ community to smaller ethnic groups in large communities. 

Discrimination against minority groups can make life very difficult for the victims and integrating into nor-

mal society can be very challenging.  This activity will specifically encourage learners to understand the 

importance of supporting minority groups and ensuring that they are not discriminated against.

Abstract: 

Within this activity we want the 
learners to understand the difficul-
ties that minority groups face. This 
will be done via group presenta-
tions and research activities, final-
ized with a group discussion. 

 

 

Topic: 

Supporting Minority Groups 

Basic skills: 

Presentation skills, Communica-
tion, Organisation, Research, Time 
management 

Keywords: 

Minority Groups, Communication 

Cost: 

Low 

Duration: 

Two hours 

Rating: 

(Tick the smiley to remember how 
much you liked it!) 

☺     

 

Description of learning out-

comes 

The learning outcomes of this ac-

tivity are to ensure that learners 

are able to understand the diffi-

culties that different minority 

groups have to face and that the 

learners understand the im-

portance of successfully integrat-

ing and supporting minority 

groups. 

Skills 

The skills trained in this activity 

are more related to both civic 

courage and general soft and 

hard skills that are useful when 

employing for jobs. The skills 

trained are: 

► Communication and presen-

tation skills 

► Organisation and time man-

agement 

► Research and fact finding 

 

Competences 

We want the young learners to 

be competent enough to: 

► Help minority groups inte-

grate into society 

► Present to a group of people 

comfortably 

 

Knowledge 

The participants know at the end 

of the activity: 

► Difficulties that minority 

groups often face 

► Importance to help integrate 

minority groups into society 

 



 

 
 
This project n° 2018-1-UK01-KA204-048016 has been funded with support from the European 
Commission. This publication reflects the views only of the author, and the Commission cannot 
be held responsible for any use which may be made of the information contained therein. 

204 
 

 

Activity description 

Consider the following steps for the development 

of the activity. 

Minority Group Self-research and Presentation 

We are planning an activity whereby the adult 

learners are split into small groups of 3 or 4 and 

are required to research one minority group and 

then give a presentation to the larger group that 

will address the objectives. The presentation 

should provide information of the minority group, 

stats and facts, problems often faced by the mi-

nority group and reasons for integrating the mi-

nority group into society. Upon seeing each 

group’s presentation, a group discussion should 

be facilitated to discuss the newfound infor-

mation. 

 

Preparation of activity 

Preparation for this activity will be very easy being 

as little is required to be prepared. The only thing 

that will need to be prepared is a list of 10 minor-

ity groups so that each group will have a minority 

group to research, and a list of questions that the 

presentations will have to answer so that the 

larger group understands the key ideas and can 

meet the lesson objectives. Let them know what 

the task of this activity is: “In smaller groups, you 

will be required to research a given minority 

group and then create a small presentation to in-

form the larger group of your findings". 

1) Prepare a list of 10 minority groups and print 

out. 

2) Prepare a list of questions to hand to groups 

that will ensure each presentation achieves 

the objectives. 

3) Ensure that a room has been chosen that has 

enough computers to work on the presenta-

tions. 

 

Implementation of activity 

 
1) Be clear about the task of the activity and reas-

sure yourself that it is understood by every-

one. Also ask for some previous experience or 

special knowledge among the participants. 

2) Split the larger group into smaller groups of 3 

or 4 and assign each group a minority group 

from society to research. 

3) Hand out the piece of paper containing the 

specific questions to research and include in 

the presentation and then provide the smaller 

groups with around an hour to prepare their 

presentations. 

4) Listen to all presentations and then facilitate a 

group discussion on the findings. 

 

Assessment/ evaluation of activity 

 
1) The activity is considered to be a success if the 

participants are able to understand the diffi-

culties faced by minority groups. 

2) Incite learners to use the learning diaries to re-

flect the learning experience of this activity.  
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Methodological summary: 

► Working method: Information should be self-researched by the learners and then taught to the 

other learners in the form of a presentation. 

► Assessment/evaluation method:  

* Formative evaluation: A group discussion will be facilitated by a teacher.  

* Learning diaries - incite the learners to take notes of the most important things they learned 

(enhancing the ability to extract information and draw conclusions) 

► Methodological recommendation for implementation in existing training measures: 

* It is important to gain the learners' interest and to motivate them well for this task; they develop 

their civil courage competences and learn about suitable possibilities for action. 

► Learning environment preparation: A room with a large amount of computers so that groups can 

research information and prepare their presentations. 

► Resources/ materials needed: printer, paper, pens, computers 

► Motivation drivers for learners: praise, be positive 
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Hand-out for participants 

 

Your task: 

 

Minority Group Self-research and Presentation  

 
 

Within this activity you learn about minority groups in 

society and the struggles that they commonly face. It 

can be hard for some groups to integrate into new 

communities so this activity will help you understand 

their problems and the importance to help them be-

come an integrating community. 

Required Material 

► Computers 

 

Get ready for the activity! 

 

 

STEP 1 

You will be split into smaller groups and you will 

be given a minority group to research. Sit down 

as a group and find out whether any of you 

know anything about your given minority 

group. Mind mapping your initial knowledge 

could be a good start to the task. 

 

 

Do it… 

 

 

STEP 2 

You will now be given a Hand-out containing 

numerous questions. You are required to de-

velop a 5 minute presentation about your mi-

nority group. Ensure that your presentation an-

swers the given questions. 

Notes on Step 
2 

Is there any-

thing else that 

you could in-

clude to fur-

ther the 

knowledge of 

yourselves and 

other learn-

ers? 
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Your Notes: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

STEP 3 

Upon completion of your presentation, you will 

present to the rest of the group and you will 

also listen to everybody else’s presentations.  

Notes on Step 
3 

Ensure to make 
notes from 
other people’s 
presentations 
so that you can 
contribute to 
the group dis-
cussion 

The finish… 

 

 

STEP 4 

A group discussion will now be facilitated to en-

sure the lesson objectives have been under-

stood. 
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5.11. Stop the indifference!  

The aim of this activity is to get participants to acknowledge the importance of campaigning for a good 

cause, and to understand the moral obligation to offer support and help people in need as well as the 

importance of strong communication to get the message across effectively. 

Abstract: 

Motivate participants to get ac-
tively involved in support cam-
paigns to support civic initiatives, 
as well as to acknowledge the 
power of adequate communica-
tion for their success.  

 

(Source: www.pixabay.com) 

Topic: 

civic courage 

Basic skills: 

civic courage 

Main factors: 

Collaboration, motivation, educa-
tion 

Keywords: 

Civic initiative, organization, mes-
sage, communication 

Cost: 

environment 

Duration: 

4 hours 

rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺   

 

Description of learning out-

comes 

Participants will be more open to 

respond to a call for action and 

support of civic campaigns and 

will be considerate of the im-

portance of delivering a coher-

ent and impactful message to 

enhance the success chances of 

the campaigns.  

Skills 

► Participants will become 

aware of: 

► Factors influencing the suc-

cess of civic campaigns 

► Key roles & functions neces-

sary for the success of the 

campaigns 

► Key competences needed, 

potential individual gaps and 

ways to mitigate them 

Competences 

Participants will correctly iden-

tify situations that require civic 

intervention and will be able to 

generate creative solutions to 

design effective, high impact 

specific campaigns. 

Participants will be able to: 

► Identify social and civic needs 

fully that have strong call for 

action 

► Design awareness campaigns 

that can be scaled up to gen-

erate high impact 

► Formulate messages with 

high impact 

Knowledge 

To conclude, the participants will 

know the stages and steps nec-

essary to organize education and 

awareness campaigns. 

 They will know: 

► The steps of a PR campaign 

► Necessary resources 

► Role of influencers and opin-

ion leaders 

► Criteria for formulation and 

choice of messages 
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Activity description 

For this activity, it will consider the next steps. 

Stop the indifference! 

Participants will work in groups of 5-6 participants 

where they will simulate the preparation and 

launch of two awareness campaigns, based on 

case studies prepared by the trainers. The groups 

will compete on the same topic. 

They will work in separate rooms, based on simi-

lar instructions and resources available. 

The exercise will simulate as realistic as possible 

the actual campaign effort, with both indoor 

(preparation of the campaign) and outdoor activi-

ties (pitching & voting) also involving the public.  

Preparation of activity 

Clear case instructions will be made available to 

participants, together with the necessary re-

sources to prepare the campaign (flipchart paper, 

markers, colours, markers, glue, scissors, maga-

zines and books with images, glazed paper, crepe 

paper, balloons etc.). Participants will be encour-

aged to be creative and focus on powerful mes-

sages. 

For the outdoor campaign running and pitching, a 

proper venue needs to be selected, including with 

access for a potential audience to engage in the 

exercise.  

Implementation of activity 

1) Setup two equal sub-groups and debrief the 

participants on the rules and process of the 

exercise, including logistical aspects. Cam-

paign theme will be consistent with civic call 

to action "Stop the indifference!" 

2) Resources distribution. Participants should be 

handed the necessary resources and the cam-

paign preparation phase can start, with a fixed 

deadline allocated (2-3 h) by when all materi-

als, campaign messages and presentation ma-

terials will need to be ready.  

3) Out-door stage: the two groups and the 

trainer move for about 1.5 hours in a place 

with access to the friendly, but unbiased pub-

lic audience. Pitch the campaign in front of 

the public to get votes for each team. For the 

group winner, the trainer has prepared sym-

bolic prizes (ex. Medals, diplomas, balloons, 

etc.) 

4) Debrief: participants will return to the training 

room for the debriefing on the exercise, shar-

ing own experience and feeling, as well as key 

ideas to take away. 

Assessment / evaluation of activity 

1) The trainer observes the entire activity of the 

participating parties, and takes into account 

criteria such as compliance with the main ele-

ments of a campaign, vocabulary, attitude, in-

volvement, skills in the field of organization 

and coordination, creativity, spontaneity, etc. 

2) The end result, but also the contribution of 

each participant can be easily evaluated 

Follow up 

The group will be handed out comments from the 

public and will be invited to reflect and consider 

appropriate further actions in view of future simi-

lar situations.  
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Methodological summary: 

► Working method: We work in small groups stimulating the participation of all members and the 

development of initiative, creativity, ability to work in a team and to assume roles defined  

► Assessment / evaluation method: * Observation: How do the participants complete the task? What 

business rules are created ad hoc? What kind of reasoning are those who impose their point of view as 

opposed to others? They do it in the spirit of common Eforie? What product awareness exercise? What 

is the degree of motivation of participants to act in everyday life, according to those experienced 

► Recommendation for Implementation in existing methodological training Measures: * Except initial 

instructions that must be very clear, the trainer gives separate instructions and support along the way, 

to leave room for the spirit of competition between workgroups 

► Learning environment Preparation: room / hall with tables and chairs, computer, printer, projector, 

Internet  

► Resources / Materials Needed: flipchart paper, A4 paper, markers, pen, colors, markers, glue, scissors, 

magazines, newspapers, books from which portion is clipped, glazed paper, crepe paper, balloons etc. 

► Motivation for learners drivers: space pleasant working atmosphere relaxed, guide the trainer, final 

feedback etc. 

► Suggested activity to do next: Participants are asked to continue the campaign by sending the winning 

message in groups of friends that are on a social media for one week and monitor the reactions of those 

approached 
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Hand-out for participants 

 

Your task: 

 

Stop the indifference!  

 
(https://pixabay.com/de) 

During the activity participants are invited to simulate 

two awareness campaigns combatting the issue from 

the situation-problem provided by the trainer.  

Required Material 

► A4 paper 

► Flipchart paper 

► markers, pen, colours, markers, glue, scissors 

► magazines, newspapers, books with suggestive 

images of glazed paper, crepe paper, balloons 

etc. 

 

Get ready for the activity! 

 

(https://pixabay.com/de) 

STEP 1 

Prepare two rooms and ensure that they are 

properly equipped to allow editing, printing, 

work table etc. Group 5 participants. 

I consider… 

Prepare the nec-
essary tools and 
give clear work 
instructions. 

Do it ... 

 

 (Https://pixabay.com/de) 

STEP 2 

Organize working groups and communicate to 

each group the instructions & deadlines. The 

participant time for this step - 2 hours 

Notes on Step 2 

Make sure every-

one understands 

the tasks. 

https://pixabay.com/de/leistung-vereinbarung-waffen-3470201/
https://pixabay.com/de/geschäft-schreibtisch-dokument-hand-1868015/
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Your Notes: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(Https://pixabay.com/de) 

STEP 3 

Start the outdoor campaigning, voting and 

awarding messages. Given time - 1.5 h 

 

Notes on Step 3 

Notice carefully 
the activities and 
products, partici-
pants, so you can 
prepare feedback 

The finish ... 

 

(Https://pixabay.com/de) 

STEP 4 

Finally, formulate feedback for individuals and 

groups, taking into account what you observed 

during the activity. Participants should take 

their work home and share it online. 

Notes on Step 4 

Motivate partici-
pants to remain 
in a collaborative 
network and con-
tinue to develop 
in this way, com-
petence "civic 
courage" 
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5.12. Lecture day 
This activity wants to include the experiences of professionals involved in anti-discriminatory work as a 

valuable resource for learners to use in the training of civil courage. Professionals, who are familiar with a 

variety of cases of discrimination have specific expertise and know how to deal with them at different 

levels, whether it is discrimination at the workplace, open racism or prevention of certain groups from 

social participation. 

In the frame of a visit (at an organisation or by a professional), professionals will share their knowledge 

regarding dealing with cases of active discrimination against disadvantaged/vulnerable individuals or 

groups. Based on a peer-learning approach, learners will develop their own workshop on civil courage.   

Abstract: 

Within this activity we want to 
engage learners to actively elab-
orate approaches to deal with 
cases of discrimination.  

 

(Source: https://pixabay.com/de) 

Topic: 

Civil courage 

Basic skills: 

Civil courage 

Main factors: 

Listening, learn from others 

Keywords: 

Discrimination 

Cost: 

Intermediate 

Duration: 

2 hours 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning out-

comes 

The learning outcomes of this ac-

tivity are to enhance learners’ 

engagement for civil courage by 

getting acquainted with 

knowledge and approaches from 

a professional involved in anti-

discriminatory work.  

Skills 

The skills trained in this activity 

are related to the independent 

dealing of learners with infor-

mation they received on the 

topic of discrimination. They will 

be able to 

► listen actively and ask ques-

tions that support their un-

derstanding 

► filter information and draw 

conclusions for actions 

► use information received to 

develop an individual ap-

proach for civil courage 

against discrimination 

 

Competences 

We want learners to be compe-

tent to independently elaborate 

an approach to tackle discrimina-

tion. They are able to 

► communicate their approach 

towards anti-discrimination 

to others clearly 

► speak up in situations that in-

volve discrimination   

► interact with organisations in 

the field to work together on 

a case of discrimination 

Knowledge 

The learners know at the end of 

the activity that active tackling of 

discrimination involves several 

ways of action and that it re-

quires knowledge to be able to 

master these. They know that 

► discrimination is against the 

law 

► information and knowledge 

can be powerful tools to 

tackle discrimination  

► there are several options for 

dealing with discrimination, 

which have to evaluated and 

used according to the situa-

tion
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Activity description 

Consider the following steps for the development 

of the activity. 

Lecture day 

We are planning to give learners the opportunity 

to exchange experiences with a professional in-

volved in anti-discriminatory work. Learners will 

visit the organisation`s premises, or the profes-

sional will visit the class to give a lecture.  

If both is not possible, the activity alternatively 

can include watching a movie related to the topic, 

a stage play, an online lecture, etc.  

Following the lecture, learners are asked to de-

velop a workshop for civil courage that addresses 

the target group that they work with. They can 

use the information from the lecture, but also 

what they learned in this training.  

 

Preparation of activity 

For the preparation of this activity, it is important 

to organise the meeting with the professional. For 

this purpose, existing contacts with related organ-

isations can be used or research conducted on or-

ganisations in the area that deals with the topic of 

anti-discrimination and/or civil courage. 

1) Also the employer organisation has to be in-

formed about the plan of having a lecture 

with an external professional. 

2) The responsible person from the wished organ-

isation has to be contacted to ask for the pos-

sibility of having a lecture by one of the pro-

fessionals involved in anti-discriminatory 

work. 

3) Date, time frame, costs, place and content of 

the lecture have to be planned and agreed on 

(with own and other organisation). 

4) Learners are informed about the visit and de-

tails are clarified (e.g. travel costs). 

5) The purpose and aim of the lecture is commu-

nicated to learners.  

6) Learners are asked to prepare questions. 

 

Implementation of activity 

1) Give a short introduction on the lecture. 

2) The learners are asked to take notes, listen 

carefully, ask questions and give feedback. 

3) After the lecture, close the session and make a 

short break. After the break, initiate a reflec-

tion round to discuss the key messages from 

the lecture. 

4) Following the lecture, learners develop a work-

shop for civil courage that addresses the target 

group they work with.  

5) It is up to them to elaborate the workshop, but 

should include information from the lecture. 

Assessment/ evaluation of activity 

1) The questions they prepared and asked can be 

used as assessment. 

2) The contribution to the reflection/discussion 

round after the lecture can support the assess 

learners’ engagement.  

3) The workshop they developed is the main part 

of assessment.  

 

Follow up 

If there is enough time, some of the workshops 

can be conducted. If not, they are shortly pre-

sented by learners. The whole group discusses the 

day and draws conclusions. 
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Methodological summary: 

► Working method: Peer learning, active listening  

► Assessment/evaluation method:  

* Observation: The questions they prepared and asked can be used as assessment. 

► * The contribution to the reflection/discussion round after the lecture. 

► * The developed workshop. 

► Methodological recommendation for implementation in existing training measures: 

* This activity can be used to introduce learners to the topic (in this case discrimination). A lecture 

by a professional can support learners’ understanding, but also give them an idea on how to work 

with the topic.  

► * This activity can also be used complementary to other measures to give learners an in-depth 

knowledge of a topic. 

► In any case, the lecture should be designed according to learners’ level of knowledge. 

► Learning environment preparation: organisation of the lecture and related preparatory work, 

classroom, chairs (arranged), PC 

► Resources/ materials needed: paper, pens, PC  

► Motivation drivers for learners: working outside the classroom, listening to interesting and practical 

cases from other professionals, independent elaboration of a workshop  

► Suggested activity to do next: Reflection and discussion on the work and lecture 
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Hand-out for participants 

 

Your task: 

 

 

 

 

 

 

 

Lecture day  

 
(https://pixabay.com/de) 

Within this activity learners will be introduced to the 

experiences of a professional involved in anti-discrimi-

natory work. They will learn from him/her and use 

their newly acquired knowledge to develop a work-

shop on the topic.   

Required Material 

► paper  

► pens 

► PC  

 

Get ready for the activity! 

 

(https://pixabay.com/de) 

STEP 1 

Explain the activity to learners. Ask them to pre-

pare questions for the lecture of the profes-

sional.  Tell them to take notes, which are 

needed for the development of their workshop. 

Create a setting, in which all those present feel 

comfortable, e.g. through the arrangement of 

seats. Inform learners about the organisation 

and clarify the connection to civil courage. As-

sure that everyone is punctual, e.g. by schedul-

ing the lecture not first in the morning, but one 

hour later. 

Consider… 

Prepare learners 
for the lecture, 
especially if you 
visit the organisa-
tion.  

https://pixabay.com/de/leistung-vereinbarung-waffen-3470201/
https://pixabay.com/de/geschäft-schreibtisch-dokument-hand-1868015/
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Your Notes: 

 

 

 

 

 

Do it… 

 

 (https://pixabay.com/de) 

STEP 2 

During the lecture, learners are asked to listen 

and take notes. If it is previously agreed with 

the external lecturer, the meeting can also be 

made more interactive.  

 

After the lecture, ask if learners have remaining 

questions.  

Notes on Step 
2 

Listen to the 

lecture and 

observe learn-

ers. If neces-

sary, guide the 

lecture by ask-

ing questions.   

 

(https://pixabay.com/de) 

STEP 3 

After the lecture, set a break. After the break, 

discuss as a group about the recently received 

information, related impressions, etc.  

 

Notes on Step 
3 

Let learners 
speak openly 
about positive 
aspects, but 
also issues 
that arose.  

The finish… 

 

(https://pixabay.com/de) 

STEP 4 

Now, it’s the learners’ turn to develop a work-

shop on civil courage/anti-discrimination based 

on what they learned from the lecture. This is 

an individual work.  Set a time frame. Go 

around and ask learners, if the need support. 

Clarify that this task is not about creativity, but 

how well learners used the information they re-

ceived to develop their own approach.  

 

Notes on Step 4 

In case some 
learners need a 
PC, handicraft 
material, etc. 
prepare options 
for them.  
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6. Empowerment for civil courage  

6.1. Basics of and introduction to civil courage training 
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6.1.1. Portrait of the civil courageous  

This activity aims to identify a set of skills and competences relevant to define the profile of a person who 

demonstrates civil courage. While it will be clearly highlighted that civil courage is not necessarily inher-

ited, but a developed attitude, participants will learn that civil courage can be fostered through education, 

self-learning and adjustment, as well as following role-models. We are more often than not unwilling wit-

nesses to various incidents. We should not turn a blind eye, but we should stand up and defend ourselves 

and others. The participants will further use the profile developed as reference to identify and assess the 

civil courage.  

Abstract: 

Within this activity we intend to 
motivate participants to find 
their own strength and style in 
developing civil courage and act-
ing according to its spirit.  

(Source: www.portalroman.com ) 

Topic: 

Civil courage 

Basic skills: 

Civil courage 

Main factors: 

Education, motivation 

Keywords: 

Models, development of compe-
tences, attitude 

Cost: 

low 

Duration: 

1 hour 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning out-

comes 

Main learning outcome will be the 

participants’ awareness and level 

of pre-set attitudes towards injus-

tice and wrong-doing in various 

situations where civil courage is 

required.  

Skills 

At the end of this activity, partici-

pants will be able to: 

► Identify the necessary skills and 

basic competences of civil 

courageous people 

► Identify most effective options 

for self-education  

► Identify examples and choose 

their own role models to fol-

low  

Competences 

Intention is for the participants to 

become aware of their own skills 

and competences relevant for en-

hancing their profile of civil cour-

age, as well as their potential to 

further develop it. 

Furthermore, the participants will 

also be aware that they need to 

make daily use of these compe-

tences in a responsible manner, 

becoming themselves models for 

the others. They will be able to: 

► recognize a model of civil cour-

age according to the skills it 

demonstrates  

► compare their skills against the 

model  

► act permanently to increase 

own competences 

Knowledge 

The participants are expected to 

know by the end of this activity 

that there are several skills and 

competences required to create 

an ideal profile of a civil coura-

geous person and all these can be 

developed through exercise, shar-

ing of best practice and being 

open to change and improve con-

stantly. They will be aware of: 

► how they can further develop 

their competences 

► who are their role-models and 

how they can learn from them 

to be able to react in different 

situations 

► every situation is particular and 

behaviour has to be adapted 

accordingly in a responsible 

manner
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Activity description 

Consider the following steps for the development 

of the activity. 

Portrait of the civil courageous 

Participants will work in small groups to identify a 

list of ideal skills and competences defining the 

profile of civil engaged persons. The information 

will be reviewed and classified by each group and 

presented to the rest of the participants. Further 

on, each participant will map his/her own compe-

tences against the respective ideal profile and 

identify the gaps to be retained for further devel-

opment. 

Preparation of activity 

In preparation for this activity, all participants will 

receive specific hand-outs, and detailed instruc-

tions on the activity will be provided to the entire 

group.  

1) Make sure there are enough hand-out copies 

covering the theory input. 

2) Powerpoint presentation should be available 

for the use of the trainer to explain the activ-

ity steps and expected deliverables 

3) Each group should have dedicated space to dis-

cuss and brainstorm together without disturb-

ing the other groups. 

4) Each group has at its disposal necessary mate-

rials (flipchart paper, post-it and pens). 

Implementation of activity 

1) Check periodically if all information was re-

ceived and understood properly by the group, 

as well as if there are any additional clarifica-

tions necessary.  

2) The participants will be split in groups of max 

5-6 persons. 

3) Every group can decide on the group name and 

choose a participant who will present the re-

sult of their discussions to the other partici-

pants.  

4) The groups will generate each a list of skills 

and competences relevant to a person with 

civil courage. 

5) The participants will review and classify in each 

group the respective skills and competences, 

grouping them as: mandatory, necessary, and 

nice to have. 

6) Every group will build a symbolic wall using 

post-its, having noted on each a particular skill 

or competences. The wall will be the flipchart, 

and the foundation of the wall will be com-

prised of the post-its related to Mandatory 

skills, the body of the wall will be made of Nec-

essary skills, while the top of the wall will be 

made of nice to have traits.  

7) Each group will present its results. 

8) The whole group will discuss the respective 

conclusions, aiming to select a common list 

and a unique arrangement that can be used to 

represent the ideal portrait of a civil engaged 

person.  

9) This will be a step of self-reflection and self-

evaluation: Do I have these competences? If I 

don’t, how can I get them?  

10) Finally the group will discuss options and ways 

to increase one’s competences 

Assessment/ evaluation of activity 

The learning diaries discussion in small groups will 

be observed to assess the level of engagement 

and active involvement. 

Follow up 

In a further step participants will be asked to an-

swer, individually and as a group, the following 

questions:  

• What changes can be expected in society 

if I develop these skills?  

• How can I overcome obstacles?
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Methodological summary: 

► Working method: Working in small groups, followed by presentation, comparison, analysis, conclusion, 

reflection and discussion 

► Assessment/evaluation method:  

► * Learning diaries - incite the learners to take notes of the new insights, the examination and/or 

following discussion brings out (enhancing the ability to extract information and draw conclusions) 

► * Observation: How do learners act in small group discussion? Do they show interest in the topic? How 

is their engagement regarding the evaluation of options for the final list of skills and competences? 

► Methodological recommendation for implementation in existing training measures: 

* This activity can be used as complementary measure after learners received a theoretical input on 

e.g. the different definition of civil courage, how culture influences activism etc. The discussion should 

take place in a safe space, in which learners can speak openly. Ideally, they already knows each other.   

► Learning environment preparation: classroom, chairs 

► Resources/ materials needed: post-it, flipchart paper, pens 

► Motivation drivers for learners: space for discussion, provision of guidance by asking questions and 

offering support, feedback and appreciative dealing with every comment 

► Suggested activity to do next: Learners are asked to make a weekly diary with observed incidents, civil 

courage needed competences, whenever s-/he intervened etc. 
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Hand-out for participants 

 

Your task: 

 

 

 

 

 

 

 

 

 

 

Portrait of the civil engaged person 

 

 

Within this activity learners receive information about 

civil courage, so then they can build an ideal portrait 

and relate to it.    

Required Material 

► post-it 

► flipchart paper 

► pens 

 

Get ready for the activity! 

 

 

(https://pixabay.com/de) 

STEP 1 

Prepare a classroom with enough space for 

small groups to find an undisturbed place for 

discussion. For the activity, post-it, pens and 

flipchart paper are needed. Provide printed cop-

ies of the theory part or show it on slides. 

Consider… 

Prepare yourself 
to moderate the 
activity (set time 
frame, take 
notes, observe 
group behaviour) 
and guide and 
support learners 
with the task. 

https://pixabay.com/de/geschäft-schreibtisch-dokument-hand-1868015/
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Your Notes: 

 

 

 

 

 

 

Do it… 

 

 

 (https://pixabay.com/de) 

STEP 2 

Divide learners into small groups and give them 

instructions. Let them discuss within the group, 

but walk around from time to time to check, if 

the discussion is in progress. Clarify, that there 

are no wrong or right comments.  

After 20 min, each group presents its results. 

The whole group discusses, negotiates, anal-

yses, and decides the final list. 

After that, let them reflect and self-assess for 

10 min. 

Notes on Step 
2 

Make sure 

that everyone 

understands 

the tasks and 

guide the 

group works, if 

needed. 

 

 

(https://pixabay.com/de) 

STEP 3 

After the reflections and self-assessment, bring 

them back to the plenary for discussing some 

way to develop their skills and competences.  

Notes on Step 
3 

Prepare ques-
tions to facili-
tate the dis-
cussion 

The finish… 

 

 

(https://pixabay.com/de) 

STEP 4 

Finally, the whole group is invited to continue 

this activity in the next week and to make a 

weekly diary with observed incidents, civil cour-

age needed competences, whenever he inter-

vened 

Notes on Step 4 

Engage learners 
to review their 
proposals and fo-
cus on a com-
monly agreed 
outcome 
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6.1.2. Courage or Charisma  

Can we practice civil courage? Is it possible to become a courageous person? What really characterizes a 

courageous person? Are there any special features or abilities that make someone have the guts to stand 

up for others?  Let`s talk about it! This activity can successfully be used as a “warm up” activity. 

 
 

 Description of learning out-

comes 

 We tend to think of coura-
geous people as extraordinary. 
That they are strong-minded, 
intense and brave and not 
afraid to speak their mind. 
Hopefully, through this activity, 
the participants will see that 
our sense of ethics and our 
compassion for others is what 
truly matters. 
 

Skills 

 
The skills trained in this activity 

are more related to 

► Be passionate, but keep 

strong sentiments in check.  

► Being able to participate in a 

respectful discussion. 

Competences/Knowledge 

 

► At the end of the activity..... 

► The participants will know 

that being courageous is 

about doing what is right. 

The true courageous person 

runs strong on integrity and 

a solid sense of ethics. 

► The participants will know 

that when they adopt the 

courageous style of commu-

nication with balanced emo-

tion they provide others with 

clear boundaries of what 

they believe in and what 

their limits are.  

► We might react strongly to 

events that seem inappropri-

ate or misguided. It is im-

portant to watch our own 

emotional intensity. We may 

not have all the information 

we need to make accurate 

conclusions, and even if we 

do, a feverish approach is 

seldom the wisest course of 

action.  

 

Abstract: 

Within this activity we learn that 
being courageous isn`t about 
possessing specific personality 
traits. 

 
(Source: pixabay.com) 

Topic: 

Civil courage 

Basic skills: 

Civil courage 

Main factors: 

Education, motivation 

Keywords: 

courageous, inspiration, history, 
true compassion 

Cost: 

low 

Duration: 

30 min.-1 hour 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     
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Activity description 

Consider the following steps for the development 

of the activity. 

Courage or Charisma  

History shows us that we get inspired by strong-

minded, passionate personalities. But not always 

for the right reasons...... 

 

Preparation of activity 

Decide which historical persons you want to use 

as examples.  

1) Differently coloured markers for the 

whiteboard. 

Implementation of activity 

Write the word “courageous” on the board. Ask 

the participants “What characterizes a courageous 

person”? 

1) The trainer writes down the suggestions from 

the participants. If it starts off a little slow, ask 

questions. Example: Do you think of a 

courageous person as mostly self-centred or 

compassionate? 
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Your task: 

 

 

 

Get ready for the activity! 

 

(https://pixabay.com/de) 

STEP 1 

The trainer picks a historical person who have 

sacrificed their own comfort and freedom to 

stand up for principles of human dignity and lib-

erty. This is an excellent opportunity to sneak in 

a history lesson and inspire. Choose someone 

who is well known to most people. Example: 

Martin Luther King, Mother Teresa, Dalai Lama, 

Malala Yousafzai. Give a brief introduction/sum-

mary about this person and why he or she is re-

membered. 

Consider… 

Prepare yourself 
to moderate the 
activity  

Do it ... 

 

 (Https://pixabay.com/de) 

STEP 2 

Ask the participants to pick words from the 

board that they think accurately describes this 

person.  

In a next step, the trainer picks a historical per-

son who is just as famous, but for the opposite 

reasons, and asks the participants to pick words 

from the blackboard.  

The trainer then picks a historical person who is 

just as famous, but for the opposite reasons, 

and asks the participants to pick words from the 

blackboard.  

Notes on Step 2 

Example: Malala 

– inspirational, 

fearless, brave, 

selfless. Put a 

mark next to each 

word (blue). 

Example: Idi Amin 

– fearless, strong-

minded, passion-

ate. Use a differ-

ent marker (red). 

 

(Https://pixabay.com/de) 

STEP 3 

Use more examples to illustrate that some char-

acteristics fits people who we admire as well as 

people who are remembered for grotesque mis-

deeds against humanity. 

Which words are only marked with blue? Exam-

ple: solid sense of ethics, selfless, kind, just and 

fair....... 

 

Notes on Step 3 

 

The finish ... 

https://pixabay.com/de/geschäft-schreibtisch-dokument-hand-1868015/
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Your Notes: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

6.1.3. Human rights 1 – Prevention  

This activity should raise awareness of human rights. Only those who know human rights, their history 

and their roots can be sensitized to protect people whose dignity and rights have been violated. 

 

(Https://pixabay.com/de) 

STEP 4 

It becomes quite obvious that true courage 

doesn`t come from superficial personality traits, 

but from genuine values based on love, dignity 

and compassion for others. 

Notes on Step 4 
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Abstract: 

Within this activity we want to 
make the participants aware of 
peoples (also their own) equality, 
rights and dignity. 

 

source: www.pixabay.com 

Topic: 

Civil Courage  

Basic skills: 

Social skills 

Keywords: 

human rights, dignity, equality, 
empathy 

Cost: 

low 

Duration: 

1,5 - 3 hours depending on the 
age and the educational level of 
the participants  

Rating: 

(Tick the smiley to remember how 
much you liked it!) 

☺     

 

 
 

Description of learning out-

comes 

The learning outcomes of this ac-

tivity are to understand that civil 

courage can also be seen as a 

prevention of conflicts by know-

ing and by complying human 

rights. We assume that once a 

person is aware of the other per-

son’s rights that it is more diffi-

cult to violate these rights. It is 

civil courage to adjust myself 

when I recognize that I violated 

the dignity and rights of others. 

To come there I need to under-

stand what human rights are.  

Skills 

The skills trained in this activity 

are more related to social skills 

► sense of justice 

► humanity  

► empathy  

 

Competences/knowledge  

We want the young learners to 

be competent enough to have 

the ability to change perspec-

tives: One imagines what a life 

situation looks like from the per-

spective of another. Further-

more, the participant should also 

be able to imagine how the 

other one feels and thinks: Em-

pathy is developed. 
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Activity description 

Human Rights 1−Prevention 

This activity is an easily adjustable exercise for 

teens and adults. Depending on the degree of ed-

ucation you can adjust the questions. At the be-

ginning of the exercise, the trainer should ask the 

participants what they understand when hearing 

the terms human dignity, freedom and equality. 

This discussion should not be longer than 20 

minutes. This discussion should be conducted by 

the coach neutrally and without directional infor-

mation. It's a warm up for the topic. 

Preparation of activity 

For preparing this activity we need writing mate-

rial and a pc per subgroup. If possible the sub-

groups should sit in different rooms.  

Implementation of activity 

1) The trainer divides the participants into groups 

(3-6 persons per group - a heterogeneous dis-

cussion should be possible within the sub-

groups). 

2) The following tasks are assigned to the groups: 

• What are the human rights?  

• What can you find out about the history of 

human rights? 

• And the most important question: Why do 

we need human rights?  

(Depending on the age and the educational 

level of the group, the trainer can give these 

keywords as a support: United Nations, Inter-

national Bill of Human rights, 10. Dec. 1948). 

3) After the research stage, each group should 

present their results. Hopefully every question 

is answered so that a fruitful discussion about 

the necessity for human rights can take place. 

The trainer can provide examples where hu-

man rights have been violated: e.g. war, tor-

ture, discrimination, illegal restraint 

It is also possible to take the discussion to a 

higher level and provoke the group with ques-

tions like:  Are human rights for everyone?  

Also for dictators, murderers and war crimi-

nals? 

Assessment / evaluation of activity 

1) The activity is considered to be a success if the 

participants are able to present a summary of 

human rights and understand why human 

rights have been manifested.  

Follow up
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Your Notes: 
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6.1.4. Human rights 2 - What do Human Rights have to 

do with me?  
Human rights are the basis of our society. Always. They give each person on this earth rights and duties in 

everyday life. But it is important that we know what the HR actually are about. A self-assessment can help 

us to correct ourselves and live more consciously. It is courageous and generous to respect others and 

diversity. Civil courage by respect.  

 
 
 

Description of learning out-

comes 

The learning outcomes of this 

activity are to be able to reflect 

on ones own behaviour with re-

gards to treating others and to 

make an active choice to re-

spect human rights in everyday 

life. 

Skills 

The skills trained in this activity 

are more related to social skills: 

► self-conception 

► behaviour adjustment 

► responsibility  

► empathy  

► feeling good about being 

respectful  

Competences 

We want the young learners to 

be competent enough to adjust 

their own behaviour - if neces-

sary.  

Knowledge 

The participants know at the 

end of the activity which re-

sponsibility lies in each of us so 

that society works. 

Abstract: 

Within this activity we want to 
make people aware of their own 
behaviour based on the Universal 
Declaration of Human Rights. 

 

(Source:  www.pixabay.com) 

Topic: 

Civil courage 

Basic skills: 

Social skills 

Main factors: 

Motivation, education 

Keywords: 

Human rights, honesty, self-as-
sessment 

Cost: 

low 

Duration: 

2-3 hours 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     
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Activity description 

Human Rights 2 

 

Preparation of activity 

For preparing this activity we need to print out 

the list of the Human Rights article for very partic-

ipant. 

Implementation of activity 

1) On the worksheet the participants will find all 

30 articles of human rights. The trainer ex-

plains the following task: Read all articles and 

be honest with yourself. On the right side of 

the spreadsheet, each participant can take 

notes for themselves if they have disregarded 

this article once. Or if they knew this article 

from before, understands it and considers it 

relevant. It is not always easy to admit our 

mistakes. Therefore, this exercise is not about 

admitting mistakes to others but of yourself. 

It can help if the coach gives a personal exam-

ple as: "I once discriminated someone….“ 

2) The trainer must be available to the partici-

pant throughout the exercise. Not every arti-

cle of human rights is equally understandable 

and may require a more detailed explanation. 

Assessment / evaluation of activity 

- 

Follow up 

The trainer asks if there are volunteers who want 

to talk about their experiences. 

It may help to change the typical classroom struc-

ture (frontal lessons). For example, you can sit in a 

circle. This opens up the atmosphere and it is eas-

ier to have a group discussion. The trainer can 

provide the following assistance: 

1) What did you learn about yourself today? How 

did you feel?  

2) What consequences can it have for yourself if 

others disregard your human rights? 

3) How can you help to ensure that human rights 

are generally better respected?
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Hand-out for participants:  

 

Human Rights Article  Self-assessment  

 Have you ever violated this article? / Do you understand the 
article? / 
 Have you heard about the article before? 

1. We Are All Born Free & Equal. We are all born 
free. We all have our own thoughts and ideas. We 
should all be treated in the same way. 

 

2. Don’t Discriminate. These rights belong to every-
body, whatever our differences. 

 

3. The Right to Life. We all have the right to life, and 
to live in freedom and safety.  

 

4. No Slavery. Nobody has any right to make us a 
slave. We cannot make anyone our slave.  

 

5. No Torture. Nobody has any right to hurt us or to 
torture us.  

 

6. You Have Rights No Matter Where You Go. I am a 
person just like you!  

 

7. We’re All Equal Before the Law. The law is the 
same for everyone. It must treat us all fairly.  

 

8. Your Human Rights Are Protected by Law. We can 
all ask for the law to help us when we are not treated 
fairly.  

 

9. No Unfair Detainment. Nobody has the right to 
put us in prison without good reason and keep us 
there, or to send us away from our country.  

 

10. The Right to Trial. If we are put on trial this 
should be in public. The people who try us should not 
let anyone tell them what to do.  

 

https://www.youthforhumanrights.org/what-are-human-rights/videos/no-slavery.html
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11. We’re Always Innocent Till Proven Guilty. No-
body should be blamed for doing something until it is 
proven. When people say we did a bad thing we have 
the right to show it is not true.  

 

12. The Right to Privacy. Nobody should try to harm 
our good name. Nobody has the right to come into 
our home, open our letters, or bother us or our fam-
ily without a good reason.  

 

13. Freedom to Move. We all have the right to go 
where we want in our own country and to travel as 
we wish. 

 

14. The Right to Seek a Safe Place to Live. If we are 
frightened of being badly treated in our own country, 
we all have the right to run away to another country 
to be safe. 

 

15. Right to a Nationality. We all have the right to 
belong to a country. 

 

16. Marriage and Family. Every grown-up has the 
right to marry and have a family if they want to. Men 
and women have the same rights when they are mar-
ried, and when they are separated. 

 

17. The Right to Your Own Things. Everyone has the 
right to own things or share them. Nobody should 
take our things from us without a good reason. 

 

18. Freedom of Thought. We all have the right to be-
lieve in what we want to believe, to have a religion, 
or to change it if we want.  

 

19. Freedom of Expression. We all have the right to 
make up our own minds, to think what we like, to say 
what we think, and to share our ideas with other 
people.  

 

20. The Right to Public Assembly. We all have the 
right to meet our friends and to work together in 
peace to defend our rights. Nobody can make us join 
a group if we don’t want to. 
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21. The Right to Democracy. We all have the right to 
take part in the government of our country. Every 
grown-up should be allowed to choose their own 
leaders.  

 

22. Social Security. We all have the right to afforda-
ble housing, medicine, education, and childcare, 
enough money to live on and medical help if we are 
ill or old.  

 

23. Workers’ Rights. Every grown-up has the right to 
do a job, to a fair wage for their work, and to join a 
trade union.  

 

24. The Right to Play. We all have the right to rest 
from work and to relax.  

 

25. Food and Shelter for All. We all have the right to 
a good life. Mothers and children, people who are 
old, unemployed or disabled, and all people have the 
right to be cared for.  

 

26. The Right to Education. Education is a right. Pri-
mary school should be free. We should learn about 
the United Nations and how to get on with others. 
Our parents can choose what we learn.  

 

27. Copyright. Copyright is a special law that protects 
one’s own artistic creations and writings; others can-
not make copies without permission. We all have the 
right to our own way of life and to enjoy the good 
things that art, science and learning bring. 

 

28. A Fair and Free World. There must be proper or-
der so we can all enjoy rights and freedoms in our 
own country and all over the world.  

 

29. Responsibility. We have a duty to other people, 
and we should protect their rights and freedoms. 

 

30. No One Can Take Away Your Human Rights.  

(www.youthforhumanrights.org)   

 

http://www.youthforhumanrights.org/
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6.1.5. Involved persons – what would you do?  
This activity wants the young learners to simulate a situation in which civil-courage is required. What 

would/could you do, if you were the victim, the perpetrator or also an assisting person or - on the other 

hand - the ‘looking away person’? They have the opportunity to try out various behaviour possibilities and 

possible actions and to see things from another point of view. Within this activity the participants learn to 

empathize and will realise that there’s no panacea how to (re)act in such challenging and sometimes also 

dangerous situations and that a change of perspectives may be helpful. 

Abstract: 

Within this activity, we give par-
ticipants the opportunity, to 
roleplay a part of relevant parties 
and to empathize with this part. 

 

(Source: https://pixabay.com/de) 

Topic: 

Civil courage 

Basic skills: 

Civil courage 

Main factors: 

Civil courage, change of perspec-
tives, empathy 

Keywords: 

creating awareness and subjec-
tive involvement, fostering cour-
age 

Cost: 

Low 

Duration: 

1 hour 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning out-

comes 

The learning outcomes of this ac-

tivity are to sensitize learners for 

various behaviour possibilities 

and also the impressions and 

feelings involved persons have. 

Skills 

The skills trained in this activity 

are more related to creating an 

awareness of different percep-

tions and possible actions in-

volved persons have. They will 

become aware, that 

► everyone can find him-/her-

self as an involved person in 

a bad situation 

► there are diverse impressions 

and emotions when you find 

yourself in such a bad situa-

tion 

► there are various behaviour 

possibilities and possible ac-

tions to de-escalate the situ-

ation 

Competences 

We want the young learners to 

be competent enough to evalu-

ate challenging situations and to 

try out various actions in a role-

play, so that they are able to 

► empathize with a part (victim, 

perpetrator, assisting per-

son, ‚looking away person‘) 

► work with different view-

points and to perceive up-

coming impressions and feel-

ings 

► take the supposed right deci-

sion to de-escalate the situa-

tion 

 

Knowledge 

The participants know, at the 

end of the activity, that finding 

yourself in such a challenging sit-

uation is almost uncomfortable 

and that there is no panacea to 

get out of this situation. They 

know that 

► there are various perspec-

tives involved persons have 

and that there are various 

ways to react 

► there are appropriate and 

wrong actions and it will take 

an unforeseeable course 

► everyone has its issues and 

concern which determine 

the (re)action 
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Activity description 

Consider the following steps for the development 

of the activity. 

Involved persons – what would you do? 

The participants get a Hand-out with a situation 

description, in which a person is in an uncomfort-

able situation and help is desirable. Participants 

prepare in small-group work one of the four roles 

(victim, perpetrator, assisting person, ‘looking 

away person’) for the following performance. 

Then the performance should become re-

flected/discussed. 

 

Preparation of activity 

For preparing this activity you have to consider/ 

look for an appropriate case study and describe 

the situation in a Hand-out. Also consider other 

perspectives that the participants should consider 

in their role play. 

1) Let the participants know what the task of this 

activity is: “Read the case study. Afterwards 

we will split into four smaller groups, in which 

you will prepare one of the four roles (victim, 

perpetrator, assisting person, ‘looking away 

person’) for the following role-play. You also 

find a list with several aspects which helps you 

in your role-play preparation". 

2) Consider/find an appropriate case study, e.g. a 

young office assistant is bullied by an older 

colleague; an old man gets insulted by a 

young stressed man after the old man has 

stumbled on the escalator and isn’t able to 

get up on his own; etc.) 

3) Consider some aspects the participants should 

take into account in their role-play prepara-

tion (e.g. what is your intention? What are 

you thinking about? What con-

cerns/fears/feelings do you have? What can 

you do to (de)escalate the situation? etc.). 

Prepare also some aspects the watching ob-

servers should take into account during the 

role-play performance. 

Create a positive atmosphere by selecting a quiet 

classroom with enough space for small-group 

work and the following role-play performance. 

Implementation of activity 

1) Be clear about the task of the activity and reas-

sure yourself that it is understood by every-

one.  

2) The participants read the situation description 

and go in small-groups to prepare the four 

roles of the following role-play. 

3) Accompany the participants in their small-

group work, give suggestion and support as 

required. 

4) Role-play performance: one participant of each 

groups is the actor, other participants observe 

the role-play and make notes. 

 

Assessment/ evaluation of activity 

1) The activity is considered to be a success if the 

participants are able to empathize with a part, 

to try out various behaviour possibilities and 

possible actions. 

2) Incite learners to use the learning diaries to re-

flect the learning experience of this activity.  

 

Follow up 

After the role-play the actors should tell their ex-

perienced impressions, feelings, threats etc. dur-

ing the role-play. The watching observers should 

talk about their observation. A personal and com-

munity reflection/discussion about the perfor-

mance will be profitable for all learners. 
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Methodological summary: 

► Working method: prepare a role-play in small groups with the following presentation; some 

participants are actors, other participants act as watching observers. 

► Assessment/evaluation method:  

* Formative evaluation: accompany the participants preparation and give support if needed; 

observe the following participants performance and talk about their impressions afterwards;  

* Learning diaries - incite the learners to take notes of the most important things they learned 

(enhancing the ability to extract information and draw conclusions) 

► Methodological recommendation for implementation in existing training measures: 

* It is important to gain the learners' interest and to motivate them well for this task; In the role-

play participants will experience a change of perspective and are able to empathize with defined 

roles  

► Learning environment preparation: classroom, desk, chairs 

► Resources/ materials needed: Hand-out with description of the situation/case, paper, pencil 

► Motivation drivers for learners: be positive and curious of the learners performance, praise and 

thank for inputs and the performance 

► Suggested activity to do next: After the learners’ performance, the actors – and also the watching 

observers - are invited to talk about their impressions und feeling during the performance.  
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Hand-out for participants 

 

Your task: 

 

 

 

 

 

 

 

 

 

Involved persons – what would you do?  

 
(https://pixabay.com/de) 

Within this activity you will learn to empathize with: 

the impressions and feelings and various behaviour 

possibilities and possible actions involved persons 

have. 

Required Material 

► Hand-out with the described situation/case 

► Quiet classroom with enough space for small-group 

work and the following performance. 

 

 

 

Get ready for the activity! 

 

(https://pixabay.com/de) 

STEP 1 

Consider/look for an appropriate case study and 

make a Hand-out description for the partici-

pants. Organise a quiet classroom with desks 

and chairs and enough space for small-group 

work and the following role-play performance. 

Consider… 

May you prepare 
some more case 
studies and let 
the participants 
choose, which 
case study they 
like to work with - 
to enhance their 
motivation. 

Do it… 

https://pixabay.com/de/leistung-vereinbarung-waffen-3470201/
https://pixabay.com/de/geschäft-schreibtisch-dokument-hand-1868015/
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Your Notes: 

 

 

(https://pixabay.com/de) 

STEP 2 

Give the participants the Hand-out with the sit-

uation description and a list of aspects,that they 

should take into account in their role prepara-

tion. Now they have to decide, which role they 

want to do: (1) victim, 2) perpetrator, 3) assist-

ing persons and 4) Bystander ) and go into small 

groups to prepare one of the four roles for the 

following role-play. At the end of the prepara-

tion they have to decide who should be the ac-

tor of the respective group. Other participants 

act as watching observers.  

Notes on Step 2 

Make sure that 

the participants 

know what they 

have to do. Mo-

tivate them to 

empathize with 

the role, to per-

ceive upcoming 

feelings and to 

find various pos-

sible actions. 

 

(https://pixabay.com/de) 

STEP 3 

Start the prepared role-play. Not performing 

participants act as watching observers and 

make notes. The teacher/trainer shouldn’t in-

tervene except if it gets out of hand. 

Notes on Step 3 

You may give 
the watching 
participants 
some aspects to 
take into ac-
count before 
starting the 
role-play. 

The finish… 

 

(https://pixabay.com/de) 

STEP 4 

After the role-play the actors - and also the 

watching observers - are invited to talk about 

their impressions and feelings during the role-

play. Reflect/discuss unforeseeable turna-

rounds, appropriate measures, counterproduc-

tive effects etc. 

Notes on Step 4 

Prepare some 
concrete ques-
tions to ask, to in-
itiate a good re-
flection/discus-
sion after the 
role-play. 
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6.1.6. Forum Theatre as a living energy of civic courage  
"What should our future together look like?" Forum theatre is an active form of play along theatre. In order 

to find solutions to a conflict that is shown on stage, the potential of the entire audience is used. "What 

could happen to positively change the situation of those affected?”  The actors can try out suggestions for 

change in practice by taking on the role of a person on stage and trying out new behavioural possibilities.  

 

Abstract: 

With Forum Theatre, we will at-
tempt to make all participating 
young adults aware of their own 
responsibility to react with cour-
age in situations where it is nec-
essary to react. 

 

“Courage” pic: Sarah Jasinszczak 

 

 

Basic skills: 

Civic Courage 

Employability factors: 

Civic courage, taking initiative, 
attitude, showing energy, team 

Keywords: 

Self-esteem & respect, trial and 
error, group training 

Cost: 

low 

Duration: 

About 6 weeks 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning out-

comes 

Develop new perspectives on 

one's own actions in everyday 

life, dare to show a clear attitude 

in difficult situations. 

Skills 

The skills trained in this activity: 

► Ability to assess difficult situ-

ations and approach them in 

a solution-oriented way 

► To work in a group collective 

on common solutions with 

creative means 

► Realizing the potential of an 

integrating audience 

Competences 

The young learners develop their 

competences within the frame-

work of the perception of their 

own behaviour in deadlocked 

communicative situations in eve-

ryday school life or in the social 

environment,  

They gain more precise observa-

tions of   

► Mobbing situations 

► Disrespect  

► Homophobia 

► Exclusion due to origin, gen-

der or social status 

Knowledge 

The participants know at the end 

of the activity how they can treat 

each other with more respect, 

where they can intervene when 

difficult situations arise in real 

life. 

They will come to know a reper-

toire of theatre exercises that 

encourage them to engage in so-

ciety.  

► It's a more integrative kind 

of theatre. 

► Everyone learns from every-

one. 

► Everyone benefits from this 

type of theatre because they 

learn how to solve situa-

tions. 

► Get to know nice people. 

► Learn that they can help. 

► Learn that they can do some-

thing good for others. 

► Learn to see what happens 

and try out how to react. 



 

 
 
This project n° 2018-1-UK01-KA204-048016 has been funded with support from the European 
Commission. This publication reflects the views only of the author, and the Commission cannot 
be held responsible for any use which may be made of the information contained therein. 

243 
 

  



 

 
 
This project n° 2018-1-UK01-KA204-048016 has been funded with support from the European 
Commission. This publication reflects the views only of the author, and the Commission cannot 
be held responsible for any use which may be made of the information contained therein. 

244 
 

Activity description 

Consider the following steps for the development 

of the activity. 

Forum Theatre  

We are planning a Forum Theatre Project: In the 

run-up to the project, we are looking for an inter-

ested school that can imagine regular work in a 

class or cross-class interest groups within a time 

frame of 4-6 weeks and plan the timetable. 

At the end of the time together there will be a 

presentation within the school framework. 

Preparation of activity 

1) Work out a schedule for 6 meetings 

a. Theatre games, fun & thinking about the world 

b. How will we live? Where do I feel addressed? 

c. Develop theatre methods to change the situa-

tion. 

d. Creating messages / showing attitudes 

e. Play theatre / Try forum theatre 

f. We make serious / dress rehearsal of the Fo-

rum Theatre 

g. Invite a school / Forum Theatre Premiere & 

Celebrations  

3) Print out the supporting material and prepare 

scissors so the students can cut out the pic-

tures. 

4) Create a positive atmosphere by selecting a 

classroom with enough chairs, and working 

materials (flipcharts, scissors, paper, etc.). 

 

Implementation of activity 

1) Be clear about the task of the activity and reas-

sure yourself that it is understood by every-

one. Also ask for some previous experience or 

special knowledge among the participants. 

2) The participants embark on the theatre jour-

ney with creative exercises that are adapted 

to the situation of the respective group. 

3) A discussion about the topics that the young 

people bring along from their own social envi-

ronment and focus on in their theatre work.  

4) Only topics and stories that the young people 

have come into direct contact with will be se-

lected (no stories from television or Netflix). 

 

Assessment/ evaluation of activity 

1) The activity is considered to be a success if the 

participants are able to see what their own 

actions with regards to helping others can do. 

2) ...when they increase their own self-esteem 

and respect for others. 

Follow up 

Since the action in Forum Theatre is always a con-

flict related to violence and/or oppression, the 

possibilities of the players are expanded by trying 

and playing and they can transfer this to other sit-

uations. Using the acquired skills and knowledge 

in everyday life.
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Methodological summary:  

► Working method:  

► Theatre Journey highly process-oriented and biography-oriented 

► creative exercises,  

► good but short introduction (only few information to be given),  

► empowering of young learners to tell biographical and authentic stories,  

► lively exercising showing emotions on role-play. 

 

► Assessment/evaluation method:  

* Formative evaluation: make a quiz and ask the participants questions;  

► * Assessment: presenting and comparing results from the theatre work etc.  

► What I wish for myself & my fellow friends with this theatre; short reflection after presentation 

 

► Methodological recommendation for implementation in existing training measures: 

• Learning environment preparation: classroom, chairs, open space for acting 

• Resources/ materials needed: printer, paper, pens, scissors, Cameras or Smartphones for 

photographing  

► Motivation drivers for learners:  

► being physically active, trying out emotions, role play, presenting results 

► Explanation: Status and freeze image exercises 

► In improvisation theatre, status refers to the difference in power in the relationship between two 

stage characters. A figure in high status is dominant in relation to a figure in low status. A figure in 

the low state subordinates itself to the person in the high state, adapts its actions to their 

specifications. The current status of the figures in relation to each other is recognizable by the body 

language, actions and way of speaking of the players. 

► Using freeze frames, the players will go through the room (space run). The game leader defines 

objects, professions or rooms, e.g. "piano", "policeman" or "in the tram". The players immediately 

recreate what is said with their bodies as a still image. For example, two players could form the 

piano, one would go in front of it on all fours as a piano stool and one would sit on it and mimic the 

piano player. When the picture is up, the game director says what he thinks he can recognize in the 

figures, and they can say on it what they actually wanted to represent. Then the frozen players are 

allowed to release again and walk through the room again until the next picture is called. The role 

of the game leader (who calls the picture) can change in turn. The learning goal is to group together 

without making arrangements and to see what is missing from the overall picture in order to jump 

in at the required position. 

► Translated with www.DeepL.com/Translator 
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Hand-out for participants 

 

Your task: 

 

Forum Theatre – showing energy and courage  

 
Prejudice (Source: Sarah Jasinszczak) 

Within this activity you learn how to question your 

own prejudices and try out new ways of acting via the 

use of theatre. 

Required Material 

 

► Fun 

► Openness for new ideas 

► Willingness to reach out to others 

 

Get ready for the activity! 

 

Do you look or do you look away? 

STEP 1 

1. Meeting at school with status exercises 

and freeze image exercises, fun and dis-

cussion 

2. Attention: Capture every suppression 

situation in a still image and change it 

into a positive image. …  

Notes on Step 1  

Consider… 

Which games are 
best suited for 
which group com-
position? 

Do it… 

 

Man is Man 

STEP 2 

3. Stories of personally seen or experienced 

injustice are the focus of the other group 

theatre work, the groups change again and 

again, so that everyone gets to know each 

other better in the project. 

Notes on Step 
2 

Write down 

the stories in 

an appropriate 

way and dis-

cuss it again 

and again with 

the young 

people. 
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Your Notes: 

 

Ruhr Nachrichten 22.12. 2016 

Variations… Alternatives … 

 

We find Racism … 

STEP 3 

The focus of the theatre play is always on differ-

ent forms of expressing attitudes, whether in 

the photo, still image or the scene being played. 

Here you can stage and try out together. 

The creative forms are chosen by the young 

learners themselves and supported. 

Notes on Step 
3 

It is positive 
when different 
media and ma-
terials can be 
used by the 
pupils. 

The finish… 

 

Forum Theatre presentation – on 
stage 

STEP 4 

On the day of the presentation, the Forum The-

atre will be made public, in school, in the asso-

ciation...  

The actors can try out suggestions for changes 

in practice by taking on the role of a person on 

stage and trying out new behaviour. The rest of 

the actors improvise. The audience immediately 

recognizes what has changed. When everyone 

is satisfied with the result, the Forum Theatre is 

over. 

Notes on Step 4 

Consider whether 
the young learn-
ers themselves 
can take over the 
moderation of 
their Forum Thea-
tre. This strength-
ens the group 
feeling. 
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6.2. Self-awareness and relaxation 
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6.2.1. Sharing Silence   
This activity wants to create an opportunity for real human connection. Silence is amazing and an un-

derestimated part of human interaction. To slow down and allow for silence while you are present with 

another person is a wonderful way to communicate. In today’s society, efficiency and being proactive 

are more valued than stillness and being. It takes courage to sit face to face with another person in 

silence, and look into each other’s eyes. It might be uncomfortable at first. But to give  another human 

being your total attention and really see them is maybe the greatest gift that you can give someone. 

 Description of learning out-

comes 

Intentional silence during the 

day offers opportunities for 

deep connection with others. 

Skills 

The skills trained in this activity 

are related to  

► Being able to hold the space 

for another human being 

and truly listen without in-

terruption.  

► Being able to hold eye con-

tact without looking away or 

avoiding uncomfortableness. 

► Improvement in social skills 

Competences 

At the end of the activity..... 

► The participants will feel en-

couraged to keep exploring 

silent spaces, alone and to-

gether, knowing that reflec-

tion in silence is important 

to human development and 

connection.   

► The participants will have an 

understanding of the nega-

tive effects of replacing face 

to face communication with 

social media.  

► The participants will start to 

understand the importance 

and value of silence in their 

life. 

Abstract:  

Within this activity we want the 
participants to become aware 
that communication and connec-
tion can happen on a much 
deeper level than the rapid trans-
action that has become our de-
fault way of interacting.  

 

(Source: pixabay.com) 

Topic: 

Civil Courage, Awareness  

Basic skills: 

courage, true connection 

Keywords: silence, stillness, at-
tentive listening, eye contact, 
connection 

Cost: 

low 

Duration: 

1 hour 

Rating: 

(Tick the smiley to remember how 
much you liked it!) 

☺     
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Activity description 

Consider the following steps for the development 

of the activity. 

Sharing silence 

Sharing silence can be profound, intimate and a 

little bit scary. It is important to “set the right 

mood” and make everybody feel comfortable.  

Preparation of activity 

Link to the video “A Minute of Silence”: 

https://www.youtube.com/watch?v=mEc-

qoqvlxPY 

Implementation of activity 

1)  Watch the video “A Minute of Silence” by Art-

ist Marina Abramovic on Youtube. It will help 

set the right mood and it is truly beautiful. (4 

min) 

2) The trainer guides the participants through a 

short meditation practice. Finding a guided 

meditation online is also a good option. The 

important thing is to be relaxed and at ease 

together (15 min) 

3) Participants should pair up and sit in chairs 

facing each other. They start by taking a few 

seconds to silently look each other directly in 

the eyes. (1 min) 

4) One person begins to share something that is 

important to him or her, only one or two sen-

tences. They then sit in total silence for an-

other 10-15 seconds before the other person 

responds.  

 Silently look each other directly in the eyes 

Person 1: “I don`t think I want to ever have 

kids” 

Silently look each other directly in the eyes 

Person 2: “Have you always known that you 

don`t want to have kids?” 

Silently look each other directly in the eyes 

Person 1: “I am not sure, but I think so.” 

Silently look each other directly in the eyes 

Person 2: “Do you like kids?” 

Silently look each other directly in the eyes 

Person 1: “Yes, I do very much. So it might 

seem weird that I don`t want kids” 

Silently look each other directly in the eyes 

Person 2: “I don`t think it is weird.” 

5) After going back and forth like this for a few 

minutes we shift, so that person 2 is sharing 

and person 1 is responding. (5 min) 

6) Depending on how much time you have avail-

able half of the participants can move to an-

other chair and share/respond with another 

person. (10 min) 

Assessment/ evaluation of activity 

- 

Follow up 

When “the activity” is done you might find that 

commenting or asking questions will seem a little 

out of place. The silence itself is the learning out-

come. And hopefully the value of it is felt or 

sensed by the participants. Just say “Thank you 

for being brave and participating”. 

 

 

 

 

 

 

 

 

 

https://www.youtube.com/watch?v=mEcqoqvlxPY
https://www.youtube.com/watch?v=mEcqoqvlxPY
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Your Notes: 
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6.2.2. Validation by proxy 

We have all been sold on the idea of using social media on the basis of increased connectivity and 
inclusivity. But what if the design of social media has shifted to something else? What if it is deliberately 
designed to be attention-grabbing and as quickly stimulating and rewarding as possible? Is there a 
connection between teen depression and social media? 

 

Abstract:  
Within this activity we want the 
participants to become aware of 
the difference between use and 
abuse with regards to the topic of  
social media. 

 
(Source: pixabay.com) 

Topic: 
Civil courage 

Basic skills: 
Civil courage 

Keywords: 

Social media, mental health 

Cost: 
low 

Duration: 
ca. 2,5 hours 

Rating: 
(Tick the smiley to remember how 
much you liked it!) 
☺     

 
 

Description of learning out-

comes 

Through this activity, the 

participants will become 

conscious of how much time 

they actually spend on social 

media. They will be encouraged 

to put away their phones for a 

few hours and connect with one 

another face to face. They will be 

invited to have real conversation, 

listening to other people and 

communicating in real space. It 

takes courage to be truly genuine 

and open. 

 

Skills/Competences 

The participants will be better 

equipped in certain situations. 
► Participate and contribute in 

a real conversation. 

► Share opinions and personal 

experiences connected to 

their digital life. 

► Encourage others to share by 

asking questions, show inter-

est and listen attentively. 

 

Knowledge 

► At the end of the activity..... 

► the participants will know the 

potentially negative effects 

social media has on mental 

health and true human con-

nection. 

► The participants will be more 

conscious of why they are on 

social media. 

They might start to see that the 

validation and admiration they 

seek will not be found by posting 

selfies and re-tweeting. 
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Activity description 

Consider the following steps for the development 

of the activity. 

Validation by Proxy 

Participants are divided into groups to discuss 

different statements about social media. Do they 

agree / disagree with the claims that are 

presented to them? 

Preparation of activity 

 Write down the statements that you want to use. 

1) Find a basket or box for the phones. 

2) You might want to watch the documentary 

“The True Toxicity of Social Media” by 

Richard Grannon on YouTube for inspiration. 

Implementation of activity 

1) The trainer starts off by asking some ques-

tions. How many times a day do you look 

at/pick up your phone? (Fact: on average 97 

times every day, Sam Vaknin 2018). How 

much of the content on social media is 

selfies? (Fact: 60%, Jonathan Bertrand 2018) 

2) The trainer: “I have a challenge for you today. 

I want to invite you all to turn off your smart 

phones and put them in this basket. Don`t 

worry, I will lock them up and keep them safe. 

And it is only for a couple of hours“. 

The reason I am giving you this challenge is 

because I want to really meet you and have a 

real conversation. I want to listen to what you 

have to say and I would like us to be truly pre-

sent together, without interruptions.“ 

Be prepared for resistance!  

 

3) The participants go together in groups of 2-4 

persons. Make sure they sit around a table 

facing each other. 

4) Each group gets a prepared statement on a 

sheet of paper, different statements for each 

group. 

• “We comment on social media in a way 

that we wouldn`t when face to face” 

• “Social media is just a neutral tool” 

• “Facebook should have an in-built clock 

that limits the usage. After 2 hours Face-

book should block you for the day” 

• “Social media is addictive” 

• “There is a connection between teen de-

pression and social media” 

• “Social media are platforms for hate 

speech, bullying and fake news” 

• “Social media help me to stay connected 

with friends and family”  

5) After 15 minutes of sharing and discussion, 

the participants get up and move to the next 

table where they will find a new statement. 

They may want to note down key words along 

the way so that they remember what was said 

when we summarize at the end of the day. 

Take a break after discussing two statements. 

6) The groups re-join around a table with a new 

statement. After 15 minutes they move to the 

next. Allowing students to visit and discuss 

four statements will be sufficient, so depend-

ing on how many participants there are, eve-

rybody might not get to discuss every state-

ment. 

7) Take a break after discussing the last two 

statements. 

Assessment/ evaluation of activity 

Summarize! How did you experience being with-

out your phone? 
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Your Notes: 
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6.3. Critical attitude and active participation 
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6.3.1. Fake news?!  
In times of digitalization, many people tend to read news and information about current political and social 

events from the Internet, for example via social media. In this context, the subject of fake news is repeat-

edly raised, as they have acquired the benefits of modern technology in a special way. Which news sources 

are trustworthy, serious, and which manipulate public opinion by making false statements?  

Since there are often racist and discriminatory false reports in the news, it is also a question of courage to 

recognize them and to deal with them in a reflective way. This exercise is intended to promote the critical 

use of sources by young adults and to develop targeted ways of recognizing fake news, so that opinion-

forming is promoted on the basis of facts and not on the basis of false rumours (Source: Berliner Landeszen-

trale für politische Bildung: Politische Bildung in der Grundbildung – Eine Materialsammlung für die Praxis 

2017, pp. 47f). 

Abstract: 

This activity aims to promote crit-
ical media interaction and raise 
awareness of the constant emer-
gence of fake news.  

 

(Source: pixabay.com) 

Topic: 

Critical media relations, fake 
news 

Basic skills: 

Detection of false news, critical 
source analysis 

Keywords: 

Fake news, political participation, 
critical opinion making, political 
education, media literacy 

Cost: 

low 

Duration: 

1,5-2 hours 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning out-

comes 

The learning outcomes of this ex-

ercise are aimed at gaining an 

awareness of how easy it is to 

create fake news and how 

quickly you yourself are con-

fronted with it. 

The aim of this exercise is to crit-

ically deal with the media. 

Skills 

The basic skills to be trained in 

this exercise are as follows:  

► Political participation 

► Reflected opinion finding 

► Sharpened awareness of fake 

news 

Competences 

This exercise aims to enable 

young adults to form a political 

opinion with the help of current 

news. The following skills are im-

portant:  

► Critical media relations 

► Critical source analysis 

► Techniques for dealing with 

Fake News 

Knowledge 

At the end of this exercise, the 

participant will know... 

► How Fake News has come 

into being. 

► How Fake News can be recog-

nized. 

► How to deal with Fake News. 
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Activity description 

Consider the following steps for the development 

of the activity. 

Fake News?! 

This exercise includes a quiz with an evaluation. 

Afterwards there will be a group discussion on 

fake news and the results will be collected. 

Preparation of activity 

To prepare this exercise there are several things 

to consider: 

1) For the exercise you need up-to-date newspa-

pers, best to collect them a few days before 

the exercise, preferably from different reputa-

ble newsagents. 

2) During the exercise, the participants should 

write their results on file cards; distribute 

them in advance at the appropriate places in 

the seminar room.  

3) Since in the second part of the exercise the re-

sults should be written on a poster, a flip 

board should be prepared before the begin-

ning of the exercise; do not forget the mark-

ers! 

4) At the end of the exercise each participant 

should be able to take home a Hand-out with 

strategies for dealing with fake news (see ma-

terial); print them out in sufficient numbers 

beforehand. 

Implementation of activity 

1) At the beginning of the exercise, participants 

are asked to meet in small groups of 2-3 peo-

ple to invent a false report and a current fac-

tual message. The group leader will provide 

current daily newspapers for this purpose; the 

participants can also use their smartphones or 

similar. The two messages, true and invented, 

are each written on a file card and given to 

the group leader. Time: 20 minutes. 

2) When all groups are finished, the quiz begins: 

The group leader reads out a true and a false 

statement aloud. The participants should now 

guess which of the statements is true. It is im-

portant that the false statements are always 

clarified by the group leader! 

3) If all messages have been read, the quiz will be 

finished. In order to evaluate the participants' 

experiences in a reflective way, the group 

leader can ask the group the following ques-

tions: 

• Did you find it difficult to create a ru-

mour? 

• How did you feel about the rumours that 

the other groups created? Would you 

have believed them? Did you find it diffi-

cult to recognize false news? 

• Have you already encountered similar ru-

mours? If so, where did you meet them? 

4) The already started group discussion about the 

evaluation of the Quiz´ will now be continued and 

directed to the question: How can one arm one-

self against Fake News? The results should be rec-

orded on a poster and, if necessary, supple-

mented by the attached list (see material). 

 

Assessment/ evaluation of activity 

1) If the group discussion comes to an end, the 

last open questions can be answered by par-

ticipants. 

2) Finally, the Hand-out is distributed to the par-

ticipants so that they have results of the exer-

cise at hand at home. 
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Methodological summary: 

► Introduction: The participants are given the task to invent a false report and to research a true 

statement (current news) in small groups; time: 20 minutes  

► Current newspapers will be provided or participants can use their smartphones (if available) 

► Quiz in the plenum: Afterwards the news is collected and in form of a quiz, it should be advised 

which statements are wrong and which are true. 

► Important: If the quiz is finished, all false statements must be cleared up! 

► Evaluation: The following questions should encourage the participants to reflect: 

► Did you find it difficult to create a rumor? 

► How did you feel about the rumors that the other groups created? Would you have believed them? 

Did you find it difficult to recognize false news? 

► Have you already encountered similar rumors? If so, where did you meet them? 

► Continuation in group discussion: How can you strengthen yourself against fake news? 

► The results of the group discussion should be recorded on a poster. 

► If necessary, the results should be supplemented by the attached list (see material). 

► Conclusion: If there are any open questions on the part of the participants, these can be answered 

as a conclusion. 

► The list (see material) can be passed on to the participants as a Hand-out for at home. 

► Material: daily newspapers, index cards, posters, pens, printed Hand-out  
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Hand-out for participants 

 

Your task: 

 

Hand-out Fake News  

 
(Source: pixabay.com) 

The purpose of this exercise is to gain an awareness of 

how easy it is to create fake news and how quickly 

you, yourself are confronted with it. Together we will 

discuss ways to recognize fake news to promote your 

own reflective use of media. 

Required Material 

► Daily newspaper 

► Index cards 

► Poster 

► Hand-out 

 

Get ready for the activity! 

 

 (Source: pixabay.com) 

STEP 1 

Please form groups of 2-3 people. Think about a 

false report within the group and research a 

current (true) message (use the newspapers or 

if necessary Smartphone etc.). 

Consider… 

When considering 
the rumour, con-
sider that it does 
not sound too ab-
surd; it should 
sound credible! 

Do it… 

 

(Source: pixabay.com) 

 

 

STEP 2 

Quiz: In the plenum it should now be guessed 

which statements are true and which state-

ments are false. 

Notes on Step 2 

Make sure that 

all false state-

ments are 

cleared up! 
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Your Notes: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(Source: pixabay.com) 

STEP 3 

Reflect on the experiences you have made dur-

ing the game and discuss them with the group. 

 

 

 

 

 

The finish… 

 

(Source: pixabay.com) 

STEP 4 

A message to take home: How can you 

strengthen yourself against fake news? Share 

your ideas with the group. 

Notes on Step 4 

Don't forget your 
list of tips on how 
to deal with fake 
news at home! 
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Hand-out - The right way to deal with fake news 

1. Not everything on the Internet is credible. Be suspicious! Often, news that brings out emotion is fake 

news. Pay attention also to exaggerated representation forms/story-telling of information and polar-

izing photos, here it concerns often false rumours. If the information from sources or reference links 

are missing, it is probably fake news. 

 

2. If you think you have found a false report, check the imprint of the respective website. If you do not 

find any information there, you are probably right with your assumption. Serious news sites are re-

sponsible for their content and therefore always give an imprint. 

 

3. If you read an article and this appears to you noticeable, look at the sources. Is it serious (scientific) 

journalism? Take the time to find other sources that spread the same news and compare the infor-

mation. 

 

4. If you find fake news, don't spread it. This benefits only the disseminator and the rumour remains in 

circulation. If possible, report the source to the appropriate website so that it can hopefully be de-

leted. 

(Source: Berliner Landeszentrale für politische Bildung: Politische Bildung in der Grundbildung – Eine Ma-

terialsammlung für die Praxis 2017, S. 47) 
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6.3.2. Generation Greta  

This activity wants to point out that young people are concerned about climate change, and are willing 

to stand up for what they think is important. A survey by Swedish Sifo for WWF, shows that 6 out of 10 

young people think of climate change at least once a week, and climate change is the one challenge in 

society that young people are most concerned about. Thunberg is a great example of true civil courage 

and she even keeps inspiring young people all over the world to fight the climate crisis. 

 “For way too long, the politicians and the people in power have gotten away with not doing anything 

to fight the climate crisis, but we will make sure that they will not get away with it any longer. We are 

striking because we have done our homework and they have not.” − Greta Thunberg 

Abstract: 

Within this activity we want the 
participants to become inspired 
and proud of their generation. 
They will see that it only takes 
the courage and voice of one 
person to make a difference. 

 

(Source: https://pixabay.com/de) 

Topic: 

Civil courage 

Basic skills: 

Civil courage 

Main factors: 

Empathy, commitment 

Keywords: 

Strike, climate crisis, Greta Thun-
berg 

Cost: 

low 

Duration: 

2 hours 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     
  

Description of learning outcomes 

Hopefully the participants will be 

inspired by this young girl and 

see how much one person can 

influence the world. Some might 

even want to join the school 

strike for climate movement and 

engage their local community. 

Skills 

Some of the skills trained in 

 this activity are related to... 

► presenting findings 

► talking  in front of an audi-

ence. 

► searching efficiently on the 

internet and being able to 

evaluate different infor-

mation sources. 

Competences 

We want young learners to be 

competent enough to under-

stand that personal responsibil-

ity and political responsibility go 

hand in hand. I, as well as people 

in power, must take responsibil-

ity. 

Knowledge 

The participants know at the end 

of the activity that it is possible 

for young people to influence 

those in power. A feeling of 

hopelessness with regard to the 

climate crisis might be replaced 

with a sense of hope for the fu-

tur

 

 

Activity description
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Consider the following steps for the development 

of the activity. 

Generation Greta 

We are planning to give learners an opportunity 

to get to know as much as possible about Greta 

and the incredible impact her initiative has had 

worldwide. Hopefully they will be inspired. 

Preparation of activity 

The trainer should research in advance to what 

extent #fridaysforfuture has engaged their local 

community. The participants must have access to 

computers and the internet. No hand-outs. 

Links to Greta's speech to the UN and her TEDx 

talk from Stockholm: 

https://www.youtube.com/watch?v=VFkQSGyeC

Wg 

https://www.youtube.com/watch?v=EAmmUI-

EsN9A 

Implementation of activity 

1) The trainer shows a picture of Greta Thunberg 

in front of “Riksdagen”, the Swedish parlia-

ment, and gives a brief introduction. For ex-

ample: 

On 20 August 2018, 15-year-old Gretha Thunberg 

did not attend school. Instead, she sat down in 

front of the Swedish parliament with a poster say-

ing “On Strike for the Climate”  Why should I go to 

school and plan for a future I might not get? she 

asked. Her initiative has spread among young envi-

ronmental activists far beyond the borders of Swe-

den. 

2) Let the participants use approximately 15 

minutes on the computer to do general re-

search and find out as much as possible about 

Greta and the incredible impact her initiative 

has had so far. 

3) Divide the participants into groups of 2-4. Ask 

each group to focus on a specific geographic 

area. What effects have Greta`s initiative had 

on… 

• your local  com-

munity? (group 1)  

• your country? (group 2) 

• Europe? (group 3) 

• the world? (group 4) 

4) The trainer writes down some key words on 

the board/flip over to help the learners get 

started: 

UN, #fridaysforfuture, Asperger, Nobel 

Peace Prize, social media 

5) Let each group share what they have found 

through a presentation. The trainer decides 

how extensive this presentation should be 

and determines how much time each group 

gets to do research and preparations. 

6) Watch Greta's speech to the UN or her TEDx 

talk from Stockholm, both of which can be 

found on YouTube. Get inspired! 

Assessment/ evaluation of activity 

The activity is considered to be a success if the 

participants are able to engage in and reflect on 

the impact this young girl has had on her genera-

tion. The groups` engagement and their contribu-

tion can be used to reflect the learning experience 

of this activity.  

Follow up 

If there is time and interest, the following issues 

may be interesting to look into: Find examples of 

other young influencers who use social media as a 

platform for promoting environmental issue.

https://www.fridaysforfuture.org/
https://www.youtube.com/watch?v=VFkQSGyeCWg
https://www.youtube.com/watch?v=VFkQSGyeCWg
https://www.youtube.com/watch?v=EAmmUIEsN9A
https://www.youtube.com/watch?v=EAmmUIEsN9A
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Your Notes: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Methodological summary: 

Working method: online research, group discussions, presenting findings 

Assessment/evaluation method:  

The learners` interest and motivation in the discussions will be telling as to how successful the as-
signment has been. 

Resources/ materials needed: computers, internet connection 

Motivation drivers for learners: praise, be positive 
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6.3.3. If I was king or queen  

This exercise intends to make each participant aware of their own values. What matters most to you? 
What issues would you focus on if you knew your words would receive national attention? 

As humans we like to believe that if we were in a position of power or had great influence, we would 
stand up for others and fight injustice. This assignment is an opportunity to find out what really engages 
your heart and consciousness. 

 

Abstract: 

Within this activity we want to 
make the young learners aware 
of their own values and what 
matters most to them. 

 

 

 

Topic: 

Civil courage 

Basic skills: 

Civil courage 

Employability factors: 

Inclusiveness 

Keywords: 

Values, courage to speak up, re-
flection 

Cost: 

Low 

Duration: 

2-3 hours, depending on how 
many learners are participating 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning outcomes 

The learning outcomes of this ac-

tivity will not only be to become 

conscious of what you think is 

important, but also finding the 

courage to express your opinions 

and values. 

Skills 

The skills trained in this activity 

are more related to 

► contemplating your own   

values.  

► “public” speaking/giving a 

speech 

► providing feedback that is 

constructive 

► Competences 

We want the young learners to 

be competent enough to stand 

up for themselves. They need to 

find the courage to express their 

values and opinions. 

Knowledge 

The participants know at the end 

of the activity how  

► to speak about what they 

know and care about. 

► we can co-exist in society 

with people who are different 

to us. Diversity is what makes 

us, as a society, interesting.   
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Activity description 

Consider the following steps for the development 

of the activity. 

If I was King or Queen 

We are planning to give the learners an assign-

ment that is very clear: Imagine that you are the 

President / Queen / King in your country. Every-

one living in your country will, in about an hour, 

listen to what you have to say. You can talk for 2-

5 minutes. What will you choose to focus on? 

Preparation of activity 

For some, talking in front of a group of people 

seems very scary. It is important that we empha-

size that it is completely voluntary if you want to 

give a speech in front of the rest of the group. Al-

ternatively, the trainer or one of the other partici-

pants can read the speech. Experience shows that 

if one or two in the group give a speech, it will in-

spire more people to find the courage to read 

aloud. 

It is very important that the trainer says as little as 

possible about the topic "civil courage" ahead of 

the assignment. Participants must be completely 

open, so say as little as possible about why they 

are given the assignment. If they end up talking 

about taxes or nutrient-poor lunches at schools, 

that is totally fine. There is nothing right or wrong. 

Preparations: 

It can be fun to prepare a rostrum where the 

speeches will be held. And maybe a toy or paper 

crown for effects and fun? Little things like that 

can help to remove some of the seriousness from 

the situation and make it more playful. 

Link to the Kings speech: 

https://www.youtube.com/watch?v=ShLacHMG6

Q4 

 

Implementation of activity 

1) The trainer gives the assignment. It is very 

clear and easy to understand. Emphasize that 

it is voluntary to share/give a speech. 

2) The learners prepare their speech, 30-45 

minutes. 

3) The trainer might give some advice on public 

speaking and how to deliver their message in a 

good way. 

4) The learners give their speeches in front of the 

rest of the group. Thank them for their courage 

and contribution and give positive feedback. 

Invite the other learners to contribute with 

feedback as well. 

5) Watch the video "Norway is Us", a speech by 

the Norwegian king, Harald V. It is not neces-

sary to have much knowledge of Norway to 

fully appreciate the message and moral of the 

King's speech. 

6) After watching the video we reflect and dis-

cuss. The most important part of this activity is 

reflecting together. 

7) The trainer asks questions. Example: 

• Why do you think this speech got so much 

attention and praise, also outside of Nor-

way? 

• Why is this speech important? 

• For whom is this speech particularly im-

portant and relevant?  

• The King includes everyone in his speech, 

not a single person excluded. Can we do 

the same? To see every citizen rightfully 

belonging to our country? 

Assessment/ evaluation of activity 

The activity is considered to be a success if the 

participants are able to express their own val-

ues, in writing and/ or by giving a speech. 

https://www.youtube.com/watch?v=ShLacHMG6Q4
https://www.youtube.com/watch?v=ShLacHMG6Q4
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Your Notes: 
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6.4. Empowerment through the group 
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6.4.1. Role-play: Safe the granny  

Acting socially and courageously means visibly and actively supporting humane values. The role play aims 

at civil courage through solidarity and social responsibility. This activity wants to make people aware of 

situations where the individual is asked to courageously act to help others beyond their own interests. 

Abstract: 

Within this activity we want the 
participants to find positive solu-
tions for the collective in a stress 
situation by taking courageous 
and altruistic action. 

(Source:pixabay.com)

 

Topic: 

Civil Courage  

Basic skills: 

Civil Courage, social skills  

Keywords:  

coping with stress situations, alli-
ance building , empathy 

Cost: 

low 

Duration: 

1-2 hours 

Rating: 

(Tick the smiley to remember how 
much you liked it!) 

☺     

 

Description of learning out-

comes 

The learning outcomes of this ac-

tivity are to encourage the par-

ticipants to take action in excep-

tional circumstances for the ad-

vantage of others.   

The altruistic care for others 

should be motive for civil cour-

age. Social courage can also be 

defensive: to avert harm to oth-

ers; to promote the well-being of 

others or to restore the validity 

of values and norms. Important 

are objectivity, fairness and de-

escalation in conflicts. Social 

courage should be an including 

in principle, not excluding, op-

press or discriminate against 

others. 

Skills 

The skills trained in this activity 

are more related to social skills.  

► empathy  

► capacity for teamwork 

► nonverbal sensibility 

► intuition 

Competences 

We want learners to develop  

► moderating competences 

► conflict/crises competences  

► negotiation skills  

► teambuilding  

► the ability to assess situations  
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Activity description 

Consider the following steps for the development 

of the activity. 

Save the Granny 

 

Preparation of activity 

For preparing this activity we need to print out 

the supporting material: profession-cards.  

Depending on the creativity of the trainer, he/she 

could draw the play case at the whiteboard.  

Implementation of activity 

The play case: It is a critical situation (feel free to 

choose an own apocalypse scenario): A village or 

small town is closed to the outside world. There 

was a big snow storm and all streets, as well as all 

houses are covered in a lot snow and ice. In the 

village people are living as normal: Children, old 

people, young people, people with disabilities, 

people who do not speak the language, etc. And 

there are people with different professions: doc-

tors, priests, whalers (it is a Norwegian village), 

police officers, waiters, and dance teachers, bus 

drivers etc. 

It is a role-playing game in which the participants 

have to take on a professional role and work with 

their partners to develop a strategy on how to 

solve the critical situation best for the benefit of 

all. How can they - with their profession - contrib-

ute positively to this critical situation? The group 

should consist of at least ten participants. Each in-

dividual draws a hidden profession-card (the 

above-mentioned occupations). After everyone 

has drawn a card, the participants must find their 

partners who have drawn the same profession. It 

is important that the teams are random and the 

player don´t know each other to well.  
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Methodological summary:  

► Working method: team communication, reflection, discussion in the group 

► Assessment/evaluation method:  

- observation of the group => participation rate 

► - finale individual interviews 

► Learning environment preparation: classroom, chairs, sofas, whiteboard  

► Resources/ materials needed: role cards (profession-cards), paper, pen, whiteboard  

► Motivation drivers for learners: praise, be positive 
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Your task: 

Get ready for the activity! 

 

 

STEP 1 

Mix the playing cards with the different occupa-

tions and place them face down on a table. Ex-

plain to the group the instructions and the sce-

nario.  

Consider… 

Make sure that 
you have always 
two cards from 
the same profes-
sion.  

 

Do it… 

 

 

STEP 2 

Every participant draws a card and should find 

his teammate (the one with the same card). 

Each team should sit together and start develop-

ing solutions for the people in the village.  

Notes on Step 2 

 

 

STEP 3 

After an agreed time the teams are presenting 

their approaches how they (concerning to their 

profession) can help in this critical situation.  

Notes on Step 3 

The trainer should 
not interrupt in 
this step. 

 

The finish… 

 

STEP 4 

The group is discussing and evaluating the situa-

tion. 

Notes on Step 4 

The trainer can 
support the dis-
cussion with ques-
tions: What did 
you feel? What do 
you think was the 
meaning of this 
exercise? Etc. 
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Your Notes: 
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6.4.2. Spider web  
Through this activity we discover together interdependencies and connections between different actors / 

social factors that could play a role in solving many important problems in society. Participants will realize 

that a coordinated action is necessary between these actors in order to solve the problem. Civil courage 

will be the ingredient that ensures the success of any initiative and it brings on the table topics like ac-

countability, responsibility, action, dignity. Trainees will learn how to identify potential issues in any situ-

ation and find ways to cooperate in order to find common solutions to the problems. 

Abstract: 

Through this activity we want to 
motivate participants to develop 
institutional and civil networks to 
be always be able to intervene to 
solve societal problems. 

 

(Source: www.portalroman.com) 

Topic: 

civil courage 

Basic skills: 

Civil courage, networking 

Main factors: 

Organization, motivation, educa-
tion 

Keywords: 

Networking, development of 
competences, attitude 

Cost: 

low 

Duration: 

2 hours 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning out-

comes 

The activity aims at preparing 

participants to engage and ca-

pacitate others to address situa-

tions where their individual abil-

ity or capacity is not sufficient to 

solve the issue but requires addi-

tional support in a coordinated 

manner.  

Participants will learn how to 

identify, assess and recognize 

civil competences and abilities to 

engage from key relevant stake-

holders and learn how to lever-

age and engage their support in 

addressing concrete civil courage 

relevant situations. 

Skills 

► Necessary skills in organizing, 

maintaining, developing of 

networks 

► What competencies must be 

developed 

► Options for education, self-

education, motivation and 

self-motivation 

► What factors influence the 

functionality of the networks 

Competences 

► Participants should be able to  

► identify problems and lever-

age  

► support from their networks 

in situation that require civic 

action. 

► Participants will be able to: 

► Identify relevant actors for 

the type of problem they 

face 

► Organize and coordinate ac-

tions so that themselves and 

the relevant persons from 

their extended network can 

effectively and efficiently 

deal with the issue at hand  

► Learn how to develop and en-

hance the value of their net-

works, and ability to engage 

relevant people for specific 

civic actions. 

Knowledge 

Participants will understand at 

the end of the activity the im-

portance of a network of rele-

vant actors for the efficiency of 

civic action;  

They will be aware of: 

► types of relevant actors and 

how their activities are inter-

related 

► the specifications of effective 

networks 

► power of coordinated inter-

vention of a group versus in-

dividual effort 
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Activity description 

For this activity, the following steps should be 

considered. 

Spider Net 

Participants form a circle standing up and will be 

given certain labels identifying their roles (partici-

pants, institutions, relevant stakeholders that 

could potentially get involved in the situation) and 

displayed visibly for others to see. 

Preparation of activity 

1) To prepare this activity, each participant is 

handed a written document and instructed 

not to read it until they receive the instruc-

tions for the task. Also, participants are re-

minded that most of this activity will be car-

ried standing. 

2) We will ensure that we have enough written 

material, so each participant is able to receive 

one 

3) We will ensure that there is enough space for 

the activity and movement of 10 to 12 partici-

pants. 

4) We will prepare one or more balls of string, 5-6 

balls of different sizes, large labels (presenting 

role) that participants will attach to their 

chest. 

Implementation of activity 

1) Be clear about the task of the activity and reas-

sure yourself that it is understood by every-

one. 

2) The trainer selects one of the participants to 

start the exercise. Taking the string, he/ she 

briefly discusses the issues at hand and identi-

fies a relevant player in the room (as per the 

roles mentioned on each participant’s card) 

and she passes the string further. At this point, 

the trainer throws a few balls of various sizes 

inside the circle of participants. Certainly, the 

balls will fall on the floor. 

3) The Second participant will take the string and 

will continue with the analysis, identifying the 

next relevant stakeholder to be involved. This 

sequence will be continued until all relevant 

stakeholders will have been identified and are 

connected with a thread forming a spiders net. 

4) The group will be allowed enough time to ana-

lyse all of the issues (approx. 40 min) and the 

exercise in the meantime will ensure a thick 

network among the participants, enough to 

support without letting through several larger 

balls of string.  

5) The trainer asks participants to stretch the 

wires  left loose and try to command a few 

steps in different directions suggested. Note 

the way the teams are interacting together. 

6) The issues under discussion are symbolized by 

1-2 words written on a piece of paper and at-

tached on balls of different sizes. The trainer 

will throw the balls again in the circle. The net-

work formed will ensure the balls are not going 

through and are supported in the air. Partici-

pants are asked to try keeping the balls on the 

net as long as possible. If they fail at the first 

attempt, they may try again.   

7) For the debrief session the participants can sit 

on chairs or on the floor, keeping the circle ar-

rangement. Analyse the exercise and say what 

conclusions can be drawn about the im-

portance of networks of relevant actors in solv-

ing some of the civic problems. The trainer can 

guide the discussion by asking questions. 

Assessment / evaluation of activity 

1) The trainer observes the entire activity of the 

participating parties and focus on criteria such 

as correct understanding of concepts, vocabu-

lary, attitude, involvement, skills in the field of 

organization and coordination, capacity analy-

sis, etc. 
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2) The end result, but also the contribution of 

each participant can be easily evaluated 

Follow up 

Finally, the trainer offers a tour of the room, 

where each participant formulates a subject of re-

flection and take away until the next meeting, ad-

dressing questions like:  

• How would our society develop if every-

one would act alone or not act at all?  

• How would our society be if we tackle to-

gether problems and we act in unison? 

Etc.
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Methodological summary: 

► Working method: Work in a large group and require active involvement, networking, interacting, 

synchronizing movements and actions, comparisons, analysis, conclusion and reflection. 

► Assessment / evaluation method:  

► * Learning diaries - incite the learners to take notes of the new insights, the examination and/or 

following discussion brings out (enhancing the ability to extract information and draw conclusions) 

► Recommendation: you may consider some additional reading materials, including information about 

the use and importance of networks in solving civic problems. Participants will be able to compare the 

conclusions that they generated in the exercise with the recommendations received from the trainers. 

► Learning environment preparation: large room with sufficient rooms and facilities for standing and 

sitting for 10-12 participants,  

► Resources / Materials Needed:  5-6 string balls, various sizes, post-, flipchart paper A4 / labels, markers, 

labels support 

► Motivation for learners: ensure pleasant working atmosphere, relaxed, guide the trainer, positive 

feedback etc. 

► Suggested activity to do next: Participants are asked to read at home the materials received from the 

trainer, to compare them with those concluded after the exercise, reflect on them and if they have 

questions, submit them to the attention of the group at the next meeting or a group created 

WhatsApp / Facebook etc. 
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Hand-out for participants 

 

 

 

 

 

 

 

 

 

 

Your task: 

Spider Net  

 
(https://pixabay.com/de) 

During the activity participants receive information 

about the role and importance of networks in solving 

problems involving high civics.    

Required Material 

► Post-its 

► flipchart  

► markers 

► labels 

► rope 

► balls 

 

 

Get ready for the activity! 

 STEP 1 

Prepare a room large enough to allow work in a 

circle of 10 to 12 people, and 10 to 12 seats. 

I consider… 

Trainer will facili-
tate the session 
(set time frame, 

https://pixabay.com/de/leistung-vereinbarung-waffen-3470201/
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(https://pixabay.com/de) 

Have available labels, markers, string, balls, ma-

terial written theory and conclusions. 

take notes, ob-
serve group be-
haviour) and 
guide and sup-
port learners with 
the task. 

Do it ... 

 

 

 (Https://pixabay.com/de) 

STEP 2 

Explain that participants will work at least an 

hour standing in a circle. Instructions will be re-

ceived progressively, so participants are not 

overwhelmed by too much information. 

The number of issues covered in the analysis 

will be achieved within 60-80 minutes. 

Notes on Step 2 

Make sure every-

one understands 

the tasks and the 

layout of the ex-

ercise. 

 

 

(Https://pixabay.com/de) 

STEP 3 

Encourage people to share their reflections, im-

pressions and takeaways from the exercise. 

Discuss their feedback and how much they ap-

preciated this to be useful for their future ac-

tions.   

Notes on Step 3 

Trainer will mod-
erate the discus-
sion 

The finish ... 

 STEP 4 

Finally, participants are invited to create a 

group on WhatsApp and Facebook so that to re-

main in contact and share experiences further, 

Notes on Step 4 

Motivate partici-
pants to stay in 
contact and share 
best practice 

https://pixabay.com/de/geschäft-schreibtisch-dokument-hand-1868015/
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Your Notes: 

 

 

 

 

 

 

 

 

 

6.4.3. Ratchets  
Through this activity we aim for the participants to experience various ways of solving relevant civic issues that 

they are faced with,  and to develop collaborative skills allowing them to interact with various people to achieve 

a common goal. Participants will learn to appreciate the importance of building bridges, display flexibility in 

their approach, adjust their speech, exhibit tolerance for other people’s opinion, even divergent to theirs, but 

keep their focus on what matters.     

Abstract: 

Through this activity we want to 
motivate participants to adjust 
their speech according to various 
counterparts and be tolerant to-
wards the opinions of others, in 
order to maximize collaboration 
to achieve their purpose.  

(Source: www.portalroman.com) 

Topic: 

civic courage 

Basic skills: 

civic courage 

Main factors: 

Collaboration, motivation, educa-
tion 

Keywords: 

Flexibility, skills development, re-
spect 

Cost: 

low 

Duration: 

1.5 hours 

Rating: 

(Tick the smiley to remember 
how much you liked it!) 

 

(Https://pixabay.com/de) 

ask for support and ask any specific questions 

they might have after the course.  

among them-
selves. 
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☺     
 

Description of learning out-

comes 

The participants will be able to 

identify appropriate solutions to 

various problems that require in-

tervention of civic courage, in 

collaboration with other stake-

holders (other individuals or 

groups). 

Skills acquired in this activity are 

related to the recognition of the 

power of flexibility and diversity, 

mutual respect and collabora-

tion.  

Skills 

► Recognize various counter-

parties’ communication style  

► Identify skills and compe-

tences required to increase 

efficiency of the approach, 

by adapting intervention to 

the profile of the interlocu-

tor  

► Acknowledge various options 

for education, self-educa-

tion, motivation and per-

sonal development 

► What factors influence the 

good cooperation between 

parties? 

Competences 

Participants will be able to iden-

tify solutions to problems, col-

lecting ideas in collaboration 

with various types of interlocu-

tors, developing flexibility in ap-

proach and adapting to various 

partner discussions. 

Participants will be able to: 

► adapt 

speech and problem formu-

lation according to the type 

of counterparty 

► initiate brainstorming in a col-

laborative and respectful 

manner 

► actively contribute, in a firm 

and assertive manner to the 

collaborative analysis and 

ranking of ideas collected in 

order to choose the best so-

lution  

Knowledge 

Participants will acknowledge 

the role of civic action networks 

in identifying and solving prob-

lems in society, as well as how to 

effectively foster the develop-

ment of such organisms. They 

will be able to recognize: 

► types and style of various 

speakers and their possible 

approach 

► the difference (in time and 

results) between the deci-

sion-making inside the group 

and the decision-making 

within pairs 

► role and importance of diver-

sity of opinions 

Activity description 
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For this activity, the following steps shall be con-

sidered. 

Ratchets 

The participants (12-14 persons) will be divided 

into 2 subgroups (6-7 participants).  

The discussions will alternate, identifying 2-3 

problems relevant for the current trends in soci-

ety.  

The topics will be prepared by the trainer, based 

on available public information. 

For each case, the brainstorming exercise will be 

implemented within a core inner circle where 

ideas will be generated; these will first be noted 

down, then debated in view of choosing the topics 

to be discussed in the wider group.  

The remaining participants will need to cooperate 

with the ones in the inner circles, asserting them-

selves and sharing ideas and reaching consensus 

on various points of the activity. 

Preparation of activity 

To set out this activity, the trainer prepares differ-

ent cases, which will be handed out progressively 

with limited time available for debate by the par-

ticipants.  

Also, participants in the outer circle are reminded 

that they will move when instructed and they will 

receive guidance along the way about the direc-

tion of movement (it can be, for example, clock-

wise or for energizing group randomly, the oppo-

site). 

1) We will ensure that we have enough written 

material, so each participant will receive their 

own instructions, for each work step 

2) We will ensure that there is enough space to 

arrange 6-7 tables in a circle, where partici-

pants will sit face to face, so that one group 

represents the inner circle and another group 

represents the outer circle. The space should 

permit easy movement of participants in the 

outer circle. 

3) A flipchart will be 

placed in the centre or outside the circle, in a 

position that does not obstruct the movement 

of participants. 

Implementation of activity 

1) Ask the participants if they fully understand 

the workload and instructions 

2) Setup two sub-groups, relatively equal in size: 

Each participant occupies a seat either in the 

inner circle or in the outer circle. The trainer 

will allow participants the freedom to choose 

their own place or organize two subgroups us-

ing various fun criteria (e.g. The participants 

are labelled as either "lemon" or "orange", 

then the trainer gives a command like 'inner 

circle handle lemons, oranges occupy outer cir-

cle "). 

3) Presentation and explanation of the problem. 

The trainer asks participants to read the case 

for 10 minutes and explains the importance of 

solving each of them. 

4) Working in pairs: trainer addresses a question 

from a previously prepared scenario and par-

ticipants will communicate their ideas to the 

trainer who will write them down on the flip-

chart. Then the trainer addresses another 

question and ask participants from the outer 

circle to shift their place to the right and work 

the next question with another participant in 

the inner circle. The game ends when the ini-

tial partners meet again, or the questions are 

all completed. 

5) Elaborate analysis of ideas and conclusions:  

The ideas noted on the flipchart will be dis-

cussed in the wider plenary group. The trainer 

together with participants will create a dia-

gram of the conclusions. 

6) If time allows, the activity is resumed for an-

other case. 
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Assessment / evaluation of activity 

1) The trainer observes all activities of the partici-

pants, and considers such factors as the cor-

rect understanding of the concepts, vocabu-

lary, attitude, involvement, in the field of or-

ganizing and coordinating abilities, capacity 

for analysis, etc. 

2) The end result, but also the contribution each 

participant can easily be evaluated 

Follow up 

Finally, the trainer invites participants to share 

their reflections and key takeaways or topics for 

further reflection until the next meeting, based on 

the conclusions reached at the end of the activity;  
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Methodological summary: 

► Working method: working in pairs, stimulating the participation of all those present; participants have 

the opportunity to work with many colleagues; will foster cooperation in a team, helping each other, 

understanding and accepting each other opinions; 

► Assessment / evaluation method: * Observation: How do the participants interact? What business rules 

are created ad hoc? What kind of reasoning are using those who impose their point of view as 

opposed to others? They do it in the spirit of common result? What reflections are generated by the 

exercise? What is the degree of motivation of participants to act in everyday life, according to the 

findings of the exercise? 

► Recommendation for Implementation in existing methodological training Measures: * Except initial 

instructions, the trainer does not intervene too much in the work of small groups. His role is of an 

observer to the final discussion,and ultimately it becomes facilitator. Until the final analysis, he only 

intervenes with commands to change places and questions to facilitate the work; 

► Learning environment preparation: room with chairs, but large enough to allow the activity of 12 to 14 

participants. They will be placed in two concentric circles at 6-7 tables, having available chairs seated 

face to face; people in the outer circle will shift their places and move arround to discuss with various 

people in the inner circle who keep their initial position  

► Resources / Materials Needed: flipchart, A4 paper, markers, pens etc 

► Motivation for learners drivers: space pleasant working atmosphere relaxed, guide the trainer, positive 

feedback etc. 

► Suggested activity to do next: Participants are asked to further read additional cases and share their 

feedback on social media discussion groups. These can be further analyzed as a separate exercise face-

to-face or in a voting system created group. 
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Hand-out for participants 

 

Your task: 

 

Ratchets  

 
(https://pixabay.com/de) 

During the activity participants will receive infor-

mation about the role and importance of cooperation 

in solving problems involving high civic rights.    

Required Material 

► A4 paper 

► flipchart  

► markers 

 

 

Get ready for the activity! 

 

(https://pixabay.com/de) 

STEP 1 

Prepare a room large enough to allow work for 

12 to 14 people, situated at 6-7 tables, arranged 

forming two concentric circles. Meeting must 

permit unobstructed movement of participants 

in the outer circle. 

Consider… 

Prepare yourself 
to moderate the 
activity (set time 
frame, take 
notes, observe 
group behaviour) 
and guide and 
support learners 
with the task. 

Do it ... 

 

 (Https://pixabay.com/de) 

STEP 2 

Explain to participants that instructions will be 

introduced to them step by step so that they do 

not get overwhelmed with the work load. 

The activity should be completed in 60-90 

minutes. 

 

Notes on Step 2 

Make sure every-

one understands 

the tasks and 

guide the group 

works, if Needed. 

https://pixabay.com/de/leistung-vereinbarung-waffen-3470201/
https://pixabay.com/de/geschäft-schreibtisch-dokument-hand-1868015/
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Your Notes: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(Https://pixabay.com/de) 

STEP 3 

Debrief the results and prepare the debate in 

the wider group of the smaller groups conclu-

sions. Debrief the experience and the main 

take-aways. 

 

Notes on Step 3 

Be prepared with 
supporting ques-
tions to steer the 
debate and analy-
sis. 

The finish ... 

 

(Https://pixabay.com/de) 

STEP 4 

Finally, participants receive hand-outs of 1 to 2 

cases which were not discussed and are invited 

to create a group on Facebook or WhatsApp 

where to share their ideas. Ideas can be col-

lected for a face-to-face discussion or a voting 

system can be setup in the same group. 

Notes on Step 4 

Motivate partici-
pants to remain 
in touch and de-
velop a collabora-
tive network to 
continue the de-
veloped in this 
way, relevant to 
civil courage. 
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6.4.4. What if...?  
Through this activity we will discover together different types of problems and ways of solving them, with-

out claiming that these are the only possible approaches, but rather as a starting point stimulating creativ-

ity and attention to the matter, reinforcing civil courage of the participants. To this purpose, the partici-

pants will analyse the identified problems, considering various courses of actions and identifying the most 

effective ones applicable in similar situations.  

Abstract: 

Through this activity we want to 
motivate participants to become 
more active in their civil efforts 
valuing creativity and own expe-
rience. There are no unique solu-
tions. There are only solutions 
that serve best a specific pur-
pose. 

 

 

Topic: 

civic courage 

Basic skills: 

civil courage, creativity 

Main factors: 

Motivation, Education 

Keywords: 

Resources, creativity, experience 

Cost: 

low 

Duration: 

1 hour 

rating: 

(Tick the smiley to remember 
how much you liked it!) 

☺     

 

Description of learning out-

comes 

The activity aims at training the 

participants to be effective and 

creative in situations that they do 

not usually encounter.  

Skills 

Participants will become aware 

of: 

► Usefulness of the experience 

accumulated  

► How they can encourage crea-

tivity for others with whom 

they interact in their business 

or social environments.  

► Options for education, self-ed-

ucation, motivation and self-

motivation 

► How they can best refer fur-

ther and use the experience 

accumulated to solve similar 

situations in real life 

Competences 

Participants will be able to iden-

tify similar experiences in the 

working group, analyse them and 

choose the best approach to ad-

dress them. 

Participants will be able to: 

► Identify the right persons to 

assist them in the process of 

finding an appropriate solu-

tion 

► Organize themselves in differ-

ent contexts, in order to col-

lect ideas that may lead to the 

best solution 

Knowledge 

Participants will understand the 

value of sharing experience 

among people with similar inter-

ests, despite their different back-

grounds.  

Such sharing of ideas and best 

practice can stimulate the creativ-

ity of the participants in finding at 

their turn effective solutions for 

solving similar problems that re-

quire civic intervention.  

 They will learn to: 

► Set the correct criteria for 

choosing the relevant collabo-

rators who could help them 

address a particular problem.  

► Collect relevant patterns and 

relate the stories to their pre-

vious experiences. 

► Make decisions by comparing 

the collected ideas to solve 

the problem against previous 

similar situations.
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Activity description 

For this activity, the following steps will be consid-

ered: 

What if...? 

Participants are organized into groups of 4-5 per-

sons, with similar interests and experiences. 

Members of each group will discuss and identify 

their common interests in shared topics related to 

civil courage and the key experiences faced when 

such civic intervention was required.  

Preparation of activity 

To prepare this activity, each group is handed a 

sheet of A4 or if space allows, a flipchart. They will 

be given clear instructions, so that materials are 

circulated orderly and reach all groups.  

1) We will ensure that we have sufficient working 

materials 

2) We will ensure that there is enough space to 

organize working groups within a reasonable 

distance, so as not to disturb each other 

Implementation of activity 

1) Be clear about the tasks and make sure that 

they are understood by everyone.  

2) Participants are divided into small groups so 

that each set of materials will return to the 

original group 

3) Each working group shall appoint a representa-

tive to present and defend their choice of solu-

tion in front of the reunited audience and to 

negotiate with the group a single solution (the 

one proposed or a different one) which the 

group can decide as an optimal choice for the 

case.  

4) The final solution will become part of a portfo-

lio of subjects which will be retained for fur-

ther reference  

5) In addition to the portfolio, each working 

group also proposes two solutions while still 

negotiating the original list. 

6) In the final stage, the trainer moderates the 

discussion through a series of questions such 

as the ones below, inquiring about both the 

working groups, as well as the entire group of 

participants about topics such as: Is the situa-

tion discussed frequent enough to be consid-

ered for the portfolio of possible cases? Are you 

satisfied with the solution / solutions identi-

fied? Was it easy to decide which is the best so-

lution? What would you do? How easy  was it 

to present and defend your solution in the 

large group? How easy was it to identify and 

impose other new solutions? Do you think that 

your work experience and results will be useful 

for you in the future? How do you think to store 

and retrieve these resources?    

7) The trainer notes down the conclusions of the 

discussion, organizes the portfolio of cases and 

offers participants a reflection theme: "How 

would I have solved the problem if I was alone 

in the 'story'?"  

Assessment / evaluation of activity 

1) The result of each small groups work, the end 

result, but also the contribution of each par-

ticipant can be easily evaluated 

2) Incite learners to use the learning diaries to re-

flect the learning experience of this activity.  

Follow up 

Finally, the trainer offers a tour of the room, 

where each participant formulates a conclusion 

addressing the question '' What am I taking away 

from the exercise we did today? '    
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Methodological summary: 

► Working method: Work in large group and require active involvement, networking, interacting, 

synchronizing movements and actions, comparisons, analysis, conclusion and reflection. 

► Assessment / evaluation method:  

► * Observation: How do the participants react? What business rules are created ad hoc vs those received 

in the work instructions? What kind of personality are those who impose their views? They do it in the 

spirit of common goal and enthusiasm? What product awareness they exercise? What is the degree of 

motivation of participants to act in everyday life, according to the findings of the exercise?  

► * Learning diaries – encourage the learners to take notes of the most important things they learned 

(enhancing the ability to extract information and draw conclusions) 

► Recommendation: you may consider some additional reading materials, including information about 

the use and importance of networks in solving civic problems. Participants will be able to compare the 

conclusions they generated in the exercise with the recommendations received from the trainers. 

► Learning environment preparation: large room with sufficient rooms and facilities for standing and 

sitting for 10-12 participants,  

► Resources / Materials Needed:  flipchart paper A4 / labels, markers,  

► Motivation for learners: ensure pleasant working atmosphere, relaxed, guide the trainer, positive 

feedback etc. 
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Hand-out for participants 

 

Your task: 

 

What if...?  

 
(https://pixabay.com/de) 

The participants will receive clear instructions and 

create original work alone during the exercise. The 

trainer prepares, however, several business cases / 

case studies, which they will provide if the group 

does not have much experience and cannot easily 

extract a particular case to be solved  

Required Material 

► Flipchart paper / A4 paper 

► markers 

 

 

Get ready for the activity! 

 

 

(https://pixabay.com/de) 

STEP 1 

Prepare a room large enough to allow some ac-

tivity working groups with about 4-5 partici-

pants not to disturb each other if they work in 

parallel. Flipchart paper or A4 paper, markers 

will be made available to participants. 

I consider… 

Moderate the ac-
tivity (set time 
frame, take 
notes, observe 
group behaviour) 
and guide and 
support learners 
with the task. 

Do it ... 

 

 

 (Https://pixabay.com/de) 

STEP 2 

Explain how participants will work in small 

groups, what to do inside the group, minimum 

rules for the proper conduct of the exercise, 

how to circulate the results of the work group 

to the next group. 

Notes on Step 2 

Make sure every-

one understands 

the tasks and 

guide the group 

work, if Needed. 

https://pixabay.com/de/leistung-vereinbarung-waffen-3470201/
https://pixabay.com/de/geschäft-schreibtisch-dokument-hand-1868015/
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Your Notes: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(Https://pixabay.com/de) 

STEP 3 

Initiate the presentation and debate for select-

ing the final solution to be retained in the port-

folio. The trainer will guide the discussions to 

ensure relevant conclusions are generated. 

Notes on Step 3 

Prepare possible 
stimulating ques-
tions for the de-
bate. 

The finish ... 

 

 

(Https://pixabay.com/de) 

STEP 4 

Finally, participants are invited to give and re-

ceive feedback from the trainer.      

Notes on Step 4 

Motivate partici-
pants to develop 
the initial portfo-
lio and debate 
the alternatives  
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http://www.diversity-works.de/workshops/betzavta/
http://www.eingreifen.de/html/uebungen-zivilcourage-eingreifen.de.html
http://www.helfenstattgaffen.de/hsg/lehrerinformation_zivil.pdf
http://www.landdermenschen.at/images/medienpaket_sichtweisen/ldm_zivilcourage_online.pdf
http://www.youthforhumanrights.org/
http://www.zara.or.at/index.php/beratung/rassismus-report
https://www.youtube.com/watch?time_continue=5&v=JbhdaA-tF2c
https://www.youtube.com/watch?v=cbnfqmWkiu8
https://www.youtube.com/watch?v=cbnfqmWkiu8
https://www.youtube.com/watch?time_continue=5&v=JbhdaA-tF2c
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https://www.youtube.com/watch?v=mEcqoqvlxPY 

https://www.youtube.com/watch?v=VFkQSGyeCWg 

https://www.youtube.com/watch?v=EAmmUIEsN9A 

https://www.youtube.com/watch?v=ShLacHMG6Q4 

 

Pictures 

https://de.indymedia.org/node/5685  

www.pixabay.com 

www.portalroman.com 

Internal sources of partners (pictures by Sarah Jasinszczak) 

 

 

https://www.youtube.com/watch?v=mEcqoqvlxPY
https://www.youtube.com/watch?v=EAmmUIEsN9A
https://de.indymedia.org/node/5685
http://www.portalroman.com/

